
®

Lincoln’s Legacy of Leadership
High School Teacher Packet

American Democracy & Civil Rights



In February of 2009, in remembrance of the 200th birthday 
of Abraham Lincoln, Henry Ford Museum hosted a national 
forum entitled Lincoln’s Legacy: Race, Freedom and Equality 
of Opportunity Town Hall Lecture. Noted scholars Douglas 
Brinkley, Darlene Clark Hine, John Stauffer and Ambassador 
Andrew Young participated in this timely panel discussion 
moderated by Adam Green.

This teacher packet was developed as a supplemental educa-
tional resource utilizing the panel discussion as a whole and 
in parts to continue the discussion of the legacy of Abraham 
Lincoln and help educators and students make connections 
to current social and political issues. The lessons in this 
packet also highlight connections to Abraham Lincoln in the 
“American Democracy and Civil Rights” collections of The 
Henry Ford. 

The Henry Ford education staff along with teacher consul-
tants developed the new materials, with these core ideas: the 
importance of leadership and the idea that a movement 
creates leaders as much as leaders create movements. 
The goal of the lessons is to illustrate the political and social 
legacy of Abraham Lincoln through not only video segments 
of the Town Hall meeting but also Lincoln-related objects in 
the collections of The Henry Ford.  

The three high-school-level unit plans offer the teacher 
unique choices for teaching about Lincoln’s legacy:

— Abraham Lincoln: A Legacy of Leadership Then and Now, 
a project-based learning unit

— Perspectives on Leadership, Abraham Lincoln and Fred-
erick Douglass, a traditional classroom unit 

— The Development of a Leader: Abraham Lincoln, a Case 
Study, an Advanced Placement (AP) unit

Each unit is divided into two parts: a Teacher Guide that 
includes a bibliography as well as curricular connections, 
and a unit plan that includes lesson plans along with student 
activity sheets to accompany each lesson. If you cannot fit 
the whole unit into your schedule, use the lessons or activi-
ties most relevant to your needs.

Teacher Packet Overview
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Unit Plan Overview

Students will research the social, technological, econom-
ic and political circumstances during Abraham Lincoln’s 
presidency through classroom discussion and individual 
and group research of primary sources such as articles 
and writings. Students will identify major leadership 
attributes possessed by Lincoln and evidence to sup-
port their claim. In groups, students will compare and 
contrast the major leadership attributes of Lincoln with 
those of one major 20th- or 21st-century leader.

This unit plan can be used in several ways. The first les-
son focuses solely on Abraham Lincoln and his leader-
ship attributes. In the first half of the unit, students will 
use the Town Hall Meeting video and research links to 
gain a better understanding of how Lincoln’s leadership 
style was a product of the social, technological, econom-
ic and political context of the time. The educator with 
time restrictions should feel free to use only the example 
of Lincoln.

In the second half of the first unit, students will identify 
how 20th- and 21st-century leaders share Lincoln’s 
foundational leadership attributes. Students can also 
research the social, technological, economic and politi-
cal context of the time period in which their assigned or 
chosen leader developed his or her leadership attributes.  

A classroom discussion focusing on which current lead-
ers (political, entrepreneurial, scientific, etc.) exhibit the 
leadership attributes of President Lincoln and 20th- and 
21st-century leaders should be completed that will give 
students the opportunity to look at current leaders in our 
society and to examine their successes and failures in 
living up to the Lincoln legacy.

Lastly, students can present their information using vari-
ous reporting formats, from wiki-pages to poster boards, 
or students may choose to complete a persuasive essay 
answering the question “How can we use the historical 
context of Lincoln’s presidency and leadership as a lens 
to evaluate the leadership of other historical figures?”  
Students should be able to communicate their leaders’ 
ability to live up to the leadership attributes established 
by Lincoln.
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Overall Unit Rubric

	 Name.......................................................

Students will research the social, technological, economic and political circumstances in the United States during 
Abraham Lincoln’s presidency, through classroom discussion and individual and group research of primary sources, 
such as articles and writings. Students will identify Lincoln’s major leadership attributes and will provide evidence to 
support their claim. In groups, students will compare and contrast Lincoln’s major leadership attributes with those of 
a major 20th- or 21st-century leaders of their group’s choice. 

	 Category	 10	 8	 6	 4

Oral Presentation Interesting, well-
rehearsed, with 
smooth delivery 
that holds audience 
attention.

Relatively interest-
ing, rehearsed, with 
a fairly smooth 
delivery that usually 
holds audience at-
tention.

Delivery not 
smooth, but able 
to hold audience 
attention most of 
the time.

Delivery not smooth 
and audience at-
tention lost.

Very little or no 
source information  
collected.

More than one 
requirement not 
completely met.

Content is minimal 
OR there are sev-
eral factual errors.

The workload is not 
divided OR several 
people in the group 
are viewed as not 
doing their fair 
share of the work.

Source informa-
tion collected for 
graphics, facts and 
quotes, but not 
documented in 
desired format.

One requirement  
not completely met.

Includes essential 
information about 
the topic, but there 
are 1 to 2 factual 
errors.

The workload is 
divided, but one 
person in the group 
is viewed as not 
doing his/her fair 
share of the work.

Source information 
collected for all 
graphics, facts and 
quotes, most docu-
mented in desired 
format.

All requirements 
are met.

Includes essential 
knowledge about  
topic. Subject 
knowledge appears 
to be good.

The workload is 
divided and shared 
fairly by all team 
members, though 
workloads may 
vary from person to 
person.

Source information 
collected for all 
graphics, facts and 
quotes, all docu-
mented in desired 
format.

All requirements 
are met and ex-
ceeded.

Covers topic in 
depth, with details 
and examples. 
Subject knowledge 
is excellent.

The workload is 
divided and shared 
equally by all team 
members.

Sources

Requirements

Content

Workload
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Connections to National and Michigan Standards and Expectations

Michigan High School Content Expectations

Social Studies 

8 – U5.1 Analyze and evaluate early attempts to abol-
ish or contain slavery and to realize the ideals of the 
Declaration of Independence. 

8 – U5.2. Evaluate the multiple causes, key events, 
and complex consequences of the Civil War. 

8 – U5.2.3 Examine Abraham Lincoln’s presidency 
with respect to his military and political leadership 
the evolution of his emancipation policy (including 
the Emancipation Proclamation) and the role of his 
significant writings and speeches, including the Gettys-
burg Address and its relationships to the Declaration 
of Independence. (C2)

8 – U5.3.1 Describe the different positions concerning 
the reconstruction of Southern society and the nation, 
including the positions of President Abraham Lincoln, 
President Andrew Jackson, Republicans, and African 
Americans. 

8 – U5.3.4 Analyze the intent and the effect of the 
Thirteenth, Fourteenth, and Fifteenth Amendments to 
the Constitution. 

8 – U6.2.1 United States History Investigation Topic 
and Issue Analysis, Past Present - Use historical 
perspectives to investigate a significant historical topic 
from United States History Eras 3 to 6 that also has 
significance as an issue or topic in the United States 
today. 

9-12 – F1.1 Identify the core ideals of American soci-
ety as reflected in the documents below and analyze 
the ways that American society moved toward and/or 
away from its core ideals.
	 •the Gettysburg Address
	 •13th, 14th and 15th Amendments

National United States History Content Standards 
Grades 5-12

Era 4
Standard 3: The extension, restriction, and reorganiza-
tion of political democracy after 1800. 

Standard 3B: The student understands how the 
debates over slavery influenced politics and sectional-
ism. 

Era 5
Standard 2: The course and character of the Civil War 
and its effects on the American people.

Standard 2B: The student understands the social ex-
perience of the war on the battlefield and homefront. 

National Historical Thinking Standards 
Grades 5-12 

Standard 1.A: Distinguish between past, present, and 
future time. 

Standard 3.C: Analyze cause-and-effect relationships 
and multiple causation, including the importance of 
the individual and the influence of ideas. 

Standard 4.B: Obtain historical data from a variety of 
sources. 
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Online Resources

Abraham Lincoln
– Abraham Lincoln Historical Digitization Project 
– The Lincoln Institute 
– Teaching with Lincoln 
– With Malice toward None; Lincoln Bicentennial 

Exhibition - The Library of Congress 
– Abraham Lincoln resources - The History Channel
– Abraham Lincoln’s 200th Birthday - The Utah Educa-

tion Network

Susan B. Anthony
– Anthony biography and photo gallery - Susan B. 

Anthony House
– Stanton and Anthony papers project - Rutgers 

University
– Not For Ourselves Alone – PBS film
– Suffrage History - The University of Rochester
– National Women’s Hall of Fame  
– Women’s Rights National Historic Park biography - 

National Park Service

Benazir Bhutto
– Examining Bhutto’s Significance in Pakistan - NPR 

Podcast
– Women in Power - BBC World Service
– The Death of Benazir Bhutto – BBC News 

Cesar Chavez
– Biography – Cesar Chavez Foundation
– The Fight in the Fields – PBS film
– America’s Story – The Library of Congress

Winston Churchill
– The Churchill Centre
– Churchill and the Great Republic - Library of Con-

gress Exhibit
– Churchill biography and resources – The History 

Channel

Indira Gandhi
– Indira Gandhi’s Darshan - Women, Power and Poli-

tics Online Exhibition at The International Museum 
of Women

– Gandhi obituary - The New York Times

Mahatma Gandhi
– Gandhi’s autobiography - Columbia University
– Gandhi biography - The Martin Luther King, Jr. Re-

search and Education Institute

Helen Keller
– Life of Helen Keller - Helen Keller Kids Museum
– Helen Keller biography - Helen Keller Birthplace
– Helen Keller photographers - The American Founda-

tion for the Blind

John F. Kennedy
– Kennedy Biography - Whitehouse.gov
– American Presidents: Life Portraits - C-Span
– American Presidents - The Miller Center 
– Kennedy - Character Above All essay - PBS
– John F. Kennedy Biography - The John F. Kennedy 

Presidential Library and Museum

http://lincoln.lib.niu.edu/
http://www.abrahamlincoln.org/
http://www.teachingwithlincoln.com/index.html
http://myloc.gov/exhibitions/lincoln/Pages/default.aspx
http://myloc.gov/exhibitions/lincoln/Pages/default.aspx
http://www.history.com/topics/abraham-lincoln
http://www.uen.org/general_learner/lincoln/
http://ecssba.rutgers.edu/
http://www.pbs.org/stantonanthony/
http://www.rochester.edu/sba/suffragehistory.html
http://www.greatwomen.org/
http://www.nps.gov/wori/historyculture/susan-b-anthony.htm
http://www.npr.org/templates/story/story.php?storyId=15460493
http://www.bbc.co.uk/worldservice/people/features/wiwp/dyncon/bhutto.shtml
http://news.bbc.co.uk/2/hi/in_depth/south_asia/2007/death_of_benazir_bhutto/
http://www.cesarechavezfoundation.org/_page.php?code=001001000000000&page_ttl=American+Hero&kind=1
http://www.pbs.org/itvs/fightfields/
http://www.americaslibrary.gov/aa/chavez/aa_chavez_subj.html
http://www.winstonchurchill.org/
http://www.loc.gov/exhibits/churchill/
http://www.history.com/topics/winston-churchill
http://www.imow.org/wpp/stories/viewStory?storyId=95
http://www.nytimes.com/learning/general/onthisday/bday/1119.html
http://www.columbia.edu/itc/mealac/pritchett/00litlinks/gandhi/index.html
http://mlk-kpp01.stanford.edu/index.php/home/pages?page=http://mlk-kpp01.stanford.edu/kingweb/about_king/encyclopedia/gandhi.htm
http://www.afb.org/braillebug/hkmuseum.asp
http://www.helenkellerbirthplace.org/helenkellerbio/helen_keller_birthplace2_bio.htm
http://www.afb.org/Section.asp?SectionID=1&TopicID=194.
http://www.whitehouse.gov/about/presidents/johnfkennedy/
http://americanpresidents.org/presidents/president.asp?PresidentNumber=34
http://millercenter.org/academic/americanpresident/kennedy
http://www.pbs.org/newshour/character/essays/kennedy.html
http://www.jfklibrary.org/JFK/Life-of-John-F-Kennedy.aspx
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Online Resources continued

Martin Luther King Jr.
– Martin Luther King, Jr. - CBS News
– Martin Luther King, Jr. and the Civil Rights Movement 

- The Seattle Times
– King biography - The King Center
– The Nobel Peace Prize 1964 - Nobelprize.org

Nelson Mandela
– The Long Walk of Nelson Mandela - PBS
– Mandela biography – Memory, The Nelson Mandela 

Foundation
– Nelson Mandela at 90 - Time Magazine video
– Nelson Mandela: An Audio History - Radiodiaries.org

Barak Obama
– The Obama Story - Guardian.co.uk
– Barack Obama: Overview - The New York Times
– Obama biography - Whitehouse.gov
– American Presidents: Life Portrait - C-Span
– American President – The Miller Center

Rosa Parks
– The Life of Rosa Parks - The Rosa Parks Museum
– The Rosa Parks Bus - The Henry Ford
– Civil Rights Icon Rosa Parks Dies - NPR
– Rosa Parks ignites bus boycott - The History Channel

Alice Paul
– Alice Paul: Feminist, Suffragist and Political Strate-

gist - The Alice Paul Institute
– Alice Paul - Women in History

Franklin Delano Roosevelt
– Roosevelt biography - Whitehouse.gov
– Life Portrait – C-SPAN  
– American Presidents – The Miller Center
– Roosevelt biography - The Franklin D. Roosevelt 

Presidential Museum and Library

Elizabeth Cady Stanton
– Stanton and Anthony Papers Project - Rutgers 

University
– Not For Ourselves Alone - PBS film
– National Women’s Hall of Fame 
– Women’s Rights National Historic Park biography - 

National Parks Service

Margaret Thatcher
– Thatcher biography - Margaret Thatcher Foundation
– Women in Power - BBC World Service
– The official site of the Prime Minister’s Office - Num-

ber10.gov.uk

– Education Wiki Hosting Site - PBWorks

– Education Wiki Hosting Site – Weebly
 

http://www.cbsnews.com/elements/2008/04/02/civilrights/interactivehomemenu3988845.shtml
http://seattletimes.nwsource.com/special/mlk/
http://mlk-kpp01.stanford.edu/index.php/encyclopedia/encyclopedia/enc_martin_luther_king_jr_biography/
http://www.nobelprize.org/nobel_prizes/peace/laureates/1964/king-bio.html
http://www.pbs.org/wgbh/pages/frontline/shows/mandela/
http://www.nelsonmandela.org/index.php/memory/views/biography/
http://www.time.com/time/audioslide/0,32187,1821514,00.html
http://www.radiodiaries.org/mandela/
http://www.guardian.co.uk/world/2008/nov/06/president-obama-story-kenya-to-white-house-part-one
http://topics.nytimes.com/top/reference/timestopics/people/o/barack_obama/index.html
http://www.whitehouse.gov/administration/president-obama/
http://americanpresidents.org/presidents/president.asp?PresidentNumber=43
http://millercenter.org/academic/americanpresident/obama
http://montgomery.troy.edu/rosaparks/museum/rosaparks.html
http://www.hfmgv.org/exhibits/rosaparks/home.asp
http://www.npr.org/templates/story/story.php?storyId=4973548
http://www.history.com/this-day-in-history/rosa-parks-ignites-bus-boycot
http://www.alicepaul.org/alicepaul.htm
http://www.alicepaul.org/alicepaul.htm
http://www.lkwdpl.org/wihohio/paul-ali.htm
http://www.whitehouse.gov/about/presidents/franklindroosevelt
http://americanpresidents.org/presidents/president.asp?PresidentNumber=31
http://millercenter.org/academic/americanpresident/fdroosevelt
http://www.fdrlibrary.marist.edu/education/resources/bio_fdr.html
http://ecssba.rutgers.edu/
http://www.pbs.org/stantonanthony/
http://www.greatwomen.org/
http://www.nps.gov/wori/historyculture/elizabeth-cady-stanton.htm
http://www.margaretthatcher.org/essential/default.asp
http://www.bbc.co.uk/worldservice/people/features/wiwp/dyncon/thatch.shtml
http://www.number10.gov.uk/history-and-tour/margaret-thatcher-2/
http://pbworks.com/
http://www.weebly.com/
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Abraham Lincoln: A Legacy of Leadership
 Then and Now

Unit Plan
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Lesson 1 | Lincoln Bicentennial Town Hall Meeting Viewing Guide

Materials
– Video Lincoln Bicentennial Town Hall Meeting
– Student Activity Sheet 1A Viewing Guide 
– Student Activity Sheet 1B Leadership Attributes

Time
1 class period

Procedures
1. Using Student Activity Sheet 1 A, students will view 

the Lincoln Bicentennial Town Hall video and identify 
leadership attributes listed on Student Activity Sheet 
1 B (courage, intelligence, vision, etc) described by 
the panelists in the video. Students will also cite the 
evidence (writings, articles, biographical information, 
etc) panelists use to support their claims of Lincoln’s 
leadership.  

2. Students will note the various impactful decisions 
(such as signing the Emancipation Proclamation) 
Lincoln made during his presidency that are men-
tioned by the panelists.

3. In a class discussion, have students compare the 
list of leadership attributes to the list on Student Ac-
tivity Sheet 1 B. Ask students: Are the attributes you 
recorded similar to those on Activity Sheet 1B? Are 
Lincoln’s leadership attributes still relevant today? 

If the class is unable to view the entire video, show 
instead the suggested clips below. 

