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Teacher Guide



Glossary

Abolition - The legal prohibition and ending of slavery,
especially of slavery of blacks in the United States.

Apartheid - In the Republic of South Africa, a rigid
policy of segregation of the nonwhite population.

Circular - A letter, advertisement, notice or statement
for circulation among the general public.

Credibility - Worthy of belief or confidence; trustworthy:

a credible witness.

Eloquent - Having or exercising the power of fluent,
forceful and appropriate speech: an eloquent orator.

Emancipate - To free (a slave) from bondage.

Inaugural address - An address delivered at an
inaugural ceremony (especially by a United States
president).

Internment - The state of being interned; confinement.

Irreconcilable - Incapable of being brought into
harmony or adjustment; incompatible: for example,
irreconcilable differences.

Jim Crow - A practice or policy of segregating or dis-
criminating against blacks, as in public places, public
vehicles or employment.

Liberator - One who sets others free, as from imprison-

ment or bondage.

Malice - Evil intent on the part of a person who com-
mits a wrongful act injurious to others.

Orator - A person who delivers an oration; a public
speaker, especially one of great eloquence.

Political expediency - What political interests will do

or implement based on what is useful or convenient or

productive politically.

Recolonization - To reestablish a colony.

Reconciliation - The act of causing two people or
groups to become friendly again after an argument or
disagreement.

Reconstruction - The period from 1867 to 1877, when
the Southern states joined the Northern states again
after the Civil War.

Secession - The act of states separating from the
United States.
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Connections to Michigan, Common Core, and
Other National Standards and Expectations

Michigan High School Content Expectations
U.S. History & Geography

8.3.2 Ideals of the Civil Rights Movement - Compare
and contrast the ideas in Martin Luther King’s March
on Washington speech to the ideas expressed in the
Declaration of Independence, the Seneca Falls Resolu-
tion, and the Gettysburg Address.

9.2.1 U.S. in the Post-Cold War World - Explain the
role of the United States as a super-power in the post-
Cold War world, including advantages, disadvantages,
and new challenges (e.g., military missions in Leba-
non, Somalia, Haiti, Bosnia, Kosovo, and the Gulf War).
(National Geography Standard 13, p. 210)

World History & Geography

7.1.3 Twentieth-Century Genocide - Use various
sources including works of journalists, journals, oral
histories, films, interviews, and writings of participants
to analyze the causes and consequences of the geno-
cides of Armenians, Romas (Gypsies), and Jews, and
the mass exterminations of Ukrainians and Chinese.

Civics

1.1.1 Identify roles citizens play in civic and private
life, with emphasis on leadership.

1.1.4 Explain the purposes of politics, why people
engage in the political process, and what the political
process can achieve (e.g., promote the greater good,
promote self-interest, advance solutions to public is-
sues and problems, achieve a just society).

2.1.4 Explain challenges and modifications to Ameri-
can constitutional government as a result of significant
historical events such as the American Revolution, the
Civil War, expansion of suffrage, the Great Depression,
and the civil rights movement.

2.2.2 Explain and evaluate how Americans, either
through individual or collective actions, use constitu-
tional principles and fundamental values to narrow
gaps between American ideals and reality with respect
to minorities, women, and the disadvantaged.

2.2.3 Use past and present policies to analyze con-
flicts that arise in society due to competing constitu-
tional principles or fundamental values (e.g., liberty
and authority, justice and equality, individual rights,
and the common good).

3.5.8 Evaluate, take, and defend positions about the
formation and implementation of a current public
policy issue, and examine ways to participate in the
decision making process about the issue.

6.1.2 Locate, analyze, and use various forms of
evidence, information, and sources about a significant
public policy issue, including primary and secondary
sources, legal documents (e.g., Constitutions, court
decisions, state law), non-text based information (e.g.,
maps, charts, tables, graphs, and cartoons), and other
forms of political communication (e.g., oral political
cartoons, campaign advertisements, political speech-
es, and blogs).

6.1.4 Address a public issue by suggesting alternative
solutions or courses of action, evaluating the conse-
quences of each, and proposing an action to address
the issue or resolve the problem.