Part 1 
http://www.youtube.com/user/TheHenryFord#p/c/0/
Ws8f311XW_o 
Total time: 9:26
– 8:38- 9:15 Lincoln translating the meaning of the 

constitution                              
– 9:16- 9:26 Lincoln holding the nation together

Part 2
http://www.youtube.com/user/TheHenryFord#p/
c/3C4E65741C27978C/1/i1zhiSRcodI 
Total time: 7:40
– 0:00- 2:37 Lincoln holding the nation together
– 2:50- 4:57 Nelson Mandela & Rosa Parks – apart-

heid vs. freedom
– 4:57- 5:30 “Lincoln’s part of the freedom struggle?”
– 5:35- 7:16 Lincoln & Frederick Douglass as ex-

amples of self-made men and social reformers
– 7:17- 7:59 Lincoln’s imperfections as a leader

Part 3 
http://www.youtube.com/user/TheHenryFord#p/
c/3C4E65741C27978C/2/jKtFLmnuz6E 
Total time: 8:35
– 0:00- 1:54 Lincoln’s imperfections as a leader
– 1:55- 2:37 Barack Obama as a Lincoln-esque 

leader
– 2:38- 4:25 Obligation of leadership as it relates to 

a time period (Lincoln, Barack Obama, and Richard 
Nixon)

– 4:26- 6:45 Lincoln’s lack of leadership training but 
strong moral core 

– 6:45- 8:38 Understanding the limitations of leader-
ship power

Part 4  
http://www.youtube.com/user/TheHenryFord#p/
c/3C4E65741C27978C/3/kwVREUOD3D4 
Total time: 9:51
– 0:00- 4:50 Martin Luther King, Jr.’s frustrations in 

leadership
– 4:50- 7:06 Leadership – respect and dignity
– 7:20- 8:15 Roosevelt and the New Deal legacy of 

leadership
– 8:15- 8:45 Lyndon Johnson ending poverty
– 8:45- 10:05 Economic responsibilities of leadership  

– Obama and Lincoln

http://www.youtube.com/watch?v=Ws8f311XW_o&tracker=False&NR=1
http://www.youtube.com/watch?v=Ws8f311XW_o&tracker=False&NR=1
http://www.youtube.com/user/TheHenryFord#p/c/0/Ws8f311XW_o
http://www.youtube.com/user/TheHenryFord#p/c/0/Ws8f311XW_o
http://www.youtube.com/user/TheHenryFord#p/c/3C4E65741C27978C/1/i1zhiSRcodI
http://www.youtube.com/user/TheHenryFord#p/c/3C4E65741C27978C/1/i1zhiSRcodI
http://www.youtube.com/user/TheHenryFord#p/c/3C4E65741C27978C/2/jKtFLmnuz6E
http://www.youtube.com/user/TheHenryFord#p/c/3C4E65741C27978C/2/jKtFLmnuz6E
http://www.youtube.com/user/TheHenryFord#p/c/3C4E65741C27978C/3/kwVREUOD3D4
http://www.youtube.com/user/TheHenryFord#p/c/3C4E65741C27978C/3/kwVREUOD3D4
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Lesson 1 | Lincoln Bicentennial Town Hall Meeting Viewing Guide
Student Activity Sheet 1A

 

Viewing Guide 	  Name ...............................................
                                                                                 

Lincoln’s Decisions

1.

2.

3.

Leadership  
Attribute of Lincoln Leadership Attribute Definition Panelists’ Evidence
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Lesson 1 | Lincoln Bicentennial Town Hall Meeting Viewing Guide
Student Activity Sheet 1B

 

Leadership Attributes	  Name ...............................................
                                                                                 

Directions: Watch the Lincoln Bicentennial Town Hall Meeting and listen closely to the panelists talk about Abraham 
Lincoln’s leadership. Record which leadership attributes Lincoln displays and how his decisions support your claims. 

Honest — Display sincerity, integrity, and candor in all your actions. Deceptive behavior will not inspire trust. 

Competent — Base your actions on reason and moral principles. Do not make decisions based on childlike emo-
tional desires or feelings. 

Forward-looking — Set goals and have a vision of the future. The vision must be owned throughout the organization. 
Effective leaders envision what they want and how to get it. They habitually pick priorities stemming from their basic 
values. 

Inspiring — Display confidence in all that you do. By showing endurance in mental, physical, and spiritual stamina, 
you will inspire others to reach for new heights. Take charge when necessary. 

Intelligent — Read, study, and seek challenging assignments. 

Fair-minded — Show fair treatment to all people. Prejudice is the enemy of justice. 
Display empathy by being sensitive to the feelings, values, interests, and well-being of 
others. 

Broad-minded — Seek out diversity. 

Courageous — Have the perseverance to accomplish a goal, regardless of seemingly 
insurmountable obstacles. Display a confident calmness when under stress. 

Straightforward — Use sound judgment to make good decisions at the right time. 

Imaginative — Make timely and appropriate changes in your thinking, plans, and 
methods. Show creativity by thinking of new and better goals, ideas, and solutions 
to problems. Be innovative! 

Adapted from
Attributes of a Good Leader
Compiled by Santa Clara University and the Tom Peters Group

(RIght) Print, Abraham Lincoln ID# THF57172 From the Collections of The Henry Ford
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Questions

1. Do you think Lincoln’s leadership attributes were a product of the era in which he lived?

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

2. Do today’s political and social leaders display these attributes?

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

3. Do you or does anyone you know display these leadership attributes? Do your actions support your leadership 
abilities? 

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

................................................................................................................................................................................

(RIght) The Lincoln Chair ID# THF51753 From the Collections of The Henry Ford

Lesson 1 | Lincoln Bicentennial Town Hall Meeting Viewing Guide
Student Activity Sheet 1B continued
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Lesson 2 | President Abraham Lincoln S.T.E.P.

Materials
– Student Activity Sheet 2 S.T.E.P. Framework
– Class Discussion Rubric 

Time
1-2 class periods

Procedures
1. In cooperative learning groups, students will research 

and discuss one aspect of the S.T.E.P. framework for 
Abraham Lincoln. The S.T.E.P. framework is S=Social, 
T=Technology, E=Economy and P=Political. For the 
“s” aspect, for example, students will research and 
discuss the question, “what social conditions existed 
during Lincoln’s presidency?”

2. Use the Class Discussion Rubric to gauge and record 
student participation in group discussions and re-
search.

3. In their cooperative learning groups, students will 
present their findings to the class. 
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Lesson 2 | President Abraham Lincoln S.T.E.P.
Student Activity Sheet 2

 

S.T.E.P. Framework	  Name ...............................................

Directions: In small groups, research one aspect of the S.T.E.P. framework with regard to Abraham Lincoln, and pres-
ent your findings to the class. The S.T.E.P. framework is S=Social, T=Technology, E=Economy and P=Political. 

	 Social 	 Technology 	 Economy 	 Political
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Lesson 2 | President Abraham Lincoln S.T.E.P.
Class Discussion Rubric

 

Class Discussion Rubric 	 Student Name ...............................................

5

Quality of Comments

Makes timely and appropriate 
comments, is thoughtful and 
reflective, responds respectfully 
to other student’s remarks, pro-
vokes questions and comments 
from the group.

Volunteers comments, most of 
which appropriate, reflect some 
thoughtfulness and leads to 
other questions or remarks from 
student and/or others.

Volunteers comments that lack 
depth, which may or may not lead 
to other questions from students.

Struggles but participates, occa-
sionally offers a comment when 
directly questioned, may simply 
restate questions or points previ-
ously raised, may add nothing 
new to the discussion or provoke 
no response or questions.

Does not participate and/or 
makes only negative or disrup-
tive remarks, comments are 
inappropriate or off topic.

Unable to refer to text for evi-
dence or support of remarks.

Disrespectful of others when they 
are speaking; behavior indicates 
total non-involvement with group 
or discussion.

Has not read the entire text and 
cannot sustain any reference to 
it in the course of discussion.

Drifts in and out of discussion, 
listening to some remarks while 
clearly missing or ignoring oth-
ers.

Has done the reading, but no 
thorough understanding or 
insight.

Has done the reading with some 
thoroughness but may lack some 
detail or critical insight.

Listens to others most of the 
time but does not stay focused 
on other’s comments (too 
busy formulating own) or lacks 
continuity in discussion. Shows 
consistency in responding to the 
comments of others. 

Listens to others some of the 
time, does not stay focused on 
other’s comments (too busy for-
mulating own) or lacks continuity 
in discussion. Shows consistency 
in responding to the comments 
of others.

Makes clear references to text 
being discussed and connects 
it to other text or reference 
points from previous readings 
and discussion.

Posture, demeanor and behavior 
clearly demonstrates respect 
and attentiveness to others.

Resource/Document Reference Active Listening

4

3

2

1
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Lesson 3 | Cooperative Learning Activity: Focus on a 20th-/21st-Century 
Leader

Materials
– Student Activity Sheet 3A S.T.E.P. Framework
– Student Activity Sheet 3B List of Suggested 20th-

/21st-Century Leaders

Time
1-2 class periods

Procedures
1. In cooperative learning groups, each group of 

students will use Activity Sheet 3B to choose and 
research one 20th- or 21st-century leader. 

2. The group will complete Activity Sheet 3A, filling 
their research results into the S.T.E.P. framework 
for the leader they have chosen. The S.T.E.P. frame-
work is S=Social, T=Technology, E=Economy and 
P=Political. For the “s” aspect, for example, students 
will research and discuss the question “What were 
the social conditions that existed during the chosen 
leader’s time?” 

3. In their cooperative learning groups, students will 
present their findings to the class. 
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Lesson 3 | Cooperative Learning Activity- Focus on a 20th-/21st-Century Leader
Student Activity Sheet 3A

 

S.T.E.P. Framework 	  Name ...............................................

Group members .......................................................................................................................................................

20th-/21st-Century Leader ......................................................................................................................................

	 Social 	 Technology 	 Economy 	 Political
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Lesson 3 | Cooperative Learning Activity- Focus on a 20th-/21st-Century Leader
Student Activity Sheet 3B

 

List of Suggested 20th-/21st-Century Leaders 	  Name ...............................................

Choose an individual from this list of 20th- and 21st-Century leaders with whom you identify or whom you find 
interesting. Research his or her life and actions and the social and political results of his or her work. Does he or she 
display leadership traits? How does he or she display leadership toward others? 

Susan B. Anthony

Benazir Bhutto
Ce

sar
 Ch

ave
z 

Winston Churchill

Indira Gandhi 

Mahatma Gandhi

Helen Keller

John F. Kennedy

Martin Luther King Jr.
Nelson Mandela

Barack Obama

Ro
sa

 P
ar

ks
Ali

ce 
Pa

ul

Franklin Delano Roosevelt

Elizabeth Cady Stanton

Margaret Thatcher
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Lesson 4 | Leadership Attributes

Materials
– Student Activity Sheet 4 Leadership Attributes of a 

20th-/21st-Century Leader
– Online Resources
– Teacher should have an account for a student wiki 

site (PBWorks, Weebly)
– Persuasive Essay Rubric

Time
From 1 class period to 1 week

Procedures
1. Using Activity Sheet 4, students will individually 

research their chosen leader to identify his/her 
leadership attributes (courage, intelligence, vision, 
etc). They will also cite evidence (from video clips, 
writings, articles, biographical information, etc) that 
supports their research. They will note on the activity 
sheet the various impactful decisions (for example, 
signing the Emancipation Proclamation) that their 
leader has made.

2. Each student will write a persuasive essay about 
his/her chosen leader based on the research 
completed to answer the question, “How can we 
use the historical context of Lincoln’s presidency 
and leadership as a lens to evaluate the leader-
ship of (the leader the student has chosen to 
research)?” The essay can be in one of three forms: 
students can write a traditional essay, students can 
post their essays on an educational wiki site with 
the understanding that they must read and respond 
to other students’ essays, or students can create a 
poster presentation to be displayed in the classroom 
to accompany their essay.  

3. Use the Persuasive Essay Rubric to assess student 
work. 

http://pbworks.com/
http://www.weebly.com/
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Lesson 4 | Leadership Attributes
Student Activity Sheet 4

 

Leadership Attributes of a 20th-/21st-Century Leader  Name .....................................
                                                                                 
Leader ....................................................................................................................................................................

Decisions

1.

2.

3.

Leadership Attribute 	 Evidence
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Persuasive Essay Rubric 	 Student Name .....................................................

Students will complete an essay answering the question, “How can we use the historical context of Lincoln’s presi-
dency and his leadership as a lens to evaluate the leadership of the leader the student has chosen to research?”

	 Category 	 4 Above Standards	 3 Meets Standards	 2 Approaching Standards	 1 Below Standards

Attention 
Grabber

The introductory 
paragraph has a strong 
hook, or attention 
grabber, that is appro-
priate for the audience. 
This could be a strong 
statement, relevant 
quotation, statistic, or 
question addressed to 
the reader.

The introductory para-
graph has a hook, or 
attention grabber, but 
it is weak, rambling or 
inappropriate for the 
audience.

The author has an 
interesting introduc-
tory paragraph, but 
its connection to the 
topic is not clear.

The introductory 
paragraph is not 
interesting AND 
is not relevant to 
the topic.

There is no posi-
tion statement.

Evidence and 
examples are 
NOT relevant 
AND/OR are  
not explained.

There is no 
conclusion - the 
paper just ends.

A position statement 
is present but does 
not make the au-
thor’s position clear.

At least one piece 
of evidence or one 
example is relevant 
and has an expla-
nation that shows 
how that piece of 
evidence or that ex-
ample supports the 
author’s position.

The author’s position 
is restated within the 
closing paragraph, 
but not near the 
beginning.

The position state-
ment provides a clear 
statement of the 
author’s position on 
the topic.

Most of the evidence 
and examples are 
specific and relevant, 
and explanations 
are given that show 
how each piece of 
evidence supports the 
author’s position.

The conclusion is 
recongnizable. The 
author’s position is re-
stated within the first 
two sentences of the 
closing paragraph.

The position state-
ment provides a clear, 
strong statement of 
the author’s position 
on the topic.

All of the evidence 
and examples are 
specific and relevant, 
and explanations 
are given that show 
how each piece of 
evidence supports the 
author’s position.

The conclusion is 
strong and leaves the 
reader solidly under-
standing the writer’s 
position. An effective 
restatement of the 
position statement 
begins the closing 
paragraph.

Position 
Statement

Evidence and 
Examples

Closing 
paragraph

Lesson 4 | Leadership Attributes
Persuasive Essay Rubric
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Perspectives on Leadership: 
Abraham Lincoln and Frederick Douglass
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Prespectives on Leadership: 
Abraham Lincoln and Frederick Douglass

Teacher Guide
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Unit Plan Overview

Abraham Lincoln is one of the most significant figures 
in United States history, but it is important to under-
stand his motivations and ideas when studying his 
achievements. The following lesson plans offer students 
the opportunity to engage more deeply with the ideas 
explored by the panelists during the Lincoln’s Legacy: 
Race, Freedom and Equality of Opportunity Town Hall 
Meeting.

The lessons in this plan are intended to help students 
learn more about Abraham Lincoln and his relation-
ship with the noted abolitionist Frederick Douglass. The 
lessons also offer an opportunity to explore not only 
Lincoln’s efforts to save the Union and reconcile seem-
ingly irreconcilable philosophies, but also how modern 
day citizens can learn from Lincoln’s legacy.

The lesson plans are flexible. They were written to pro-
vide all the necessary references a teacher might need. 
They may be used as stand-alone lessons or in combi-
nation. Connecting students with ideas explored by the 
renowned panelists at the 2009 Lincoln’s Legacy: Race, 
Freedom and Equality of Opportunity Town Hall Meeting 
is part of each lesson design.

Lesson Outline
Lesson 1: Lincoln and Douglass: Parallel Paths

Lesson 2: Lincoln and Douglass: Divergent Views

Lesson 3: Lincoln and Douglass: Changing Views

Lesson 4: With Malice Toward None: Lincoln’s Second 
Inaugural Address

Lesson 5: Reconciliation and Justice: Modern Lessons

Format
In each lesson plan, students will view video clips from 
the Lincoln’s Legacy Bicentennial Town Hall meeting at 
The Henry Ford in 2009. Images from the collections 
at The Henry Ford are included in each lesson plan. 
Students will also read selections from Lincoln’s and 
Douglass’ speeches and writings, and will complete ac-
tivities for each lesson. The final two lessons will focus 
on the power of eloquent speech to reconcile opposing 
views, as demonstrated by Lincoln’s Second Inaugural 
Address, and how opposition groups can achieve reso-
lution in the aftermath of conflict.
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Glossary

Abolition – The legal prohibition and ending of slavery, 
especially of slavery of blacks in the United States.    

Apartheid – (In the Republic of South Africa) a rigid 
policy of segregation of the nonwhite population. 

Circular – A letter, advertisement, notice or statement 
for circulation among the general public. 

Credibility – Worthy of belief or confidence; trustworthy: 
a credible witness.

Eloquent – Having or exercising the power of fluent, 
forceful and appropriate speech: an eloquent orator. 

Emancipate – To free (a slave) from bondage. 

Inaugural address – An address delivered at an 
inaugural ceremony (especially by a United States 
president). 

Internment – The state of being interned; confinement.

Irreconcilable – Incapable of being brought into 
harmony or adjustment; incompatible: for example, 
irreconcilable differences. 

Jim Crow – A practice or policy of segregating or dis-
criminating against blacks, as in public places, public 
vehicles or employment.

Liberator – One who sets others free, as from imprison-
ment or bondage.
 
Malice – Evil intent on the part of a person who com-
mits a wrongful act injurious to others.

Orator – A person who delivers an oration; a public 
speaker, especially one of great eloquence.

Political expediency – What political interests will do 
or implement based on what is useful or convenient or 
productive politically. 

Recolonization – To reestablish a colony.

Reconciliation – The act of causing two people or 
groups to become friendly again after an argument or 
disagreement.

Reconstruction – The period from 1867 to 1877, when 
the southern states joined the northern states again 
after the Civil War.

Secession – The act of states separating from the 
United States.
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Connections to National and Michigan Standards and Expectations

Michigan High School Content Expectations

US History & Geography

8.3.2 Ideals of the Civil Rights Movement – Compare 
and contrast the ideas in Martin Luther King’s March 
on Washington speech to the ideas expressed in the 
Declaration of Independence, the Seneca Falls Resolu-
tion, and the Gettysburg Address.

9.2.1 U.S. in the Post-Cold War World – Explain the 
role of the United States as a super-power in the post-
Cold War world, including advantages, disadvantages, 
and new challenges (e.g., military missions in Leba-
non, Somalia, Haiti, Bosnia, Kosovo, and the Gulf War). 
(National Geography Standard 13, p. 210)

World History & Geography

7.1.3 Twentieth-Century Genocide – Use various 
sources including works of journalists, journals, oral 
histories, films, interviews, and writings of participants 
to analyze the causes and consequences of the geno-
cides of Armenians, Romas (Gypsies), and Jews, and 
the mass exterminations of Ukrainians and Chinese.

Civics

1.1.1 Identify roles citizens play in civic and private 
life, with emphasis on leadership.

1.1.4 Explain the purposes of politics, why people 
engage in the political process, and what the political 
process can achieve (e.g., promote the greater good, 
promote self-interest, advance solutions to public is-
sues and problems, achieve a just society).

2.1.4 Explain challenges and modifications to Ameri-
can constitutional government as a result of significant 
historical events such as the American Revolution, the 
Civil War, expansion of suffrage, the Great Depression, 
and the civil rights movement.

2.2.2 Explain and evaluate how Americans, either 
through individual or collective actions, use constitu-
tional principles and fundamental values to narrow 
gaps between American ideals and reality with respect 
to minorities, women, and the disadvantaged.

2.2.3 Use past and present policies to analyze con-
flicts that arise in society due to competing constitu-
tional principles or fundamental values (e.g., liberty 
and authority, justice and equality, individual rights, 
and the common good).

3.5.8 Evaluate, take, and defend positions about the 
formation and implementation of a current public 
policy issue, and examine ways to participate in the 
decision making process about the issue.

6.1.2 Locate, analyze, and use various forms of 
evidence, information, and sources about a significant 
public policy issue, including primary and secondary 
sources, legal documents (e.g., Constitutions, court 
decisions, state law), non-text based information (e.g., 
maps, charts, tables, graphs, and cartoons), and other 
forms of political communication (e.g., oral political 
cartoons, campaign advertisements, political speech-
es, and blogs).

6.1.4 Address a public issue by suggesting alternative 
solutions or courses of action, evaluating the conse-
quences of each, and proposing an action to address 
the issue or resolve the problem.

6.1.5 Make a persuasive, reasoned argument on a 
public issue and support using evidence
(e.g., historical and contemporary examples), consti-
tutional principles, and fundamental values of Ameri-
can constitutional democracy; explain the stance or 
position.

Continued...
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Connections to National and Michigan Standards and Expectations

6.2.3 Describe how, when, and where individuals can 
participate in the political process at the local, state, 
and national levels (including, but not limited to vot-
ing, attending political and governmental meetings, 
contacting public officials, working in campaigns, com-
munity organizing, demonstrating or picketing, boycot-
ting, joining interest groups or political action commit-
tees); evaluate the effectiveness of these methods of 
participation.

6.2.5 Describe how citizen movements seek to realize 
fundamental values and principles of American consti-
tutional democracy.

6.2.8 Describe various forms and functions of political 
leadership and evaluate the characteristics of an ef-
fective leader.

English Language Arts

1.3.7 Participate collaboratively and productively in 
groups (e.g., response groups, work teams, discussion 
groups, and committees)—fulfilling roles and responsi-
bilities, posing relevant questions, giving and following 
instructions, acknowledging and building on ideas and 
contributions of others to answer questions or to solve 
problems, and offering dissent courteously.

1.4.4 Interpret, synthesize, and evaluate information/
findings in various print sources and media (e.g., fact 
and opinion, comprehensiveness of the evidence, 
bias, varied perspectives, motives and credibility of the 
author, date of publication) to draw conclusions and 
implications.

3.1.5 Comparatively analyze two or more literary or ex-
pository texts, comparing how and why similar themes 
are treated differently, by different authors, in different 
types of text, in different historical periods, and/or 
from different cultural perspectives.

3.1.10 Demonstrate an understanding of the connec-
tions between literary and expository works, themes, 
and historical and contemporary contexts.

National United States History Content Standards 
Grades 5-12

Era 5: Civil War and Reconstruction 
Era 9: America in a New Global Age
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Prespectives on Leadership: 
Abraham Lincoln and Frederick Douglass

Unit Plan
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Lesson 1 | Lincoln and Douglass: Parallel Paths

Overview
Students will learn about Abraham Lincoln and 
Frederick Douglass and the difference between being 
opposed to slavery and being an abolitionist. 

Students will compare and contrast the two leaders by 
developing an interpretation or conclusion based on 
their similarities and differences. 

Students will write an essay about their conclusions 
and consider whether modern day leaders have devel-
oped or would develop relationships with opinion lead-
ers like the relationship Lincoln had with Douglass.

Objectives
– Students will read passages about Lincoln and 

Douglass and connect background knowledge about 
them to new ideas from the video clips. 

Materials
– Student Activity Sheet 1 Reading Passage - Lincoln 

and Douglass
– Video Clip Lincoln Bicentennial Town Hall Meeting 

Part 2 (5:30-7:59)

Procedures 
1. Show video clip from Lincoln Bicentennial Town Hall 

Meeting Part 2 (5:30-7:59).

2. Students will read Student Activity Sheet 1, with 
the passages about Abraham Lincoln and Frederick 
Douglass. As they read the information about Fred-
erick Douglass, they will be alert to ways that he and 
Lincoln are alike or different. 

3. How are Abraham Lincoln and Frederick Douglass 
alike? After students have finished reading the pas-
sages, they will report on similarities that they have 
found. Draw out the students’ thoughts by asking 
for clarification or extension of the responses—the 
cause, effect, significance, implications, etc. 

4. How are Abraham Lincoln and Frederick Douglass 
different? Record differences, asking what each  
difference signifies. Continue to ask extending ques-
tions about the cause, effect, significance or impli-
cations of each difference between the two men. 

POSSIBLE ANSWERS: Lincoln was Caucasian, while 
Douglass African American. Lincoln was born a 
free man, while Douglass was born a slave. Lincoln 
was a lawyer and a politician, while Douglass was 
a writer and newspaper publisher. Lincoln used 
politics and his position as Commander in Chief 
to abolish slavery, while Douglass published his 
newspaper and gave speeches to influence public 
opinion regarding slavery and women’s rights. Lin-
coln was assassinated, but Douglass died of natural 
causes. Both opposed slavery, but Douglass was an 
abolitionist and Lincoln was not.

(To clarify the distinction between being an abo-
litionist and simply opposing slavery, discuss the 
following: Abolitionists believed that no person could 
own another and that slavery should be abolished 
by whatever means necessary. Lincoln, on the other 
hand, believed that slavery was undesirable, should 
not be extended to new territories and should be 
abandoned if legal means could be found to do so. 
Yet he believed slavery was nevertheless sanctioned 
by the right to property in the Constitution. Lincoln 
believed the war powers of the president, which he 
invoked during the Civil War to issue the Emancipa-
tion Proclamation, allowed him to confiscate the 
property of slaveholders and free the slaves by legal 
means.)

5. Are there any common ideas that students find in 
the important similarities and differences? For ex-
ample, many of the similarities and differences men-
tioned describe the backgrounds of the two men. 
What other patterns of similarities and differences 
do students find?  After they have an opportunity to 
reflect and write, ask for three or four responses. 

http://www.youtube.com/watch?v=i1zhiSRcodI&feature=relmfu
http://www.youtube.com/watch?v=i1zhiSRcodI&feature=relmfu
http://www.youtube.com/watch?v=i1zhiSRcodI&feature=relmfu
http://www.youtube.com/watch?v=i1zhiSRcodI&feature=relmfu
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Lesson 1 | Lincoln and Douglass: Parallel Paths
Lesson 1 Overview

POSSIBLE ANSWERS: The two men’s childhoods, the 
value they placed on education, their rise from poverty 
to become self-made men in distinguished profes-
sions, and their work to abolish slavery.

6. Students will consider what they have learned about 
the two men by comparing and contrasting them. 
What do the similarities and differences tell them 
about Abraham Lincoln and Frederick Douglass? 
In writing, students should express a conclusion or 
interpretation that is suggested by important similari-
ties and differences in the lives of the two men. Ask 
students to also identify the kind of statement they 
are reading (comparison, contrast, a comparison and 
contrast, cause/effect, generalization, etc.). 

Extension
1. Use notes and ideas from the class-discussion 

comparison of Lincoln and Douglass as the basis for 
a main idea or conclusion of a 1-2  page essay; have 
students pay particular attention to Lincoln’s and 
Douglass’ stances on slavery and abolition. 

2. Ask students to consider contemporary leaders and 
conduct a class discussion about whether a Lincoln/
Douglass relationship could exist in present times.  
Would a current leader be as open to outside view-
points as Lincoln was?  Are there any “Frederick 
Douglasses” in the current political arena?
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Lesson 1 | Lincoln and Douglass: Parallel Paths
Student Activity Sheet 1

 

Reading Passages	  Name ...............................................
                                                                                 

1. Abraham Lincoln

Abraham Lincoln was born in Hardin County, Ken-
tucky in 1809. His family moved to Spencer County, 
Indiana when he was eight years old. Two years later, 
his mother died. His father soon married Sarah Bush 
Johnston Lincoln, who would become a strong sup-
porter of Lincoln. Since his family was very poor, it was 
necessary for Lincoln to begin working at an early age. 
All of the money Lincoln earned up to the age of 21 
was immediately allocated to his father, in accordance 
with the law at the time. Although there were some 
schools in the Indiana territory, Lincoln received little 
formal training and mostly taught himself to read and 
write. Lincoln helped his father with carpentry jobs and 
worked on a farm until he was 22 years old, when he 
moved to Menard County, Illinois, where he performed 

many different jobs, including 
store clerk. He also served as 
a captain in the Black Hawk 
War.  

Lincoln moved to Spring-
field, Illinois to practice law 
in 1837. He was elected to 
the Illinois state legislature 
four times between 1834 
and 1840. He served one 
term in the U.S. House 
of Representatives, from 
1847 to 1849, then 
returned to his Springfield 
law practice. In 1860, 
Abraham Lincoln was 
elected president of the 

United States - partly on the promise that his party 
would not allow slavery to expand into western states. 
He spent the rest of his presidency, and his life, unify-
ing the states and commanding the Civil War.

Although he disapproved of slavery, Lincoln was not an 
abolitionist (he did not initially believe slavery should 
be illegal). As a lawyer he understood that, accord-
ing to the law, slaves were property that slave owners 
had paid for, and it would be unjust to take them 
away. However, in the context of winning the military 
conflict, Lincoln eventually decided that freeing slaves 
in the Confederate states would be advantageous. It 
is true that Lincoln had little faith in equality and that 
this was very much a military measure, but there is 
substantial evidence that he was not a cynic nor had 
he unduly delayed emancipation.  Rather, he timed it 
just right to gain public approval and have the de-
sired impact. On January 1, 1863, Lincoln signed the 
Emancipation Proclamation, declaring all enslaved 
people in any part of the United States controlled by 
the Confederacy are thenceforward and forever free. 
Abraham Lincoln was re-elected President in 1864 but 
was assassinated in 1865.

2. Frederick Douglass

Frederick Douglass was born a slave in Tuckahoe, 
Maryland about 1818. He spent most of his early 
years with his grandparents because his mother, Har-
riet Bailey, was hired out to a distant farmer shortly 
after his birth. She died sometime before Douglass 
was eight years old. Douglass never met his father, 
but he knew he was a white man. Frederick Douglass 
was sent to live and work in Baltimore, where he was 
taught the alphabet by his master’s wife. It was unlaw-
ful to teach a slave to read. He realized that reading 
was a powerful tool and was an important difference 
between a slave and free man. Douglass was sent 
back to the country to work on a farm for a brutal 
slave owner. This prompted him to begin planning his 
escape to freedom. 

(Above) Print, Abraham Lincoln ID# THF57172 From the Collections of The Henry Ford
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Lesson 1 | Lincoln and Douglass: Parallel Paths
Student Activity Sheet 1

 

In September of 1838, Douglass covertly travelled by 
train and steamboat to New York City. He moved to 
Massachusetts and changed his name from Bailey 
to Douglass. He hadn’t intended to speak out about 
his experience as a slave, but when he stood up and 
spoke at an abolitionist meeting in 1841, the emotion 

came bursting forth. His gut-
wrenching stories about life on 
the plantation turned thousands 
of skeptical Americans into 
active abolitionists. In 1845, 
Douglass wrote and published 
his autobiography, Narrative of 
the Life of Frederick Douglass, 
an American Slave. Soon after, 
he founded the North Star 
newspaper in Rochester, New 
York, advocating abolition and 
supporting women’s suffrage. 

During the Civil War Douglass 
consulted with President Lin-
coln on issues of slavery, in-
cluding the promise of equal 
wages, protection and awards 

for black soldiers as for white soldiers. Douglass also 
supported the Union by serving as a recruiter for the 
54th Massachusetts Regiment. In 1877, President 
Hayes appointed Douglass a United States Marshall. 
He also served as the United States consulate to Haiti 
and was the only African American to attend the first 
women’s convention, in Seneca Falls, New York, held 
by Elizabeth Cady Stanton and others. Frederick Doug-
lass died in 1895.

(Above) Carte de Visite- Frederick Douglass ID# THF8996 From the  

Collections of The Henry Ford

(Right) Logan County Courthouse, Greenfield Village, The Henry Ford 

ID# THF85655 From the Collections of The Henry Ford

3. Lincoln and Douglass Comparisons 

Douglass was born a slave, but he escaped and 
changed his name to distinguish his new life as a 
free man. Lincoln was forced to give his father all of 
his earnings until he was 21, when he moved away to 
start a new life on his own. 

Both men were born into poverty and worked very hard 
to secure a future for themselves. Each of them ad-
mired and embodied the idea of the self-made man.

Both Lincoln and Douglass always spoke in a way to 
appeal to the common man though they were very 
intelligent and somewhat separated from the rest of 
society. 

Lincoln and Douglass were talented writers and  
speakers.

Both Lincoln and Douglass admired the Declaration of 
Independence and the Founding Fathers. 

Lincoln and Douglass both helped abolish slavery, 
however each had a different strategy to accomplish 
the goal. 
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Lesson 2 | Lincoln and Douglass: Divergent Views

Overview
The North and South realized the coming war was 
more than just a fight over the Union or secession. 
Slowly, Lincoln came to realize what many people 
had known all along: the War Between the States was 
ultimately a conflict over slavery. 

In 1858, Lincoln proclaimed, 
“A house divided against itself cannot stand. I believe 
this government cannot endure permanently half slave 
and half free. . . I do not expect the government to fall, 
but I expect it will cease to be divided. It will become 
all one thing, or all the other. “

House Divided Speech, Abraham Lincoln Teaching Ameri-
can History http://teachingamericanhistory.org/library/
indexasp?document=103

Douglass had long urged the emancipation of the 
slaves, in speeches and writings. Lincoln had to be 
more cautious. As president, he had to write more 
moderately in order to not alienate the Border States 
and many Northerners who opposed abolition. Lin-
coln’s first priority was to save the Union; he would 
end slavery if that was required in order to save the 
Union. The difference between Douglass’ moral argu-
ments and Lincoln’s political position are the focus of 
this lesson.

Objectives  
– Students will examine primary source writings and 

speeches to view both sides of the emancipation 
argument. 

– Students will also identify contemporary issues that 
have many different facets and can be considered 
from multiple perspectives, such as human rights, 
economic, political or other viewpoints.

Materials
– Student Activity Sheet 2 Reading Passages - 

Douglass and Lincoln 
– Video Clip Lincoln Bicentennial Town Hall Meeting 

Part 3 (1:10 to 1:55)

Procedures
1. Students will watch the video clip from Lincoln Bi-

centennial Town Hall Meeting Part 3 (1:10 to 1:55)

2. Students will read the documents on Student Activ-
ity Sheet 2 and answer the questions that follow the 
documents.

 
 

http://teachingamericanhistory.org/library/index.asp?document=103
http://teachingamericanhistory.org/library/index.asp?document=103
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
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Lesson 2 | Lincoln and Douglass: Divergent Views
Student Activity Sheet 2

 

Document A

The first reading begins with a quotation from a circular that Frederick 
Douglass wrote in 1853. Copyright laws prevent reproducing the entire 
article, by Frederick S. Voss, in which the quote appears, but it can be 
found in Voss’ Majestic in His Wrath.

Frederick Douglass founded and edited an abolitionist newspaper. He 
wrote constantly urging Lincoln and the country to realize that the war 
was about slavery, and emancipation had to be the outcome.

Voss quotes Douglass: 
(This newspaper) will continue to advocate, as it has done, the immedi-
ate and unconditional emancipation of every slave in this country and 
throughout the world.

Voss continues:
Douglass appeals to the Christian beliefs of men and women in realizing 
the evil of slavery and urges all churches to shun any owners of slaves 
or supporters of slavery. Similar to Martin Luther King a century later, 
Douglass started his grass roots civil rights campaign in the churches. 
Douglass felt that pressure on church leaders to use the pulpit to 
awaken their congregations to the sinfulness of slavery would speed 
up the day of its destruction. Douglass goes on to reject the idea of 
recolonization of Blacks in Africa, which even Lincoln supported for a 
while. It is the writings and actions of Douglass which influenced Lincoln 
to abandon this unrealistic and wrong 
idea. Douglass wanted Blacks to be 
free American citizens with the right to 
vote. He ends with an inspiring decla-
ration to support the civil rights of all 
people everywhere.

From Frederick Voss and Waldo Martin,  
Majestic in His Wrath: A Pictorial Life of  
Frederick Douglass.  

Reading Passages	  Name ...............................................

NOTES ...................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................
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Lesson 2 | Lincoln and Douglass: Divergent Views
Student Activity Sheet 2

 

Document B

The second reading is Lincoln’s letter to Horace Greeley (editor of The 
New York Herald) dated August 22, 1862. This letter was in response 
to Greeley’s call for immediate emancipation. In the War’s second year, 
Lincoln responded, “My paramount objective in this struggle is to save 
the Union, and is not either to save or destroy slavery. . .”  The letter 
shows a President who has not yet realized the need for emancipation 
or who felt that politically the time was not yet ripe for it. The Emancipa-
tion Proclamation in 1863 would change all of this.

Letter to Horace Greeley, Abraham Lincoln
August 22, 1862

Hon. Horace Greeley:

Dear Sir. 

I have just read yours of the 19th. addressed to myself through the New 
York Tribune. If there be in it any statements, or assumptions of fact, 
which I may know to be erroneous, I do not, now and here, controvert 
them. If there be in it any inferences which I may believe to be falsely 
drawn, I do not now and here, argue against them. If there be percept-
able [sic] in it an impatient and dictatorial tone, I waive it in deference 
to an old friend, whose heart I have always supposed to be right. 

As to the policy I “seem to be pursuing” as you say, I have not meant to 
leave any one in doubt. 

I would save the Union. I would save it the shortest way under the 
Constitution. The sooner the national authority can be restored; the 
nearer the Union will be “the Union as it was.” If there be those who 
would not save the Union, unless they could at the same time save 
slavery, I do not agree with them. If there be those who would not save 
the Union unless they could at the same time destroy slavery, I do not 
agree with them. My paramount object in this struggle is to save the 
Union, and is not either to save or to destroy slavery. If I could save the 
Union without freeing any slave I would do it, and if I could save it by 
freeing all the slaves I would do it; and if I could save it by freeing some 

(Far Left) Broadside advertising slaves for sale at auction, New Orleans, ca. 1850 ID# THF11636 
From the Collections of The Henry Ford

(Right) Instrument of Torture Used by Slave Owners, illustration from Harper’s Weekly, February 
1862 ID# THF7382 From the Collections of The Henry Ford
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and leaving others alone I would also do that. What I do about slavery, 
and the colored race, I do because I believe it helps to save the Union; 
and what I forbear, I forbear because I do not believe it would help to 
save the Union. I shall do less whenever I shall believe what I am doing 
hurts the cause, and I shall do more whenever I shall believe doing 
more will help the cause. I shall try to correct errors when shown to be 
errors; and I shall adopt new views so fast as they shall appear to be 
true views. 

I have here stated my purpose according to my view of official duty; 
and I intend no modification of my oft-expressed personal wish that all 
men everywhere could be free. 

Yours,
A. Lincoln.

Letter to Horace Greely by Abraham Lincoln
From Teaching American History
http://teachingamericanhistory.org/library/index.asp?document=1057

Questions

On a separate sheet of paper, write a response to the following ques-
tions and discuss your answers in class.

1. Why do you think Lincoln was more interested in saving the Union 
than freeing the slaves? Why might he think he had to first save the 
Union before emancipation could take place? 

2. Why was Douglass more interested in freeing the slaves than sav-
ing the Union? Why might he have thought the slaves had to be freed 
before the Union could be saved? 

3. One can see the problem is either to save the Union or free the 
slaves. Eventually, Lincoln did free the slaves and save the Union. How 
were these two issues indivisible? Could one be accomplished without 
the other? 

4. What are current issues that have many possible facets to them? For 
instance, the current debate about health care reform, tax cuts and cli-
mate change have many social, economic, moral and political consider-
ations.  Identify a contemporary issue and outline the various interests 
impacted by this issue, the positions that they might be expected to 
take and why.

Lesson 2 | Lincoln and Douglass: Divergent Views
Student Activity Sheet 2
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Lesson 3 | Lincoln and Douglass: Changing Views

Overview
Lincoln, influenced by the writings of Douglass, Greely, 
and others, issued the Emancipation Proclamation, 
which became law on Jan. 1, 1863. Although it only 
freed slaves in the states in rebellion against the 
Union, it paved the legal path for blacks to become 
soldiers. Lincoln realized blacks would first have to be 
declared citizens before they could be soldiers. The 
war now openly became a struggle not only to save 
the Union but also to free southern slaves. Northern 
blacks were invited to become liberators of their own 
race. Lincoln, though still cautious, declared by his 
Emancipation Proclamation that the causes of Union 
and abolition are basically one and the same.

Douglass had a more practical and personal reason 
for wanting blacks to be soldiers. He knew that it was 
the only path open that would allow blacks to prove 
they had a right to full citizenship. Douglass wrote, 
“Let the Black man get upon his chest the letters ‘U. S.’ 
and no one can deny his right to full citizenship.”  So, 
the two sides finally came together, although for very 
different reasons. 

Objectives 
– Students will read the Lincoln and Douglass writings 

and identify how and why factions who previously 
seemed far apart on the issue of emancipation of 
slaves ended up with the same goal. 

– Students will then discuss other examples of seem-
ingly irreconcilable groups ending up on the same 
side, either for idealistic reasons or for political 
expediency.

Materials
– Student Activity Sheet 3 Reading Passage - Lincoln 

and Douglass
– Video Clip Lincoln Bicentennial Town Hall Meeting 

Part 3

Procedures
1. Have students view the video clip from Lincoln 

Bicentennial Town Hall Meeting Part 3 (5:00 to 6:45 
and 7:14 to 8:38). 

2. Students will prepare a graphic organizer, such as a 
Venn diagram, T-chart or similar organizer, to identify 
the differences and similarities or cause and effect 
relationships between the Lincoln and Douglass 
arguments for emancipation of slaves and the com-
plete abolition of slavery.

3. Students will then prepare a second organizer on a 
contemporary issue, identifying two opposing points 
of view that require some form of bilateral agree-
ment between different parties. Examples might 
include a local issue, such as new development 
or preservation, regional issues like environmental 
concerns, national issues like universal health care, 
or world issues like climate change or unstable 
regimes.

http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
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Lesson 3 | Lincoln and Douglass: Changing Views
Student Activity Sheet 3

 

Document A

The first reading is from Abraham Lincoln and is a letter he sent to An-
drew Johnson of Tennessee, who would become Lincoln’s vice-president 
during his second presidential term. It reveals one of Lincoln’s motives 
for freeing the slaves. The letter states, “The colored population is the 
great available and yet unavailed of, force for restoring the Union.” 
Lincoln goes on to urge Johnson to raise black troops in the state of 
Tennessee.

Letter to Governor Andrew Johnson, Abraham Lincoln,
March 26, 1863

My dear Sir: 

I am told you have at least thought of raising a negro military force. In 
my opinion the country now needs no specific thing so much as some 
man of your ability, and position, to go to this work. When I speak of 
your position, I mean that of an eminent citizen of a slave-state, and 
himself a slave-holder. The colored population is the great available 
and yet unavailed of, force for restoring the Union. The bare sight of 
fifty thousand armed, and drilled black soldiers on the banks of the 
Mississippi, would end the rebellion at once. And who doubts that we 
can present that sight, if we but take hold in earnest? If you have been 
thinking of it please do not dismiss the thought.

Yours truly

A. Lincoln

From Letter to Governor Andrew Johnson, Abraham Lincoln
Teaching American History 
http://teachingamericanhistory.org/library/index.asp?document=1071

 

Reading Passages	  Name ...............................................

These passages show how Lincoln and Douglass influenced each other. Douglass realized that by saving the Union 
slavery could not survive in Confederate states that returned to an emancipated Union. Douglass urges men to 
join the regiment in Massachusetts, a state that has led the fight in the American Revolution and in the abolition of 
slavery. 
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http://teachingamericanhistory.org/library/index.asp?document=1071 
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Lesson 3 | Lincoln and Douglass: Changing Views
Student Activity Sheet 3 Continued

 

Document B

The second reading is Douglass’ call for blacks to military service which 
is entitled, “Men of Color, To Arms!” In this call, Douglass makes a stir-
ring plea.

Speech, Frederick Douglass,
March 21, 1863

Men of Color, To Arms! 

When first the rebel cannon shattered the walls of Sumter and drove 
away its starving garrison, I predicted that the war then and there inau-
gurated would not be fought out entirely by white men. Every month’s 
experience during these dreary years has confirmed that opinion. A war 
undertaken and brazenly carried on for the perpetual enslavement of 
colored men, calls logically and loudly for colored men to help sup-
press it. Only a moderate share of sagacity was needed to see that the 
arm of the slave was the best defense against the arm of the slavehold-
er. Hence with every reverse to the national arms, with every exulting 
shout of victory raised by the slaveholding rebels, I have implored the 
imperiled nation to unchain against her foes, her powerful black hand. 
Slowly and reluctantly that appeal is beginning to be heeded. Stop not 
now to complain that it was not heeded sooner. It may or it may not 
have been best that it should not. This is not the time to discuss that 
question. Leave it to the future. When the war is over, the country is 
saved, peace is established, and the black man’s rights are secured, 
as they will be, history with an impartial hand will dispose of that and 
sundry other questions. Action! Action! not criticism, is the plain duty 
of this hour. Words are now useful only as they stimulate to blows. The 
office of speech now is only to point out when, where, and how to strike 
to the best advantage. There is no time to delay. The tide is at its flood 
that leads on to fortune. From East to West, from North to South, the 
sky is written all over, “Now or never.” Liberty won by white men would 
lose half its luster. “Who would be free themselves must strike the 
blow.” “Better even die free, than to live slaves.” This is the sentiment 
of every brave colored man amongst us. There are weak and cowardly 
men in all nations. We have them amongst us. They tell you this is the 
“white man’s war”; and you will be “no better off after than before the 
war”; that the getting of you into the army is to “sacrifice you on the 
first opportunity.” Believe them not; cowards themselves, they do not 

(Above) President Abraham Lincoln and General George McClellan with officers at Antie-
tam, Maryland, October 1862 ID# THF57175 From the Collections of The Henry Ford
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wish to have their cowardice shamed by your brave example. Leave 
them to their timidity, or to whatever motive may hold them back. I have 
not thought lightly of the words I am now addressing you. The counsel I 
give comes of close observation of the great struggle now in progress, 
and of the deep conviction that this is your hour and mine. In good ear-
nest then, and after the best deliberation, I now for the first time during 
this war feel at liberty to call and counsel you to arms. By every con-
sideration which binds you to your enslaved fellow—countrymen, and 
the peace and welfare of your country; by every aspiration which you 
cherish for the freedom and equality of yourselves and your children; 
by all the ties of blood and identity which make us one with the brave 
black men now fighting our battles in Louisiana and in South Caroline, I 
urge you to fly to arms, and smite with death the power that would bury 
the government and your liberty in the same hopeless grave. I wish I 
could tell you that the State of New York calls you to this high honor. For 
the moment her constituted authorities are silent on the subject. They 
will speak by and by, and doubtless on the right side; but we are not 
compelled to wait for her. We can get at the throat of treason and slav-
ery through the State of Massachusetts. She was the first in the War of 
Independence; first to break the chains of her slaves; first to make the 
black man equal before the law; first to admit colored children to her 
common schools, and she was first to answer with her blood the alarm 
cry of the nation, when its capital was menaced by rebels. You know her 
patriotic governor, and you know Charles Sumner. I need not add more. 

Massachusetts now welcomes you to arms as soldiers. She has but a 
small colored population from which to recruit. She has full leave of the 
general government to send one regiment to the war, and she has un-
dertaken to do it. Go quickly and help fill up the first colored regiment 
from the North. I am authorized to assure you that you will receive the 
same wages, the same rations, and the same equipments, the same 
protection, the same treatment, and the same bounty, secured to the 
white soldiers. You will be led by able and skillful officers, men who will 
take especial pride in your efficiency and success. They will be quick to 
accord to you all the honor you shall merit by your valor, and see that 
your rights and feelings are respected by other soldiers. I have assured 
myself on these points, and can speak with authority. More than twenty 
years of unswerving devotion to our common cause may give me some 
humble claim to be trusted at this momentous crisis. I will not argue. 

Lesson 3 | Lincoln and Douglass: Changing Views
Student Activity Sheet 3 Continued

 

Photomontage showing President Lincoln with Congressional Supporters of the Proposed Anit-Slavery Constitutional Amendment, with Identifying Key, 
1865 ID# THF61508 From the Collections of The Henry Ford

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................

..............................................................



thehenryford.org/education :: 47

Lesson 3 | Lincoln and Douglass: Changing Views
Student Activity Sheet 3 Continued

 

To do so implies hesitation and doubt, and you do not hesitate. You do 
not doubt. The day dawns; the morning star is bright upon the horizon! 
The iron gate of our prison stands half open. One gallant rush from 
the North will fling it wide open, while four millions of our brothers and 
sisters shall march out into liberty. The chance is now given you to end 
in a day the bondage of centuries, and to rise in one bound from social 
degradation to the place of common equality with all other varieties of 
men. Remember Denmark Vesey of Charleston; remember Nathaniel 
Turner of Southampton; remember Shields Green and Copeland, who 
followed noble John Brown, and fell as glorious martyrs for the cause 
of the slave. Remember that in a contest with oppression, the Almighty 
has no attribute which can take sides with oppressors. The case is 
before you. This is our golden opportunity. Let us accept it, and forever 
wipe out the dark reproaches unsparingly hurled against us by our 
enemies. Let us win for ourselves the gratitude of our country, and the 
best blessings of our posterity through all time. The nucleus of this first 
regiment is now in camp at Readville, a short distance from Boston. 
I will under take to forward to Boston all persons adjudged fit to be 
mustered into the regiment, who shall apply to me at any time within 
the next two weeks. 

Speech by Frederick Douglass Teaching American History 
http://teachingamericanhistory.org/library/index.asp?documentprint=440
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Post-Reading Activity

Create a graphic organizer, such as a Venn diagram, T-chart or similar organizer, to identify the differences and simi-
larities or cause and effect relationships between the Lincoln and Douglass arguments for emancipation of slaves 
and the complete abolition of slavery.

Create a second organizer on a contemporary issue, identifying two opposing points of view that require some form 
of bilateral agreement between different parties. Examples might include a local issue such as new development or 
preservation, regional issues like environmental concerns, national issues like universal health care, or world issues 
like climate change or unstable regimes.

http://teachingamericanhistory.org/library/index.asp?documentprint=440
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Lesson 4 | With Malice Toward None: Lincoln’s Second Inaugural Address

Overview
The previous lessons have given students a flavor of 
the writings of Lincoln and the issues involved in the 
Civil War. Many scholars have written about President 
Lincoln’s Second Inaugural Address, as it is considered 
one of the best speeches in the history of our country.  
This speech differed greatly from any other speech he 
gave during his presidency. He did not refer to him-
self or his accomplishments. He did not claim victory 
over the South; he held all Americans responsible for 
slavery and the war.  

Objectives
– 	Students will understand the qualities and charac-

teristics of a great leader and orator.
– 	Students will analyze Lincoln’s Second Inaugural 

Address and identify strengths, weaknesses and 
themes in the speech. 

Materials 
– 	Video Clip Lincoln Bicentennial Town Hall Meeting 

Part 4
– 	Leadership Powerpoint by Dale Rutter
– 	A Word Fitly Spoken Interactive Timeline- click on 

the Second Inaugural Address to hear the interac-
tive speech; students can follow the speech by 
reading the text silently.

– 	White, Ronald C. The Eloquent President: A Portrait 
of Lincoln Through His Words. New York: Random 
House, 2005.

– 	Foner, Eric. The Fiery Trial.  New York: W.W. Norton 
and Company, 2010.

– 	Student Activity Sheet 4A Reading Passage - Sec-
ond Inaugural Address

– 	Student Activity Sheet 4B Student Eloquence

Procedures
A. Leadership Attributes

1. Show the video clip from Lincoln Bicentennial Town 
Hall Meeting Part 4 (6:00 to 6:30).

2. Discussion: Begin the class by asking students 
“What makes a great leader?” A brief conversa-
tion to discuss the characteristics of outstanding 
leadership could take place in small groups or as 
whole class discussion. Continue by stating that 
many historians consider Lincoln a great leader. 

3. Show the Powerpoint created by Dale Rutter. Then 
have a brief discussion about the leadership quali-
ties he describes. Do the students agree that these 
are important qualities?  What other leaders do stu-
dents know of that have some of these qualities? 
Have leadership qualities changed today because 
of technology?

 
B. Lincoln: The Eloquent Speaker

1. Present a portion of the book The Eloquent 
President, where the author talks about Aristotle’s 
Treatise on Rhetoric as continuing to “define the 
elements of excellent speaking.” It is interesting 
to note that Aristotle believed that credibility was 
the most powerful means of persuasion. Accord-
ing to Aristotle, three modes of persuasion can be 
achieved by the spoken word when
1. The speaker is worthy of confidence due to his or 

her character,
2. Listeners are moved by the emotion of a speech 

as the speaker understands their thoughts and 
feelings, and 

3. A truth has been proven by persuasive argu-
ments.

2. Students should discuss current figures who are 
positive or negative examples of these criteria. (Is 
the President eloquent? Is your state governor elo-
quent? Is Bill Gates?) Are these modes of persua-
sion still relevant to any speaker, even today?

http://www.youtube.com/watch?v=kwVREUOD3D4&feature=relmfu
http://www.youtube.com/watch?v=kwVREUOD3D4&feature=relmfu
http://www.thehenryford.org/education/erb/LeadershipLessonsFromLincoln.pdf
http://www.teachingamericanhistory.org/neh/interactives/lincoln/
http://www.youtube.com/watch?v=kwVREUOD3D4&feature=relmfu
http://www.youtube.com/watch?v=kwVREUOD3D4&feature=relmfu
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C. Second Inaugural Address

1. Have students read and/or listen to the Second 
Inaugural Address. Inform students that this four-
paragraph address was the second-shortest Second 
Inaugural Address given. Its 703 words were hand-
written by Lincoln in two columns. 

2. Discussion: What were the strengths of Lincoln’s 
speech? What were the weaknesses? Could a Presi-
dent today make so many references to God and 
religion? What do you think Lincoln was trying to 
accomplish by not referring to “winners” or “losers” 
of the War? 

Extension 

1. Have students select and research a current issue 
that interests them. Like Lincoln, they must under-
stand both positions of the issue in order to speak 
eloquently.

	 Some examples of current issues: 
	 • Immigration laws 
	 • Gun control 
	 • Gay marriage 
	 • Racial profiling 
	 • Stem cell research 
	 • Death penalty 
	 • Abortion 
	 • War abroad 
 
	 Have students write an essay on their thoughts 

about both sides of the issue and the way to re-
solve it.

 
	 If time, have willing students give their speech orally 

to the class.
 

2. Another idea is to read pages about the Second 
Inaugural Address from the book, The Fiery Trial. The 
following is a quote from the author, Eric Foner. This 
would stimulate wonderful classroom discussion or 
very thoughtful writing.

	 “What is interesting is to juxtapose the ending, mal-
ice toward none etc, with the previous sentences 
directing attention to the injustices done to the 
slaves -- 250 years of unrequited labor, every drop 
of blood drawn by the lash, etc.

	 What is the moral equation here, Lincoln is ask-
ing? I believe he felt reconciliation and justice must 
come together. What would reconciliation among 
whites mean for the future of the former slaves? He 
did not answer these questions, but placed them 
on the national agenda.”  Foner, Eric. The Fiery Trial. 
New York: W.W. Norton and Company, 2010.

Lesson 4 | With Malice Toward None: Lincoln’s Second Inaugural Address
Overview 
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Lesson 4 | With Malice Toward None: Lincoln’s Second Inaugural Address
Student Activity Sheet 4A

 

Second Inaugural Address, Abraham Lincoln,
March 4, 1865

Fellow Countrymen:

At this second appearing to take the oath of the presidential office there is less occasion for an extended address 
than there was at the first. Then a statement somewhat in detail of a course to be pursued seemed fitting and 
proper. Now, at the expiration of four years, during which public declarations have been constantly called forth on 
every point and phase of the great contest which still absorbs the attention and engrosses the energies of the na-
tion, little that is new could be presented. The progress of our arms, upon which all else chiefly depends, is as well 
known to the public as to myself, and it is, I trust, reasonably satisfactory and encouraging to all. With high hope for 
the future, no prediction in regard to it is ventured.

On the occasion corresponding to this four years ago all thoughts were anxiously directed to an impending civil war. 
All dreaded it, all sought to avert it. While the inaugural address was being delivered from this place, devoted alto-
gether to saving the Union without war, urgent agents were in the city seeking to destroy it without war--seeking to 
dissolve the Union and divide effects by negotiation. Both parties deprecated war, but one of them would make war 
rather than let the nation survive, and the other would accept war rather than let it perish, and the war came.

One-eighth of the whole population were colored slaves, not distributed generally over the Union, but localized in 
the southern part of it. These slaves constituted a peculiar and powerful interest. All knew that this interest was 

somehow the cause of the war. To strengthen, perpetuate, and extend this interest was the object for which 
the insurgents would rend the Union even by war, while the Government claimed no right to do more 
than to restrict the territorial enlargement of it. Neither party expected for the war the magnitude or 
the duration which it has already attained. Neither anticipated that the cause of the conflict might 
cease with or even before the conflict itself should cease. Each looked for an easier triumph, and a 
result less fundamental and astounding. Both read the same Bible and pray to the same God, and 
each invokes His aid against the other. It may seem strange that any men should dare to ask a just 

God’s assistance in wringing their bread from the sweat of other men’s faces, but let us judge not, 
that we be not judged. The prayers of both could not be answered. That of neither has been 

answered fully. The Almighty has His own purposes. “Woe unto the world because 
of offenses; for it must needs be that offenses come, but woe to that man by 
whom the offense cometh.” If we shall suppose that American slavery is one 
of those offenses which, in the providence of God, must needs come, but 
which, having continued through His appointed time, He now wills to remove, 
and that He gives to both North and South this terrible war as the woe due 
to those by whom the offense came, shall we discern therein any departure 

from those divine attributes which the believers in a living God always ascribe 
to Him? Fondly do we hope, fervently do we pray, that this mighty scourge 

Reading Passages	  Name ...............................................

(Left) The Lincoln Chair ID# THF51753 From the Collections of The Henry Ford
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of war may speedily pass away. Yet, if God wills that it continue until all the wealth piled by the bond-man’s two 
hundred and fifty years of unrequited toil shall be sunk, and until every drop of blood drawn with the lash, shall be 
paid by another drawn with the sword, as was said three thousand years ago, so still it must be said “the judgments 
of the Lord, are true and righteous altogether”

With malice toward none; with charity for all; with firmness in the right, as God gives us to see the right; let us strive 
on to finish the work we are in; to bind up the nation’s wounds; to care for him who shall have borne the battle, and 
for his widow, and his orphan — to do all which may achieve and cherish a just and lasting peace, among ourselves 
and with all nations.

Second Inaugural Address by Abraham Lincoln
Teaching American History 

http://teachingamericanhistory.org/library/index.asp?document=35

Lesson 4 | With Malice Toward None: Lincoln’s Second Inaugural Address
Student Activity Sheet 4A Continued

 

http://teachingamericanhistory.org/library/index.asp?document=35
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Lesson 4 | With Malice Toward None: Lincoln’s Second Inaugural Address
Student Activity Sheet 4B

 

Student Eloquence	  Name ...............................................

Historians note that Lincoln lived the life his words describe: with malice towards none, and charity for all.  By refus-
ing to pit the North against the South in his famous Second Inaugural Address, Lincoln demonstrated his belief that 
unity of our country was of ultimate importance.  

There are many issues that divide our country today: Immigration laws, gun control, gay marriage, racial profiling, 
stem cell research, death penalty, abortion, war abroad.

1. Select a current issue that interests you and research the topic. Like Lincoln, you must understand both positions 
of the issue in order to speak eloquently. 

Write an essay on your thoughts about both sides of the issue and the way to resolve it.

2. Read about the Second Inaugural Address in the book The Fiery Trial. The following is a quote from the author, 
Eric Foner. Write an essay on your thoughts about why Lincoln presented this “moral equation” without a solution. Do 
you agree with the author? Do you think Lincoln was successful with the choice of words?

“What is interesting is to juxtapose the ending, malice toward none etc, with the previous sentences directing atten-
tion to the injustices done to the slaves -- 250 years of unrequited labor, every drop of blood drawn by the lash, etc. 
What is the moral equation here, Lincoln is asking? I believe he felt reconciliation and justice must come together.  
What would reconciliation among whites mean for the future of the former slaves? He did not answer these ques-
tions, but placed them on the national agenda.”  

Foner, Eric. The Fiery Trial.  New York: W.W. Norton and Company, 2010.
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Lesson 5 | Reconciliation and Justice: Modern Lessons

Overview
Conflict occurs when human differences cannot be 
resolved through peaceful means. People have been 
at war since humankind first began living in groups. 
But when the conflict is resolved, the winners and 
the losers must find a way to continue living together, 
although perhaps in a very different context. It is 
impossible to sustain a permanent relationship of 
conqueror and conquered without perpetuating a cycle 
of conflict.  

So how do opposing groups reconcile their differences 
fairly, with justice for all?  Lincoln set the stage for rec-
onciliation of North and South, free and enslaved, with 
his Second Inaugural Address. He did not live long 
enough to see the horrors of Reconstruction and of 
Jim Crow. Douglass continued on, well after Lincoln’s 
death, trying to effect justice for African Americans.

This lesson will examine the concept of reconcilia-
tion, justice and forgiveness, using the example of 
post-apartheid South Africa’s Truth and Reconciliation 
Commission.

Objectives
– Students will examine and understand that after any 

conflict, truth must be established, reconciliation 
must begin, and justice must be served, or peace 
will be difficult to maintain. 

– Students will understand social and political 
circumstances from post-Civil War to the present 
in the United States, and will make connections to 
the Nuremberg Trials after World War II, to the Truth 
and Reconciliation Commission following the fall of 
Apartheid in South Africa, and in the aftermath of 
the Rwandan Genocide, to name a few. 

– Students will debate and write about issues such as 
whether the United States has ever really reconciled 
the issues of discrimination against African Ameri-
cans that have continued since the time of slavery?

Materials
– Video Clips Lincoln Bicentennial Town Hall Meeting 

Part 3 and Part 6
– Student Activity Sheet 5 Reading Passage - Promo-

tion of National Unity and Reconciliation Act

Procedures
1. Show the following video clips from the Lincoln Bi-

centennial Town Hall Meeting Part 3 (3:30 to 4:10) 
and Part 6 (1:19 to 1:50 and 3:15 to 3:36)

2. Give students Activity Sheet 5 with text from the 
Promotion of National Unity and Reconciliation Act. 
Inform students that this is the legal document that 
outlines the goals of the Truth and Reconciliation 
Commission in South Africa. Based on this docu-
ment, ask the students to explain the purpose of the 
commission and ask them, “What were the benefits 
and drawbacks of the procedure it went through?”

3. Ask students if they know of any similar tribunals to 
the Truth and Reconciliation Commission. Use some 
of the links below to inform them of the Nuremberg 
Trials, the legal proceedings against German Nazis 
at the end of World War II, which created a model 
for future generations. More recently, the UN-created 
International Court of Justice has undertaken war- 
crime tribunals relating to events in Yugoslavia and 
Bosnia-Herzegovina and Rwanda. It has been sug-
gested that Guantanamo detainees could be tried 
there. Have students research one or some of the 
issues at stake in these cases.
– Truth and Reconciliation Commission
– Facing the Truth with Bill Moyers PBS Special
– Global Policy Forum International Justice
– International Court of Justice
– The United States Holocaust Memorial Museum 

Holocaust History
– The Nuremberg Legacy: Pinochet and Beyond A 

Lecture at the United States Holocaust Memorial 
Museum

  

http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=MVDW_2gSkwY&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=MVDW_2gSkwY&feature=relmfu
http://www.justice.gov.za/legislation/acts/1995-034.pdf
http://www.justice.gov.za/trc/
http://www.pbs.org/pov/tvraceinitiative/facingthetruth/
http://www.globalpolicy.org/international-justice.html
http://www3.icj-cij.org/
http://www.ushmm.org/wlc/en/article.php?ModuleId=10005143
http://www.ushmm.org/genocide/analysis/details.php?content=2000-09-15
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4. Share with students that these events were all wars, 
whereas apartheid was ongoing abuse by the people 
in power against others, based mainly on race and 
ethnicity. It has been suggested by some African-
American leaders that similar hearings should occur 
in our country in order to openly discuss the roots of 
American racism.

5. Working in groups, have students formulate a case 
for and against having such a proceeding regarding 
slavery in the United States. Encourage them to refer 
again to South Africa’s Promotion of National Unity 
and Reconciliation Act and to consider the benefits 
and drawbacks of such a proceeding. They might 
consider similarities and differences between the 
situation in the United States and South Africa. After 
providing students with a class period or more to 
prepare, hold a debate between the groups.

6. After the debate, the students will complete the 
Reconciliation and Slavery Reflection Essay about 
what they learned via the debate. Perhaps they 
were assigned to a side of the debate that didn’t 
reflect their true views; if so, did they come to have 
empathy for both sides of the argument? Their 
responses should reflect a deeper understanding of 
the complexities that face a nation after a period of 
violence and great injustice.

 

Lesson 5 | Reconciliation and Justice: Modern Lessons
Overview 
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Lesson 5 | Reconciliation and Justice: Modern Lessons
Student Activity Sheet 5

 

Excerpts from the Promotion of National Unity and Reconciliation 
Act 34 of 1995

To provide for the investigation and the establishment of as complete 
a picture as possible of the nature, causes and extent of gross viola-
tions of human rights committed during the period from 1 March 1960 
to the cut-off date contemplated in the Constitution, within or outside 
the Republic, emanating from the conflicts of the past, and the fate or 
whereabouts of the victims of such violations; the granting of amnesty 
to persons who make full disclosure of all the relevant facts relating 
to acts associated with a political objective committed in the course 
of the conflicts of the past during the said period; affording victims an 
opportunity to relate the violations they suffered; the taking of mea-
sures aimed at the granting of reparation to, and the rehabilitation and 
the restoration of the human and civil dignity of, victims of violations 
of human rights; reporting to the Nation about such violations and 
victims; the making of recommendations aimed at the prevention of 
the commission of gross violations of human rights; and for the said 
purposes to provide for the establishment of a Truth and Reconciliation 
Commission, comprising a Committee on Human Rights Violations, a 
Committee on Amnesty and a Committee on Reparation and Rehabili-
tation; and to confer certain powers on, assign certain functions to and 
impose certain duties upon that Commission and those Committees; 
and to provide for matters connected therewith. 

SINCE the Constitution of the Republic of South Africa, 1993 (Act 
200 of 1993), provides a historic bridge between the past of a deeply 

divided society characterized by strife, conflict, untold 
suffering and injustice, and a future founded on 

the recognition of human rights, democracy 
and peaceful co-existence for all South 
Africans, irrespective of colour, race, class, 
belief or sex;

AND SINCE it is deemed necessary to 
establish the truth in relation to past events 

as well as the motives for and circumstances 
in which gross violations of human rights have 

occurred, and to make the findings known in order 
to prevent a repetition of such acts in future;

Reading Passages	  Name ...............................................

Cesar Chavez Political Button ID# THF8260 From the Collections of The Henry Ford
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Lesson 5 | Reconciliation and Justice: Modern Lessons
Student Activity Sheet 5

 

AND SINCE the Constitution states that the pursuit of national unity, the 
well-being of all South African citizens and peace require reconciliation 
between the people of South Africa and the reconstruction of society;

AND SINCE the Constitution states that there is a need for understand-
ing but not for vengeance, a need for reparation but not for retaliation, 
a need for ubuntu but not for victimization;

AND SINCE the Constitution states that in 
order to advance such reconciliation and 
reconstruction amnesty shall be granted in 
respect of acts, omissions and offences as-
sociated with political objectives committed 
in the course of the conflicts of the past;

AND SINCE the Constitution provides that 
Parliament shall under the Constitution 
adopt a law which determines a firm 
cut-off date, which shall be a date after 
8 October 1990 and before the cut-off 
date envisaged in the Constitution, and 
providing for the mechanisms, criteria 
and procedures, including tribunals, if 
any, through which such amnesty shall be 
dealt with;

BE IT THEREFORE ENACTED by the Parlia-
ment of the Republic of South Africa…

Promotion of National Unity and Reconciliation Act 34 of 1995
Department of Justice and Constitutional Development, REPUBLIC OF SOUTH AFRICA
http://www.justice.gov.za/legislation/acts/1995-034.pdf

Reconciliation and Slavery Reflection Essay

Reflect in writing about what you learned during the in-class debate 
about reconciliation and slavery in the United States. Perhaps you were 
assigned to a side of the debate that didn’t reflect your true views; if 
so, did you come to have empathy for both sides of the argument?
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Ku Klux Klan Robe ID# THF51767 From the Collections of The Henry Ford

http://www.justice.gov.za/legislation/acts/1995-034.pdf
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Unit Plan Overview

This “menu” of lessons on the political life of Abraham 
Lincoln has been developed for the Advance Place-
ment United States History teacher.  Each lesson may 
be used individually or in conjunction with each other.  
We purposely did not create a sequential unit because 
of the nature of an Advance Placement class. The les-
sons are designed to stand alone and can be used at 
any point in the class.   

Many of the lessons focus on the political versus moral 
view of slavery held by Lincoln at different times in his 
political career.  The lessons are intended to engage 
students in critical thinking exercises and the reading 
and interpretation of primary-source documents.   

The lessons also include ten blog questions that could 
be used on an online blogging site like edmodo.com 
or edublogs.com.  Teachers should feel free to use one 
of the blog questions or all of them.  Teachers who are 
not comfortable with blogging or who do not have the 
capability to use this strategy in the classroom can 
adapt these questions into in class discussion start-
ers.  

These lessons work in conjunction with resources from  
Henry Ford Museum and Greenfield Village. Teachers 
are encouraged to extend these lessons by taking the 
students, when possible, to see in person the artifacts 
included in the lessons. 

http://www.edmodo.com
http://www.edublogs.com
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Connections to National and Michigan Standards and Expectations

Michigan High School Content Expectations 
	
General Social Studies Knowledge, Processes, and 
Skills
K1.4 Understand historical and geographical perspec-
tives.

K1.5 Understand the diversity of human beings and 
human cultures.

K1.6 Analyze events and circumstances from the 
vantage point of others.

K1.7 Understand social problems, social structures, 
institutions, class, groups, and interaction.

P1.1 Use close and critical reading strategies to 
read and analyze complex texts pertaining to social 
science; attend to nuance, make connections to prior 
knowledge, draw inferences, and determine main idea 
and supporting details.

P1.2 Analyze point of view, context, and bias to inter-
pret primary and secondary source documents.

P1.3 Understand that diversity of interpretation arises 
from frame of reference.

P1.4 Communicate clearly and coherently in writing, 
speaking, and visually expressing ideas pertaining to 
social science topics, acknowledging audience and 
purpose.

P1.5 Present a coherent thesis when making an argu-
ment, support with evidence, articulate and answer 
possible objections, and present a concise, clear 
closing.

P2.4 Use multiple perspectives and resources to 
identify and analyze issues appropriate to the social 
studies discipline being studied.

P2.5 Use deductive and inductive problem-solving 
skills as appropriate to the problem being studied.

United States History and Geography 

F1.1 Identify the core ideals of American society as 
reflected in the documents below and analyze the 
ways that American society moved toward and/or away 
from its core ideals.
	 • the Gettysburg Address 
	 • 13th, 14th and 15th Amendments

F1.2 Using the American Revolution, the creation and 
adoption of the Constitution, and the Civil War as 
touchstones, develop an argument/narrative about the 
changing character of American political society and 
the roles of key individuals across cultures in prompt-
ing/supporting the change by discussing.

F2.1 Describe the major trends and transformations in 
American life prior to 1877.

Common Core State Standards Initiative

Reading Standards for Social Studies
1. Cite specific textual evidence to support analysis of 
primary and secondary sources, connecting insights 
gained from specific details to an understanding of the 
text as a whole.
2. Determine the central ideas or information of a 
primary or secondary source; provide an accurate 
summary that makes clear the relationships among 
the key details and ideas.
3. Evaluate various explanations for actions or events 
and determine which explanation best accords with 
textual evidence, acknowledging where the text leaves 
matters uncertain.
6. Evaluate authors’ differing points of view on the 
same historical event or issue by assessing the au-
thors’ claims, reasoning, and evidence.
8. Evaluate an author’s premises, claims, and evi-
dence by corroborating or challenging them with other 
information.
10. By the end of grade 12, read and comprehend 
history/social studies texts in the grades 11–CCR text 
complexity band independently and proficiently.
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Writing Standards for Social Studies
1. Write arguments focused on discipline-specific 
content.
2. Write informative/explanatory texts, including the 
narration of historical events, scientific procedures/ 
experiments, or technical processes.
4. Produce clear and coherent writing in which the 
development, organization, and style are appropriate 
to task, purpose, and audience.
6. Use technology, including the Internet, to produce, 
publish, and update individual or shared writing prod-
ucts in response to ongoing feedback, including new 
arguments or information.
7. Conduct short as well as more sustained research 
projects to answer a question (including a self-gener-
ated question) or solve a problem; narrow or broaden 
the inquiry when appropriate; synthesize multiple 
sources on the subject, demonstrating understanding 
of the subject under investigation.

Advanced Placement Themes/Topics

Topic 9: Territorial Expansion and Manifest Destiny
Topic 10: The Crisis of the Union
Topic 11: Civil War
Themes: American Diversity, Slavery and Its Legacies in 
North America

National United States History Content Standards
Grades 5-12

ERA 4: Expansion and Reform (1801-1861)
ERA 5: Civil War and Reconstruction (1850-1877)

Connections to National and Michigan Standards and Expectations continued



thehenryford.org/education :: 64

The Development of a Leader: 
Abraham Lincoln, a Case Study

Unit Plan



thehenryford.org/education :: 65

The Development of a Leader: 
Abraham Lincoln, a Case Study

Unit Plan

Lesson 1 | Lincoln Document-Based Questions (DBQ)

Overview

Materials  
– Student Activity Sheet 1 Reading Passage - Lincoln 

Speech Excerpts

Time
1 class period

Procedures

1. Hand out Student Activity Sheet 1 with excerpts. 

2. Allow students 15 minutes to read and analyze the 
documents.  Students may also use this time to 
pre-write.  

3. Give students 45 minutes to write the essay on the 
following:

The issue of slavery divided the United States, from 
its earliest foundation through its culmination in the 
Civil War.  Perhaps no person in history is more closely 
tied to the issue of slavery than President Abraham 
Lincoln, sometimes called The Great Emancipator. To 
what extent did Lincoln’s views on slaves and slavery 
change during the period 1854-1865?  Was the issue 
of slavery more of a moral issue or more of a political 
issue to Lincoln?  Evaluate whether President Lincoln 
was deserving of the title The Great Emancipator.
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Lesson 1 | Lincoln Document-Based Questions (DBQ)
Student Activity Sheet 1

 

Document 1

Excerpt from a speech by Abraham Lincoln, 
April 1, 1854

If A. can prove, however conclusively, that he may, of right, enslave B.—
why may not B. snatch the same argument, and prove equally, that he 
may enslave A?— 

You say A. is white, and B. is black. It is color, then; the lighter, having 
the right to enslave the darker? Take care. By this rule, you are to be 
slave to the first man you meet, with a fairer skin than your own. 

You do not mean color exactly? You mean the whites are intellectually 
the superiors of the blacks, and, therefore have the right to enslave 
them? Take care again. By this rule, you are to be slave to the first man 
you meet, with an intellect superior to your own. 

But, say you, it is a question of interest; and, if you can make it your 
interest; you have the right to enslave another. Very well. And if he can 
make it his interest, he has the right to enslave you. 

Abraham Lincoln, April 1, 1854 Teaching American History 
http://teachingamericanhistory.org/library/index.asp?document=50

Reading Passages	  Name ...............................................

Print, Abraham Lincoln ID# THF57172 From the Collections of The Henry Ford

You will have 15 minutes to read and analyze the following documents.  You may also use this time to pre-write.  You 
will then have 45 minutes to write your essay using the documents below and your prior knowledge to answer the 
following question:

The issue of slavery divided the United States, from its earliest foundation through its culmination in the Civil 
War.  Perhaps no person in history is more closely tied to the issue of slavery than President Abraham Lincoln, 
sometimes called The Great Emancipator. To what extent did Lincoln’s views on slaves and slavery change 
during the period 1854-1865?  Was the issue of slavery more of a moral issue or more of a political issue to 
Lincoln?  Evaluate whether President Lincoln was deserving of the title The Great Emancipator.

NOTES....................................................
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.

http://teachingamericanhistory.org/library/index.asp?document=50
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Document 2 

Excerpt from Speech on the Repeal of the Missouri Compromise,  
Abraham Lincoln, October 16, 1854

This declared indifference [popular sovereignty], but as I must think, 
covert real zeal for the spread of slavery, I cannot but hate. I hate it 
because of the monstrous injustice of slavery itself. I hate it because it 
deprives our republican example of its just influence in the world—en-
ables the enemies of free institutions, with plausibility, to taunt us as 
hypocrites—causes the real friends of freedom to doubt our sincerity, 
and especially because it forces so many really good men amongst 
ourselves into an open war with the very fundamental principles of civil 
liberty—criticizing the Declaration of Independence, and insisting that 
there is no right principle of action but self-interest.

Speech on the Repeal of the Missouri Compromise by Abraham Lincoln Teaching 
American History
http://teachingamericanhistory.org/library/index.asp?document=51

Document 3

Excerpt from Speech before the Republican State Convention, Abra-
ham Lincoln, June 16, 1858

We are now far into the fifth year, since a policy was initiated with the 
avowed object, and confident promise, of putting an end to slavery 
agitation. Under the operation of that policy, that agitation has not 
only not ceased, but has constantly augmented. In my opinion, it will 
not cease, until a crisis shall have been reached and passed. “A house 
divided against itself cannot stand.” I believe this government cannot 
endure permanently half slave and half free. I do not expect the Union 
to be dissolved.  I do not expect the house to fall, but I do expect it will 
cease to be divided. It will become all one thing, or all the other. Either 
the opponents of slavery will arrest the further spread of it, and place 
it where the public mind shall rest in the belief that it is in the course 
of ultimate extinction; or its advocates will push it forward, till it shall 
become alike lawful in all the States, old as well as new, North as well 
as South.

House Divided Speech, Abraham Lincoln Teaching American History 
http://teachingamericanhistory.org/library/index.asp?document=103

Lesson 1 | Lincoln Document-Based Questions (DBQ)
Student Activity Sheet 1 Continued
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Document 4

Excerpt from Speech on Pro-Slavery Theology, Abraham Lincoln, 
October 1, 1858

The sum of pro-slavery theology seems to be this: “Slavery is not uni-
versally right, nor yet universally wrong; it is better for some people to 
be slaves; and, in such cases, it is the Will of God that they be such.”

Certainly there is no contending against the Will of God; but still there 
is some difficulty in ascertaining, and applying it, to particular cases. 
For instance we will suppose the Rev. Dr. Ross has a slave named Sam-
bo, and the question is “Is it the Will of God that Sambo shall remain 
a slave, or be set free?” The Almighty gives no audable [sic] answer to 
the question, and his revelation-the Bible-gives none-or, at most, none 
but such as admits of a squabble, as to it’s meaning. No one thinks of 
asking Sambo’s opinion on it. So, at last, it comes to this, that Dr. Ross 
is to decide the question. And while he consider [sic] it, he sits in the 
shade, with gloves on his hands, and subsists on the bread that Sambo 
is earning in the burning sun. If he decides that God wills Sambo to 
continue a slave, he thereby retains his own comfortable position; but 
if he decides that God wills Sambo to be free, he thereby has to walk 
out of the shade, throw off his gloves, and delve for his own bread. Will 
Dr. Ross be actuated by that perfect impartiality, which has ever been 
considered most favorable to correct decisions?

But, slavery is good for some people!!! As a good thing, slavery is strik-
ingly peculiar [sic], in this, that it is the only good thing, which no man 
ever seeks the good of, for himself.

Nonsense! Wolves devouring lambs, not because it is good for their 
own greedy maws, but because it is good for the lambs!!!

Abraham Lincoln, October 1, 1858 Teaching American History 
http://teachingamericanhistory.org/library/index.asp?document=1058

Document 5

Excerpt from the Lincoln-Douglas Debates, 4th Debate, Abraham 
Lincoln, September 18, 1858

I will say then that I am not, nor ever have been, in favor of bringing 
about in any way the social and political equality of the white and black 

Lesson 1 | Lincoln Document-Based Questions (DBQ)
Student Activity Sheet 1 Continued
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races, [applause]—that I am not nor ever have been in favor of mak-
ing voters or jurors of negroes, nor of qualifying them to hold office, 
nor to intermarry with white people; and I will say in addition to this 
that there is a physical difference between the white and black races 
which I believe will forever forbid the two races living together on terms 
of social and political equality. And inasmuch as they cannot so live, 
while they do remain together there must be the position of superior 
and inferior, and I as much as any other man am in favor of having the 
superior position assigned to the white race. I say upon this occasion 
I do not perceive that because the white man is to have the superior 
position the negro should be denied every thing. I do not understand 
that because I do not want a negro woman for a slave I must necessar-
ily want her for a wife. [Cheers and laughter.] My understanding is that I 
can just let her alone. I am now in my fiftieth year, and I certainly never 
have had a black woman for either a slave or a wife. So it seems to me 
quite possible for us to get along without making either slaves or wives 
of negroes.

The Lincoln- Douglas Debate, 4th Debate, Abraham Lincoln Teaching American His-
tory http://teachingamericanhistory.org/library/index.asp?document=1048

Document 6 

Excerpts from the Final Emancipation Proclamation, Abraham Lin-
coln, January 1, 1863 

Whereas, on the twentysecond day of September, in the year of our 
Lord one thousand eight hundred and sixty two, a proclamation was 
issued by the President of the United States, containing, among other 
things, the following, to wit: 

That on the first day of January, in the year of our Lord one thousand 
eight hundred and sixty-three, all persons held as slaves within any 
State or designated part of a State, the people whereof shall then be in 
rebellion against the United States, shall be then, thenceforward, and 
forever free; and the Executive Government of the United States, includ-
ing the military and naval authority thereof, will recognize and maintain 
the freedom of such persons, and will do no act or acts to repress such 
persons, or any of them, in any efforts they may make for their actual 
freedom…

And by virtue of the power, and for the purpose aforesaid, I do order 
and declare that all persons held as slaves within said designated 

Lesson 1 | Lincoln Document-Based Questions (DBQ)
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Emancipation Proclamation, Abraham Lincoln National Archives 
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States, and parts of States, are, and henceforward shall be free; and 
that the Executive government of the United States, including the 
military and naval authorities thereof, will recognize and maintain the 
freedom of said persons.

Final Emancipation Proclamation, Abraham Lincoln Teaching American History 
http://teachingamericanhistory.org/library/index.asp?document=33

Document 7

The Thirteenth Amendment, Signed by President Lincoln,
February 1, 1865

Resolved by the Senate and House of Representatives of the United 
States of America in Congress assembled, (two—thirds of both houses 
concurring), That the following article be proposed to the legislatures of 
the several States as an amendment to the constitution of the United 
States, which, when ratified by three—fourths of said Legislatures, shall 
be valid, to all intents and purposes, as a part of the said Constitution, 
namely: Article XIII. Section 1. Neither slavery nor involuntary servitude, 
except as a punishment for crime whereof the party shall have been 
duly convicted, shall exist within the United States, or any place subject 
to their jurisdiction. Section 2. Congress shall have power to enforce 
this article by appropriate legislation.

Thirteenth Amendment, Abraham Lincoln Teaching American History 
http://teachingamericanhistory.org/library/index.asp?documentprint=1096

 

Document 8

Excerpt from the Oration in Memory of Abraham Lincoln, Delivered 
by Frederick Douglass at the Unveiling of The Freedmen’s Monu-
ment in Memory of Abraham Lincoln, April 14, 1876

He came into the Presidential chair upon one principle alone, namely, 
opposition to the extension of slavery. His arguments in furtherance of 
this policy had their motive and mainspring in his patriotic devotion to 
the interests of his own race. To protect, defend, and perpetuate slavery 
in the states where it existed Abraham Lincoln was not less ready than 
any other President to draw the sword of the nation. He was ready to 
execute all the supposed guarantees of the United States Constitu-
tion in favor of the slave system anywhere inside the slave states. He 

Lesson 1 | Lincoln Document-Based Questions (DBQ)
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Lesson 1 | Lincoln Document-Based Questions (DBQ)
Student Activity Sheet 1 Continued

 

was willing to pursue, recapture, and send back the fugitive slave to 
his master, and to suppress a slave rising for liberty, though his guilty 
master were already in arms against the Government. The race to which 
we belong were not the special objects of his consideration. Knowing 
this, I concede to you, my white fellow-citizens, a pre-eminence in this 
worship at once full and supreme. First, midst, and last, you and yours 
were the objects of his deepest affection and his most earnest solici-
tude. You are the children of Abraham Lincoln. We are at best only his 
step-children; children by adoption, children by forces of circumstances 
and necessity.

Had he put the abolition of slavery before the salvation of the Union, he 
would have inevitably driven from him a powerful class of the American 
people and rendered resistance to rebellion impossible. Viewed from 
the genuine abolition ground, Mr. Lincoln seemed tardy, cold, dull, and 
indifferent; but measuring him by the sentiment of his country, a senti-
ment he was bound as a statesman to consult, he was swift, zealous, 
radical, and determined.

Oration in Memory of Abraham Lincoln by Frederick Douglass Teaching American 
History http://teachingamericanhistory.org/library/index.asp?document=39

Document 9

Poster for the 75 Years of Negro Progress Exposition, Held in De-
troit, Michigan, May 1940

This poster promotes the 75 Years of Negro Progress Exposition, spon-
sored by the National Urban League and held in Detroit in May 1940. 
This exposition celebrated the achievements of African Americans, 
focusing on the themes of wisdom, freedom, tolerance, enlightenment 
and interracial understanding. The imagery of this poster says it all: 
African Americans viewed Abraham Lincoln as a patron saint of 
their political, social and economic progress.
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Poster for the 75 Years of Negro Progress Exposition, Held in Detroit, Michigan
ID# THF61510 From the Collections of The Henry Ford
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Lesson 2 | Lincoln and the Slave Power Conspiracy

Materials 
– Lincoln-Douglas Debate, First Debate – Teaching 

American History
– Student Activity Sheet 2 Reflection Essay

Preparation
Students should have background in the historical 
events between 1850-58 that are related to slavery 
and the extension of slavery into the territories.

Time
1-2 class periods

Procedures
1. As homework or in class, students should read 

Lincoln in the first debate, in Ottawa, Illinois.   

2. Students should discuss the following question in 
pairs:

“What elements of “slave power” does Lincoln  
discuss at Ottawa?” 

3. After several minutes, expand this into a class 
discussion, making sure the students pick up on the 
following elements:

– Kansas Nebraska Act
i. Impact:  Increased the slavery agitation
ii. Opened up territory for slavery that had been 

prohibited by the Missouri Compromise
– Bleeding Kansas

iii. Squatter Sovereignty
a. No promise of the exclusion of slavery, but 

the institution is protected until a vote takes 
place

– Dred Scott Case
iv. Have students investigate the implied conspira-

cy of this case.
a. Decision deferred until after the election of 

1856
b. Trumbull and Douglas confer, and Douglas 

states that it is up to the court if a territory 

can exclude slavery from their limits (later 
changed in the Freeport Doctrine).

c. BEFORE the decision is rendered, President 
Buchanan tells the people they must abide 
by the decision.

v. Decision is endorsed by Buchanan and Douglas
vi. Problems with the decision according to Lin-

coln:
a. No descendents of the slaves were citizens. 

This is incorrect: citizenship in the states was 
up to the states themselves.

b. Congress cannot exclude slavery from a terri-
tory, thus making it a permanent institution.

c. Residence in a free state does not make a 
slave free; thus slavery is legal in all states.

4. Have students brainstorm other events that would 
make Northerners believe in a Slave Power Conspir-
acy (Fugitive Slave Act of 1850, Mexican War, etc.).

5. Finally, have students write a paragraph regard-
ing Lincoln’s view of slavery:  Does Lincoln have a 
clear view of slavery in his first debate with Stephen 
Douglas, on August 21, 1858? Is his opposition 
based on moral grounds, on political grounds 
or both moral and political grounds? Make sure 
students include evidence from the debate to prove 
their point.

http://teachingamericanhistory.org/library/index.asp?document=53
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Lesson 2 | Lincoln and the Slave Power Conspiracy
Student Activity Sheet 2

 

Reflection Essay	  Name ...............................................

Write a paragraph regarding Lincoln’s view of slavery. Does Lincoln have a clear view of slavery in his first debate 
with Stephen Douglas, on August 21, 1858? Is his opposition based on moral grounds, on politcal grounds or both 
moral and political grounds?  

Include evidence from the Ottawa debate to prove your point.
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Lesson 3 | Lincoln-Douglas Debates: Politics vs. Morality

Materials 
– Student Activity Sheet 3A Reading Passage - 

Lincoln-Douglas Debate Excerpts
– Student Activity Sheet 3B Lincoln-Douglas Debate 

Location Activity
– Video Clip Lincoln Bicentennial Town Hall Meeting 

Part 3 (4:25-6:45)

Time  
1-2 class periods

Procedures
1. Play video clip for students

a. Discuss.
b. Are the students surprised that Lincoln made rac-

ist comments?  Why or why not?

2. Hand out Activity Sheets 3A and 3B; review the 
directions with students.

3. Have the students answer the follow-up questions, 
in paragraph form, on the back of the map work-
sheet. Students may complete this as homework if 
necessary.

http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
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Lesson 3 | Lincoln-Douglas Debates: Politics vs. Morality
Student Activity Sheet 3A

 

Excerpts from the Lincoln-Douglas Debates, 1st Debate,  
Abraham Lincoln, August 21, 1858

This declared indifference, but as I must think, covert real zeal for the 
spread of slavery, I can not but hate. I hate it because of the monstrous 
injustice of slavery itself. I hate it because it deprives our republican 
example of its just influence in the world enables the enemies of free 
institutions, with plausibility, to taunt us as hypocrites causes the real 
friends of freedom to doubt our sincerity, and especially because it 
forces so many really good men amongst ourselves into an open war 
with the very fundamental principles of civil liberty criticising the Decla-
ration of Independence, and insisting that there is no right principle of 
action but self-interest.

My first impulse would be to free all the slaves, and send them to Libe-
ria, to their own native land. But a moment’s reflection would convince 
me, that whatever of high hope, (as I think there is) there may be in 
this, in the long run, its sudden execution is impossible. If they were all 
landed there in a day, they would all perish in the next ten days; and 
there are not surplus shipping and surplus money enough in the world 
to carry them there in many times ten days. What then? Free them all, 
and keep them among us as underlings? Is it quite certain that this 
betters their condition? I think I would not hold one in slavery, at any 
rate; yet the point is not clear enough to me to denounce people upon. 
What next? Free them, and make them politically and socially, our 
equals? My own feelings will not admit of this; and if mine would, we 
well know that those of the great mass of white people will not. Whether 
this feeling accords with justice and sound judgment, is not the sole 
question, if indeed, it is any part of it. A universal feeling, whether well 
or ill-founded, can not be safely disregarded. We can not, then, make 
them equals. It does seem to me that systems of gradual emancipation 
might be adopted; but for their tardiness in this, I will not undertake to 
judge our brethren of the south.

This is the whole of it, and anything that argues me into his idea of 
perfect social and political equality with the negro, is but a specious 
and fantastic arrangement of words, by which a man can prove a horse 
chestnut to be a chestnut horse. [Laughter.] I will say here, while upon 
this subject, that I have no purpose directly or indirectly to interfere with 
the institution of slavery in the States where it exists. I believe I have 
no lawful right to do so, and I have no inclination to do so. I have no 
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purpose to introduce political and social equality between the white 
and the black races. There is a physical difference between the two, 
which in my judgment will probably forever forbid their living together 
upon the footing of perfect equality, and inasmuch as it becomes a 
necessity that there must be a difference, I, as well as Judge Douglas, 
am in favor of the race to which I belong, having the superior position. I 
have never said anything to the contrary, but I hold that notwithstanding 
all this, there is no reason in the world why the negro is not entitled to 
all the natural rights enumerated in the Declaration of Independence, 
the right to life, liberty and the pursuit of happiness. [Loud cheers.] I 
hold that he is as much entitled to these as the white man. I agree with 
Judge Douglas he is not my equal in many respects certainly not in 
color, perhaps not in moral or intellectual endowment. But in the right 
to eat the bread, without leave of anybody else, which his own hand 
earns, he is my equal and the equal of Judge Douglas, and the equal of 
every living man.

The Lincoln- Douglas Debate, 1st Debate, Abraham Lincoln Teaching American His-
tory http://teachingamericanhistory.org/library/index.asp?document=53

Excerpts from the Lincoln-Douglas Debates, 2nd Debate,
Abraham Lincoln, August 27, 1858

If I should vote for the admission of a slave State I would be voting 
for a dissolution of the Union, because I hold that the Union cannot 
permanently exist half slave and half free. I repeat that I do not believe 
this Government can endure permanently half slave and half free, yet 
I do not admit, nor does it at all follow, that the admission of a single 
slave State will permanently fix the character and establish this as a 
universal slave nation...

In regard to the Fugitive Slave law, I have never hesitated to say, and I 
do not now hesitate to say, that I think, under the Constitution of the 
United States, the people of the Southern States are entitled to a Con-
gressional Fugitive Slave law. Having said that, I have had nothing to 
say in regard to the existing Fugitive Slave law, further than that I think it 
should have been framed so as to be free from some of the objections 
that pertain to it, without lessening its efficiency. And inasmuch as we 
are not now in an agitation in regard to an alteration or modification 
of that law, I would not be the man to introduce it as a new subject of 
agitation upon the general question of slavery.

Lesson 3 | Lincoln-Douglas Debates: Politics vs. Morality
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President Abraham Lincoln and General George McClellan with officers at Antietam, 
Maryland, October 1862 ID# THF57175 From the Collections of The Henry Ford

In regard to the other question, of whether I am pledged to the admis-
sion of any more slave States into the Union, I state to you very frankly 
that I would be exceedingly sorry ever to be put in a position of having 
to pass upon that question. I should be exceedingly glad to know that 
there would never be another slave State admitted into the Union; but 
I must add, that if slavery shall be kept out of the Territories during the 
territorial existence of any one given Territory, and then the people shall, 
having a fair chance and a clear field, when they come to adopt the 
Constitution, do such an extraordinary thing as to adopt a slave Con-
stitution, uninfluenced by the actual presence of the institution among 
them, I see no alternative, if we own the country, but to admit them into 
the Union.

The Lincoln- Douglas Debate, 2nd Debate, Abraham Lincoln
Teaching American History 
http://teachingamericanhistory.org/library/index.asp?document=104

Excerpt from the Lincoln-Douglas Debates, 3rd Debate , 
Abraham Lincoln, September 15, 1858

The mere declaration, “No person held to service or labor in one State 
under the laws thereof, escaping into another, shall in consequence of 
any law or regulation therein be discharged from such service or labor, 
but shall be delivered up on claim of the party to whom such service or 
labor may be due,” is powerless without specific legislation to enforce 
it. Now, on what ground would a member of Congress who is opposed 
to slavery in the abstract, vote for a Fugitive law, as I would deem it my 
duty to do? Because there is a Constitutional right which needs legisla-
tion to enforce it. And although it is distasteful to me, I have sworn to 
support the Constitution, and having so sworn, I cannot conceive that 
I do support it if I withhold from that right any necessary legislation to 
make it practical. And if that is true in regard to a Fugitive Slave 
law, is the right to have fugitive slaves reclaimed any better fixed 
in the Constitution than the right to hold slaves in the Territo-
ries? For this decision is a just exposition of the Constitution, as 
Judge Douglas thinks. Is the one right any better than the other? 
Is there any man who, while a member of Congress, would give 
support to the one any more than the other? If I wished to refuse 
to give legislative support to slave property in the Territories, if 
a member of Congress, I could not do it, holding the view that 
the Constitution establishes that right. If I did it at all, it would be 
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because I deny that this decision properly construes the Constitution. 
But if I acknowledge, with Judge Douglas, that this decision properly 
construes the Constitution, I cannot conceive that I would be less than 
a perjured man if I should refuse in Congress to give such protection to 
that property as in its nature it needed.

The Lincoln-Douglas Debate, 3rd Debate, Abraham Lincoln
Teaching American History 
http://teachingamericanhistory.org/library/index.asp?document=1047

 

Excerpt from the Lincoln-Douglas Debates, 4th Debate,
Abraham Lincoln, September 18, 1858

While I was at the hotel to—day, an elderly gentleman called upon me 
to know whether I was really in favor of producing a perfect equality 
between the negroes and white people. [Great Laughter.] While I had 
not proposed to myself on this occasion to say much on that subject, 
yet as the question was asked me I thought I would occupy perhaps 
five minutes in saying something in regard to it. I will say then that I 
am not, nor ever have been, in favor of bringing about in any way the 
social and political equality of the white and black races, [applause]—
that I am not nor ever have been in favor of making voters or jurors of 
negroes, nor of qualifying them to hold office, nor to intermarry with 
white people; and I will say in addition to this that there is a physi-
cal difference between the white and black races which I believe will 
forever forbid the two races living together on terms of social and 
political equality. And inasmuch as they cannot so live, while they do 
remain together there must be the position of superior and inferior, and 
I as much as any other man am in favor of having the superior position 
assigned to the white race.

The Lincoln-Douglas Debate, 4th Debate, Abraham Lincoln
Teaching American History 
http://teachingamericanhistory.org/library/index.asp?document=1048

Excerpts from the Lincoln-
Douglas Debates, 5th Debate, 
Abraham Lincoln, October 7, 
1858

I have all the while maintained, 
that in so far as it should be 
insisted that there was an 
equality between the white and 
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black races that should produce a perfect social and political equality, 
it was an impossibility. This you have seen in my printed speeches, and 
with it I have said, that in their right to “life, liberty and the pursuit of 
happiness,” as proclaimed in that old Declaration, the inferior races are 
our equals. And these declarations I have constantly made in reference 
to the abstract moral question, to contemplate and consider when we 
are legislating about any new country which is not already cursed with 
the actual presence of the evil slavery. I have never manifested any 
impatience with the necessities that spring from the actual presence of 
black people amongst us, and the actual existence of slavery amongst 
us where it does already exist; but I have insisted that, in legislating for 
new countries, where it does not exist, there is no just rule other than 
that of moral and abstract right! With reference to those new countries, 
those maxims as to the right of a people to “life, liberty and the pursuit 
of happiness,” were the just rules to be constantly referred to…

Now, I confess myself as belonging to that class in the country who 
contemplate slavery as a moral, social and political evil, having due 
regard for its actual existence amongst us and the difficulties of getting 
rid of it in any satisfactory way, and to all the Constitutional obligations 
which have been thrown about it; but, nevertheless, desire a policy that 
looks to the prevention of it as a wrong, and looks hopefully to the time 
when as a wrong it may come to an end.

And now it only remains for me to say that I think it is a very grave 
question for the people of this Union to consider whether, in view of 
the fact that this slavery question has been the only one that has ever 
endangered our Republican institutions — the only one that has ever 
threatened or menaced a dissolution of the Union that has ever dis-
turbed us in such a way as to make us fear for the perpetuity of our lib-
erty — in view of these facts, I think it is an exceedingly interesting and 
important question for this people to consider, whether we shall engage 
in the policy of acquiring additional territory, discarding altogether from 
our consideration, while obtaining new territory, the question how it may 
affect us in regard to this the only endangering element to our liberties 
and national greatness.

The Lincoln-Douglas Debate, 5th Debate, Abraham Lincoln 
Teaching American History 
http://teachingamericanhistory.org/library/index.asp?document=102 
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Excerpts from the Lincoln-Douglas Debates, 6th Debate, 
Abraham Lincoln, October 13th, 1858

The Republican party think it wrong—we think it is a moral, a social and 
a political wrong. We think it as a wrong not confining itself merely to 
the persons or the States where it exists, but that it is a wrong in its 
tendency, to say the least, that extends itself to the existence of the 
whole nation. Because we think it wrong, we propose a course of policy 
that shall deal with it as a wrong. We deal with it as with any other 
wrong, in so far as we can prevent its growing any larger, and so deal 
with it that in the run of time there may be some promise of an end to 
it. We have a due regard to the actual presence of it amongst us and 
the difficulties of getting rid of it in any satisfactory way, and all the 
Constitutional obligations thrown about it. I suppose that in reference 
both to its actual existence in the nation, and to our Constitutional 
obligations, we have no right at all to disturb it in the States where it ex-
ists, and we profess that we have no more inclination to disturb it than 
we have the right to do it. We go further than that; we don’t propose to 
disturb it where, in one instance, we think the Constitution would permit 
us… 

We oppose the Dred Scott decision in a certain way, upon which I ought 
perhaps to address you a few words. We do not propose that when 
Dred Scott has been decided to be a slave by the court, we, as a mob, 
will decide him to be free. We do not propose that, when any other one, 
or one thousand, shall be decided by that court to be slaves, we will 
in any violent way disturb the rights of property thus settled, but we 
nevertheless do oppose that decision as a political rule, which shall be 
binding on the voter to vote for nobody who thinks it wrong, which shall 
be binding on the members of Congress or the President to favor no 
measure that does not actually concur with the principles of that deci-
sion. We do not propose to be bound by it as a political rule in that way, 
because we think it lays the foundation not merely of enlarging and 
spreading out what we consider an evil, but it lays the foundation for 
spreading that evil into the States themselves. We propose so resisting 
it as to have it reversed if we can, and a new judicial rule established 
upon this subject…

But he is desirous of knowing how we are going to reverse the Dred 
Scott decision. Judge Douglas ought to know how. Did not he and his 
political friends find a way to reverse the decision of that same court 
in favor the Constitutionality of the National Bank? Didn’t they find 
a way to do it so effectually that they have reversed it as completely 
as any decision ever was reversed, so far as its practical operation is 
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Lesson 3 | Lincoln-Douglas Debates: Politics vs. Morality
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concerned? And let me ask you, didn’t Judge Douglas find a way to re-
verse the decision of our Supreme Court, when it decided that Carlin’s 
father—old Governor Carlin—had not the Constitutional power to remove 
a Secretary of State? Did he not appeal to the “MOBS,” as he calls 
them? Did he not make speeches in the lobby to show how villainous 
that decision was, and how it ought to be overthrown? Did he not suc-
ceed, too, in getting an act passed by the Legislature to have it over-
thrown? And didn’t he himself sit down on that bench as one of the five 
added judges, who were to overslaugh the four old ones—getting his 
name of “Judge” in that way and no other? If there is a villainy in using 
disrespect or making opposition to Supreme Court decisions, I com-
mend it to Judge Douglas’s earnest consideration. I know of no man in 
the State of Illinois who ought to know so well about how much villainy 
it takes to oppose a decision of the Supreme Court as our honorable 
friend, Stephen A. Douglas.

The Lincoln-Douglas Debate, 6th Debate, Abraham Lincoln
Teaching American History 
http://teachingamericanhistory.org/library/index.asp?document=1051
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Excerpts from the Lincoln-Douglas Debates, 7th Debate 
Abraham Lincoln, October 15, 1858

Judge Douglas builds up his beautiful fabrication—of my purpose to 
introduce a perfect, social, and political equality between the white and 
black races. His assertion that I made an “especial objection” (that is 
his exact language) to the decision on this account, is untrue in point 
of fact…

I think the authors of that notable instrument intended to include all 
men, but they did not mean to declare all men equal in all respects. 
They did not mean to say all men were equal in color, size, intellect, 
moral development or social capacity. They defined with tolerable 
distinctness in what they did consider all men created equal—equal in 
certain inalienable rights, among which are life, liberty, and the pursuit 
of happiness. This they said, and this they meant. They did not mean 
to assert the obvious untruth, that all were then actually enjoying that 
equality, or yet, that they were about to confer it immediately upon 
them. In fact they had no power to confer such a boon. They meant 
simply to declare the right, so that the enforcement of it might follow as 
fast as circumstances should permit…
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And when I say that I desire to see the further spread of it [slavery] 
arrested, I only say I desire to see that done which the fathers have 
first done. When I say I desire to see it placed where the public mind 
will rest in the belief that it is in the course of ultimate extinction, I only 
say I desire to see it placed where they placed it. It is not true that our 
fathers, as Judge Douglas assumes, made this Government part slave 
and part free. Understand the sense in which he puts it. He assumes 
that slavery is a rightful thing within itself—was introduced by the fram-
ers of the Constitution. The exact truth is, that they found the institution 
existing among us, and they left it as they found it…

But there is a point that I wish, before leaving this part of the discus-
sion, to ask attention to. I have read and I repeat the words of Henry 
Clay:  “I desire no concealment of my opinions in regard to the institu-
tion of slavery. I look upon it as a great evil, and deeply lament that we 
have derived it from the parental Government, and from our ancestors. I 
wish every slave in the United States was in the country of his ances-
tors. But here they are; the question is how they can best be dealt 
with? If a state of nature existed, and we were about to lay the founda-
tions of society, no man would be more strongly opposed than I should 
be, to incorporate the institution of slavery among its elements…

Now irrespective of the moral aspect of this question as to whether 
there is a right or wrong in enslaving a negro, I am still in favor of our 
new Territories being in such a condition that white men may find a 
home—may find some spot where they can better their condition—
where they can settle upon new soil and better their condition in life. 
[Great and continued cheering.] I am in favor of this not merely, (I 
must say it here as I have elsewhere,) for our own people who are born 
amongst us, but as an outlet for free white people every where, the 
world over—in which Hans and Baptiste and Patrick, and all other men 
from all the world, may find new homes and better their conditions in 
life… 

That is the real issue. That is the issue that will continue in this country 
when these poor tongues of Judge Douglas and myself shall be silent. It 
is the eternal struggle between these two principles—right and wrong—
throughout the world. They are the two principles that have stood face 
to face from the beginning of time; and will ever continue to struggle. 
The one is the common right of humanity and the other the divine right 
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of kings. It is the same principle in whatever shape it develops itself. It 
is the same spirit that says, “You work and toil and earn bread, and I’ll 
eat it.” No matter in what shape it comes, whether from the mouth of a 
king who seeks to bestride the people of his own nation and live by the 
fruit of their labor, or from one race of men as an apology for enslaving 
another race, it is the same tyrannical principle…

We profess to have no taste for running and catching niggers—at least 
I profess no taste for that job at all. Why then do I yield support to a 
Fugitive Slave law? Because I do not understand that the Constitu-
tion, which guaranties that right, can be supported without it. And if I 
believed that the right to hold a slave in a Territory was equally fixed in 
the Constitution with the right to reclaim fugitives, I should be bound 
to give it the legislation necessary to support it. I say that no man can 
deny his obligation to give the necessary legislation to support slavery 
in a Territory, who believes it is a Constitutional right to have it there. No 
man can, who does not give the Abolitionists an argument to deny the 
obligation enjoined by the Constitution to enact a Fugitive Slave law.

The Lincoln-Douglas Debate, 7th Debate, Abraham Lincoln, 
Teaching American History 
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Lesson 3 | Lincoln-Douglas Debates: Politics vs. Morality
Student Activity Sheet 3B

 

Lincoln-Douglas Debates Location Activity	  Name ...............................................

Directions: Read the excerpts from the Lincoln-Douglas debates on Student Activity Sheet 3A. For each town in 
which a debate was held, summarize the view Lincoln expressed there, about the issue of slavery (or slaves).

Follow-Up Questions: To what extent were Lincoln’s views politically calculated? Or were they morally based?

Freeport.....................................................................
..................................................................................
..................................................................................
..................................................................................

Ottawa.......................................................................
..................................................................................
..................................................................................
..................................................................................

Galesburg..................................................................
..................................................................................
..................................................................................
..................................................................................

Quincy........................................................................
..................................................................................
..................................................................................
..................................................................................

Charleston.................................................................
..................................................................................
..................................................................................
..................................................................................

Alton..........................................................................
..................................................................................
..................................................................................
..................................................................................

Jonesboro...................................................................
..................................................................................
..................................................................................
..................................................................................

• Freeport

Illinois 1858

• Ottawa

• Galesburg

• Quincy

• Alton

• Jonesboro

• Charleston
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Lesson 4 | Lincoln’s Journey to Emancipation - Silent Class Discussion

Materials 
– Article: “Lincoln’s Journey to Emancipation,” in 

Oates, Stephen and Charles J. Errico, A Portrait of 
America: Volume 1: To 1877. (Boston: Houghton 
Miffin, 1994).

– Video Clip Lincoln Bicentennial Town Hall Meeting 
Part 2 (5:31-7:58)

– Butcher paper (cut into large poster-board-size 
pieces)

– Markers (one for each student)
– Presidential campaign commerical from The Living 

Room Candidate
– Student Activity Sheet 4 Reflection Essay

Time
1-2 class periods

Procedures
1. Students should read the Oates and Errico article 

prior to this activity (either for homework or in the 
previous class period).

2. Before class begins, write each of the following 
questions in the middle of the butcher paper (one 
question on each piece of butcher paper).

a. Describe the “Mythical Lincoln.”  In other words, 
how is Lincoln normally portrayed in books, stories, 
movies, etc.?

b. Is “Honest Abe” a good title for Lincoln?  Why or why 
not?

c. How did Lincoln deal with the question of slavery?  
Did he do enough?

d. What forces led Lincoln to the Emancipation Procla-
mation? 

e. Did the Emancipation Proclamation indicate a 
change in Lincoln’s beliefs about slavery?  Why or 
why not?

3. Show video clip from the Lincoln Bicentennial Town 
Hall Meeting (2 ½ minutes).

4. Put students into groups of 3-4.  Students should 
sit in a group facing each other, with a piece of 
butcher paper in the middle.  Each student needs a 
marker.

5. Instruct the students that there is to be no talking.  
They will respond on the paper only.  They may write 
their responses to the question on the paper and 
comment on the responses of those in their group 
by drawing a line and making a comment in writing.  

6. After 5-10 minutes have the students move to a dif-
ferent question paper.  Continue this until all groups 
have responded to each question.

7. At the end of the lesson ask the students if their 
perceptions of Lincoln have changed.  Ask if they 
have changed for the better or worse and why.

Extension
Students may do this as a “bell ringer” on the day fol-

lowing this lesson or as a homework assignment.
	
1. Show the John Kerry presidential campgain com-

merical from 2004, available at The Living Room 
Candidate.

2. Have students discuss, in small groups, or write a 
short essay on the following:  
In today’s political climate, a politician who changes 
his/her mind is often seen in a negative light (as a 
flip-flopper).  Do you think this is fair?  Is it always 
negative to adapt or change one’s mind?  How 
would the modern-day media view Lincoln?

http://www.youtube.com/watch?v=i1zhiSRcodI&feature=relmfu
http://www.youtube.com/watch?v=i1zhiSRcodI&feature=relmfu
http://www.livingroomcandidate.org/commercials/2004/windsurfing
http://www.livingroomcandidate.org/commercials/2004/windsurfing
http://www.youtube.com/watch?v=i1zhiSRcodI&feature=relmfu
http://www.youtube.com/watch?v=i1zhiSRcodI&feature=relmfu
http://www.livingroomcandidate.org/commercials/2004/windsurfing
http://www.livingroomcandidate.org/commercials/2004/windsurfing
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Lesson 4 | Lincoln’s Journey to Emancipation
Student Activity Sheet 4

 

Reflection Essay	  Name ...............................................

Discuss, in small groups, or write a short essay:

In today’s political climate a politician who changes his/her mind is often seen in a negative light (as a flip-flopper).  
Do you think this is fair? Is it always negative to adapt or change one’s mind? How would the modern-day media 
view Lincoln?

NOTES: ....................................................................................................................................................................
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Photomontage Showing President Lincoln with Congressional Supporters of the Proposed 
Anti-Slavery Constitutional Amendment, with Identifying Key, 1865 ID# THF9333 From the 
Collections of The Henry Ford
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Lesson 5 | Lincoln Blogs

Materials
– Internet access
– Teacher should have an account for student blog-

ging (Edmodo, Edublogs)
– Lincoln Bicentennial Town Hall Meeting video clips 

(needed for individual Blogs 5, 8, 9 and 10, the clip 
needed and time needed are listed on the activity 
sheet for each blog that uses them)

– Student Activity Sheets 5 A-J Blogs 1-10

Time
Flexible - 1 class period to 2 weeks

Procedures
This lesson is flexible, to allow for different levels of 
participation and time restrictions, and can be used as 
a final project or as part of class discussion. Students 
can be assigned to write one blog post or all 10 blog 
posts. 

1. Set up a class account using one of the suggested 
student blogging sites.

2. Give students the blogging assignment with 
specification on how to write and tag their blog 
appropriately so the teacher can find and evaluate 
it. Remind students that blog entries should use 
complete sentences and standard spelling—no text-
speak allowed.

3. As students finish their blog entries, encourage all 
the students to read and respond to each other’s 
entries.

http://www.edmodo.com/
http://edublogs.org/
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Lesson 5 | Lincoln Blogs
Student Activity Sheet 5A, Blog #1

 

Blog #1	  Name ...............................................

Evaluate the events on the list below and choose the two events that you feel MOST contributed to the start 
of the Civil War.  Explain why you chose those two events and the reasons why you believe they were the most 
important in leading to the Civil War.
	
a. Missouri Compromise
b. Wilmot Proviso
c. Compromise of 1850
d. Kansas Nebraska Act
e. Dred Scott Decision
f. John Brown’s Raid
g. Election of Abraham Lincoln

Once you have finished your blog entry, read some of the other entries.  Create one additional entry explaining 
whether or not the entries of your classmates have changed your mind and why or why not.  Make sure that you are 
appropriate in any criticism that you make.

Remember, for both blog entries, you are expected to use complete sentences and standard spelling—no text-speak 
allowed.
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Lesson 5 | Lincoln Blogs
Student Activity Sheet 5B, Blog #2

 

Blog #2	  Name ...............................................

(To be completed after the Lincoln-Douglas debates activities in Lesson 3)

How did Lincoln’s attitude towards slavery change in the different areas of Illinois during the Lincoln-Douglas 
debates?

Once you have finished your blog entry, read some of the other entries.  Create one additional entry explaining 
whether or not the entries of your classmates have changed your mind and why or why not.  Make sure that you are 
appropriate in any criticism that you make.

Remember, for both blog entries, you are expected to use complete sentences and standard spelling—no text-speak 
allowed.
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Lesson 5 | Lincoln Blogs
Student Activity Sheet 5C, Blog #3

 

Blog #3	  Name ...............................................

Read the letter below. What are Lincoln’s major issues with the proposed Republican platform? Are his con-
cerns more moral or more political? Why do you think so?

Once you have finished your blog entry, read some of the other entries. Create one additional entry explaining 
whether or not the entries of your classmates have changed your mind and why or why not. Make sure that you are 
appropriate in any criticism that you make.

Remember, for both blog entries, you are expected to use complete sentences and standard spelling—no text-speak 
allowed.

Letter from Abraham Lincoln to Nathan Sargent, 
Springfield, Ills, June 23, 1859

Hon Nathan Sargent.
My dear Sir

Your very acceptable letter of the 13th was duly received-- Of course I 
would be pleased to see all the elements of opposition limited for the 
approaching contest of 1860, but I confess I have not much hope of 
seeing it-- You state a platform for such union in these words ‘Op-
position to the opening of the Slave trade; & eternal hostility to the 
rotten democracy;’ You add, by way of comment ‘I say, if the republi-
cans would be content with this, there will be no obstacle to a union 
of the opposition. But this should be distinctly understood, before 
Southern men are asked to join them in a National convention’ Well, 
I say such a platform, unanimously adopted by a National conven-
tion, with two of the best men living placed upon it as candidates, 
would probably carry Maryland, and would certainly not carry a 
single other state-- It would gain nothing in the South, and lose ev-
ery thing in the north-- Mr. Goggin has just been beaten in Virginia 
on quite such a platform-- Last year the Republicans of Illinois 
cast 125,000 votes; on such a platform as yours they can not 
cast as many by 50,000-- You could not help perceiving  this, if 
you would but reflect that the republican party is utterly powerless 
everywhere, if it will, by any means, drive from it all those who 
came to it from the democracy for the sole object of preventing 
the spread, and nationalization of slavery-- Whenever this object is waived by the organization, they 
will drop the organization; and the organization itself will dissolve into thin air-- Your platform proposes to allow 

Letter from Abraham Lincoln to Nathan Sargent Regarding 1860 Republican Party Platfrom, 1859 ID# THF59958 From the Collections of The Henry Ford
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the spread, and nationalization of slavery to proceed without let or hindrance, save only that it should not receive 
surplus directly from Africa-- Surely you do not seriously believe the Republicans can come to any such terms-- From 
the passage of the Nebraska bill up to date, the Southern opposition have consistently sought to gain an advantage 
over the rotten democracy, by running ahead of them in extreme opposition to, and vilification and misrepresenta-
tion of black republicans-- It will be a good deal if we fail to remember this in malice, (as I hope we shall fail to 
remember it;) but it is altogether too much to ask us to try to stand with them on the platform which has proven 
altogether insufficient to sustain them alone-- If the rotten democracy shall be beaten in 1860, it has to be done by 
the North; no human invention can deprive [?] them of the South-- I do not deny that there are so good men in the 
South as the North; and I guess we will elect one of them if he will allow us to do so on Republican ground-- I think 
there can be no other ground of Union—For my single self I would be willing to risk some Southern men without a 
platform, but I am satisfied that is not the case with the Republican party generally.

Yours very truly

A. Lincoln
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Blog # 4	  Name ...............................................

Read both the Emancipation Proclamation and the 13th Amendment to the United States Constitution.  What 
was the intention of each document?  Which document had the greatest impact on slavery?  Why do you think 
the Emancipation Proclamation is so revered and loved in history, while the 13th Amendment is often forgot-
ten by Americans?

Once you have finished your blog entry, read some of the other entries. Create one additional entry explaining 
whether or not the entries of your classmates have changed your mind and why or why not. Make sure that you are 
appropriate in any criticism that you make.

Remember, for both blog entries, you are expected to use complete sentences and standard spelling—no text-speak 
allowed.

Excerpts from The Emancipation Proclamation, Abraham Lincoln,
January 1, 1863

By the President of the United States of America:

A Proclamation 

Whereas on the 22nd day of September, A.D. 1862, a proclamation was 
issued by the President of the United States, containing, among other 
things, the following, to wit:

“That on the 1st day of January, A.D. 1863, all persons held as slaves 
within any State or designated part of a State the people whereof shall 
then be in rebellion against the United States shall be then, thencefor-
ward, and forever free; and the executive government of the United States, 
including the military and naval authority thereof, will recognize and 
maintain the freedom of such persons and will do no act or acts to repress 
such persons, or any of them, in any efforts they may make for their actual 
freedom…

That the executive will on the 1st day of January aforesaid, by proclamation, 
designate the States and parts of States, if any, in which the people thereof, 
respectively, shall then be in rebellion against the United States; and the 
fact that any State or the people thereof shall on that day be in good faith 
represented in the Congress of the United States by members chosen thereto 
at elections wherein a majority of the qualified voters of such States shall 
have participated shall, in the absence of strong countervailing testimony, be 

Emancipation Proclamation, Abraham Lincoln National Archives 
http://www.archives.gov/exhibits/featured_documents/emancipation_proclamation/ 

http://www.archives.gov/exhibits/featured_documents/emancipation_proclamation/
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deemed conclusive evidence that such State and the people thereof are not then in rebellion against the United 
States.”

Now, therefore, I, Abraham Lincoln, President of the United States, by virtue of the power in me vested as Command-
er-In-Chief of the Army and Navy of the United States in time of actual armed rebellion against the authority and 
government of the United States, and as a fit and necessary war measure for suppressing said rebellion, do, on this 
1st day of January, A.D. 1863, and in accordance with my purpose so to do, publicly proclaimed for the full period 
of one hundred days from the first day above mentioned, order and designate as the States and parts of States 
wherein the people thereof, respectively, are this day in rebellion against the United States the following, to wit:
Arkansas, Texas, Louisiana (except the parishes of St. Bernard, Palquemines, Jefferson, St. John, St. Charles, St. 
James, Ascension, Assumption, Terrebone, Lafourche, St. Mary, St. Martin, and Orleans, including the city of New 
Orleans), Mississippi, Alabama, Florida, Georgia, South Carolina, North Carolina, and Virginia (except the forty-eight 
counties designated as West Virginia, and also the counties of Berkeley, Accomac, Morthhampton, Elizabeth City, 
York, Princess Anne, and Norfolk, including the cities of Norfolk and Portsmouth), and which excepted parts are for 
the present left precisely as if this proclamation were not issued. And by virtue of the power and for the purpose 
aforesaid, I do order and declare that all persons held as slaves within said designated States and parts of States 
are, and henceforward shall be, free; and that the Executive Government of the United States, including the military 
and naval authorities thereof, will recognize and maintain the freedom of said persons…

And I hereby enjoin upon the people so declared to be free to abstain from all violence, unless in necessary self-
defense; and I recommend to them that, in all case when allowed, they labor faithfully for reasonable wages.
And I further declare and make known that such persons of suitable condition will be received into the 
armed service of the United States to garrison forts, positions, stations, and other 
places, and to man vessels of all sorts in said service…

And upon this act, sincerely believed to be an act of justice, warranted by the Con-
stitution upon military necessity, I invoke the considerate judgment of mankind and 
the gracious favor of Almighty God.

Final Emancipation Proclamation, Abraham Lincoln Teaching American History 
http://teachingamericanhistory.org/library/index.asp?document=33

Copy of the Thirteenth Amendment, Abraham Lincoln
February 1, 1865

Section 1. Neither slavery nor involuntary servitude, except as a punishment for 
crime whereof the party shall have been duly convicted, shall exist within the 
United States, or any place subject to their jurisdiction. 

Section 2. Congress shall have power to enforce this article by appropriate 
legislation

Thirteenth Amendment, Abraham Lincoln Teaching American History 
http://teachingamericanhistory.org/library/index.asp?documentprint=1096
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Thirteenth Amendment, Abraham Lincoln ID# 11681 From the Collections of The Henry Ford

http://teachingamericanhistory.org/library/index.asp?document=33
http://teachingamericanhistory.org/library/index.asp?documentprint=1096
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Blog #5	  Name ...............................................

Using the video and your prior knowledge, answer the following question:

Did Abraham Lincoln alter his view of slavery over time? Why or how?  Explain.

Lincoln Bicentennial Town Hall Meeting Part 3 5:35-6:45

Once you have finished your blog entry, read some of the other entries.  Create one additional entry explaining 
whether or not the entries of your classmates have changed your mind and why or why not.  Make sure that you are 
appropriate in any criticism that you make.

Remember, for both blog entries, you are expected to use complete sentences and standard spelling—no text-speak 
allowed.

http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
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Blog #6	  Name ...............................................

Using the images and your prior knowledge, answer the following question:

What do the images below say about the nation’s feelings about Lincoln immediately after his assassination?  
How do you think Lincoln’s assassination impacted his place in history?  

Once you have finished your blog entry, read some of the other entries.  Create one additional entry explaining 
whether or not the entries of your classmates have changed your mind and why or why not.  Make sure that you are 
appropriate in any criticism that you make.

Remember, for both blog entries, you are expected to use complete sentences and standard spelling—no text-speak 
allowed.

The image shows a crowd of people gathered in Martius Square, Detroit, Michigan, to mourn the death of President 
Abraham Lincoln. This gathering took place on April 25, 1865. The crowd surrounds a speaker’s platform on which 
men are seated in chairs placed in rows. Some women and men are also standing on the platform. Some of the 
women pictured are crying openly. There are many umbrellas, opened, perhaps, against the sun. Flags on the plat-
form and on the surrounding buildings are at half staff.

Photographic Print Showing a Crowd Mourning Abraham Lincoln’s Death, Detroit, Michigan, April 25, 1896 ID# THF61509 From the Collections of The 
Henry Ford
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This lithograph print shows the scene at the death of President Abraham Lincoln on April 15, 1865, in a room of 
the Petersen House, a boardinghouse across the street from Ford’s Theatre, where the president had been shot. The 
group of people gathered at the president’s deathbed include Mrs. Lincoln, the two Lincoln sons, the vice-president, 
cabinet members, the Supreme Court chief justice, a senator and the surgeon general.

Lesson 5 | Lincoln Blogs
Student Activity Sheet 5F, Blog #6 Continued

 

Lithograph, ‘Death of President Lincoln at Washington D.C. April 15, 1865, The Nation’s Martyr ID# THF63239 From the Collections of The Henry Ford
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Blog #7	  Name ...............................................

Read the list of things “For Abolitionists To Do.” Using this list as a guide, answer the following questions:

Was Abraham Lincoln an abolitionist?  Why or why not?

Once you have finished your blog entry, read some of the other entries.  Create one additional entry explaining 
whether or not the entries of your classmates have changed your mind and why or why not.  Make sure that you are 
appropriate in any criticism that you make.

Remember, for both blog entries, you are expected to use complete sentences and standard spelling—no text-speak 
allowed.

THINGS FOR ABOLITIONISTS TO DO

1. Speak for the slave...

2. Write for the slave....

3. Petition for the slave. Begin at once to circulate petitions for the immediate abolition of slavery in the District of 
Columbia, and in Florida, against the admission of Florida into the Union as a slave state, for the prohibition of the 
internal slave trade...Let every abolitionist bestir himself also in circulating petitions to the legislature of the state in 
which he lives, praying the repeal of all laws graduating rights by the skin.

4. Work for the slave. Distribute anti-slavery publications, circulate them in your neighborhood, take them with you 
on journeys, take them as you go to meetings, to the polls, to the stores, to mill, to school, and every where; estab-
lish an anti-slavery library; get subscribers for anti-slavery newspapers, and collect money for anti-slavery societies; 
gather facts illustrating the condition of slaves; search out all who have lived in slave states, get them to write out 
their testimony as to the food, clothing, lodging, shelter, labor, and punishments of slaves, their moral condition, the 
licentiousness of slave-holders, and forward them to some anti-slavery paper for publication...

5. Work for the free people of color; …

Things for Abolitionists to Do, from The New England Anti-Slavery Almanac for 1841.
TeachUSHistory.org

http://www.teachushistory.org/second-great-awakening-age-reform/resources/how-agitate-public-mind 

http://www.teachushistory.org/second-great-awakening-age-reform/resources/how-agitate-public-mind


thehenryford.org/education :: 98

Lesson 5 | Lincoln Blogs
Student Activity Sheet 5H, Blog #8

 

Blog #8	  Name ...............................................

Watch the clip and use the information from the video and your prior knowledge to answer the following question: 

Should Abraham Lincoln continue to be held in such high esteem in the lexicon of American history?  Explain.

Lincoln Bicentennial Town Hall Meeting Part 3 2:51-4:04

Once you have finished your blog entry, read some of the other entries.  Create one additional entry explaining 
whether or not the entries of your classmates have changed your mind and why or why not.  Make sure that you are 
appropriate in any criticism that you make.

Remember, for both blog entries, you are expected to use complete sentences and standard spelling—no text-speak 
allowed.

http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
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Blog #9	  Name ...............................................

Watch the video clip, read Lincoln’s Second Inaugural Address below, look at the cartoon on the next page and 
answer the question below: 

Was Abraham Lincoln’s vision of emancipation and a post-war America fulfilled? Would he be happy with the 
progress that has been made, or would he feel there was still a long way to go?

Once you have finished your blog entry, read some of the other entries.  Create one additional entry explaining 
whether or not the entries of your classmates have changed your mind and why or why not.  Make sure that you are 
appropriate in any criticism that you make.

Remember, for both blog entries, you are expected to use complete sentences and standard spelling—no text-speak 
allowed.

Lincoln Bicentennial Town Hall Meeting Part 6 4:35-5:05 

Excerpts from the Second Inaugural Address, Abraham Lincoln,
March 4, 1865	 	

Fellow Countrymen:

At this second appearing to take the oath of the presidential office, there is less occasion for an extended address 
than there was at the first. Then a statement, somewhat in detail, of a course to be pursued, seemed fitting and 
proper. Now, at the expiration of four years, during which public declarations have been constantly called forth on 
every point and phase of the great contest which still absorbs the attention, and engrosses the energies of the na-
tion, little that is new could be presented. The progress of our arms, upon which all else chiefly depends, is as well 
known to the public as to myself; and it is, I trust, reasonably satisfactory and encouraging to all. With high hope for 
the future, no prediction in regard to it is ventured.

On the occasion corresponding to this four years ago, all thoughts were anxiously directed to an impending civil war. 
All dreaded it, all sought to avert it. While the inaugeral [sic] address was being delivered from this place, devoted 
altogether to saving the Union without war, insurgent agents were in the city seeking to destroy it without war—seek-
ing to dissole [sic] the Union, and divide effects, by negotiation. Both parties deprecated war; but one of them 
would make war rather than let the nation survive; and the other would accept war rather than let it perish. And the 
war came.

One eighth of the whole population were colored slaves, not distributed generally over the Union, but localized in the 
Southern part of it. These slaves constituted a peculiar and powerful interest. All knew that this interest was, some-
how, the cause of the war. To strengthen, perpetuate, and extend this interest was the object for which the insurgents 
would rend the Union, even by war; while the government claimed no right to do more than to restrict the territorial 
enlargement of it. Neither party expected for the war, the magnitude, or the duration, which it has already attained. 
Neither anticipated that the cause of the conflict might cease with, or even before, the conflict itself should cease. 

http://www.youtube.com/watch?v=MVDW_2gSkwY&feature=relmfu
http://www.youtube.com/watch?v=MVDW_2gSkwY&feature=relmfu
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Each looked for an easier triumph, and a result less fundamental and astounding. Both read the same Bible, and 
pray to the same God; and each invokes His aid against the other. It may seem strange that any men should dare 
to ask a just God’s assistance in wringing their bread from the sweat of other men’s faces; but let us judge not that 
we be not judged. The prayers of both could not be answered; that of neither has been answered fully. The Almighty 
has His own purposes. Woe unto the world because of offences! for it must needs be that offences come; but woe 
to that man by whom the offence cometh! If we shall suppose that American Slavery is one of those offences which, 
in the providence of God, must needs come, but which, having continued through His appointed time, He now wills 
to remove, and that He gives to both North and South, this terrible war, as the woe due to those by whom the of-
fence came, shall we discern therein any departure from those divine attributes which the believers in a Living God 
always ascribe to Him? Fondly do we hope, fervently do we pray, that this mighty scourge of war may speedily pass 
away. Yet, if God wills that it continue, until all the wealth piled by the bond-man’s two hundred and fifty years of 
unrequited toil shall be sunk, and until every drop of blood drawn with the lash, shall be paid by another drawn with 
the sword, as was said three thousand years ago, so still it must be said “the judgments of the Lord, are true and 
righteous altogether.

With malice toward none; with charity for all; with firmness in the right, as God gives us to see the right, let us strive 
on to finish the work we are in; to bind up the nation’s wounds; to care for him who shall have borne the battle, and 
for his widow, and his orphan—to do all which may achieve and cherish a just and a lasting peace, among ourselves, 
and with all nations. 

Second Inaugural Address by Abraham Lincoln
Teaching American History
http://teachingamericanhistory.org/library/index.asp?document=35
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Jeff Darcy, The Plain Dealer. Nov 5, 2008. www.cleveland.com

http://teachingamericanhistory.org/library/index.asp?document=35
www.cleveland.com
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Blog #10	  Name ...............................................

Watch the video clip and using the information from the clip and your prior knowledge answer the following ques-
tion:

What do you think was Lincoln’s greatest legacy? Explain.

Lincoln Bicentennial Town Hall Meeting Part 3 6:45-8:38

Once you have finished your blog entry, read some of the other entries. Create one additional entry explaining 
whether or not the entries of your classmates have changed your mind and why or why not. Make sure that you are 
appropriate in any criticism that you make.

Remember, for both blog entries, you are expected to use complete sentences and standard spelling—no text-speak 
allowed.

http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
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