6.1.5 Make a persuasive, reasoned argument on a
public issue and support using evidence

(e.g., historical and contemporary examples), consti-
tutional principles, and fundamental values of Ameri-
can constitutional democracy; explain the stance or
position.
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Connections to Michigan, Common Core, and
Other National Standards and Expectations

6.2.3 Describe how, when, and where individuals can
participate in the political process at the local, state,
and national levels (including, but not limited to vot-
ing, attending political and governmental meetings,
contacting public officials, working in campaigns, com-
munity organizing, demonstrating or picketing, boycot-
ting, joining interest groups or political action commit-
tees); evaluate the effectiveness of these methods of
participation.

6.2.5 Describe how citizen movements seek to realize
fundamental values and principles of American consti-
tutional democracy.

6.2.8 Describe various forms and functions of political
leadership and evaluate the characteristics of an ef-
fective leader.

English Language Arts

1.3.7 Participate collaboratively and productively in
groups (e.g., response groups, work teams, discussion
groups, and committees)—fulfilling roles and responsi-
bilities, posing relevant questions, giving and following
instructions, acknowledging and building on ideas and
contributions of others to answer questions or to solve
problems, and offering dissent courteously.

1.4.4 Interpret, synthesize, and evaluate information/
findings in various print sources and media (e.g., fact
and opinion, comprehensiveness of the evidence,
bias, varied perspectives, motives and credibility of the
author, date of publication) to draw conclusions and
implications.

3.1.5 Comparatively analyze two or more literary or ex-
pository texts, comparing how and why similar themes
are treated differently, by different authors, in different
types of text, in different historical periods, and/or
from different cultural perspectives.

3.1.10 Demonstrate an understanding of the connec-
tions between literary and expository works, themes,
and historical and contemporary contexts.

Literacy in Language Arts/Social Studies
Grades 9-10

RH.9-10.1 Cite specific textual evidence to support
analysis of primary and secondary sources, attending
to such features as the date and origin of

the information.

RH.9-10.2 Determine the central ideas or information
of a primary or secondary source; provide an accurate
summary of how key events or ideas develop over the

course of the text.

RH.9-10.3 Analyze in detail a series of events de-
scribed in a text; determine whether earlier events
caused later ones or simply preceded them.

RH.9-10.4 Determine the meaning of words and
phrases as they are used in a text, including vocabu-
lary describing political, social, or economic aspects of
history/social studies.

RH.9-10.6 Compare the point of view of two or more
authors for how they treat the same or similar topics,
including which details they include and emphasize in
their respective accounts.

RH.9-10.10 By the end of grade 10, read and com-
prehend history/social studies texts in the grades
9-10 text complexity band independently

and proficiently.

WHST.9-10.1 Write arguments focused on discipline-
specific content.

WHST.9-10.4 Produce clear and coherent writing in
which the development, organization, and style are
appropriate to task, purpose, and audience.

WHST.9-10.9 Draw evidence from informational texts
to support analysis, reflection, and research.
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WHST.9-10.10 Write routinely over extended time
frames (time for reflection and revision) and shorter
time frames (a single sitting or a day or two) for a range
of discipline-specific tasks, purposes, and audiences.

Grades 11-12

RH.11-12.1 Cite specific textual evidence to support
analysis of primary and secondary sources, connecting
insights gained from specific details to an understanding
of the text as a whole.

RH.11-12.2 Determine the central ideas or information
of a primary or secondary source; provide an accurate
summary that makes clear the relationships among the
key details and ideas.

RH.11-12.4 Determine the meaning of words and
phrases as they are used in a text, including analyz-
ing how an author uses and refines the meaning of a
key term over the course of a text (e.g., how Madison
defines faction in Federalist No. 10).

RH.11-12.6 Evaluate authors’ differing points of view
on the same historical event or issue by assessing the
authors’ claims, reasoning, and evidence.

RH.11-12.10 By the end of grade 12, read and compre-
hend history/social studies texts in the grades 11-CCR
text complexity band independently and proficiently.

WHST.11-12.1 Write arguments focused on discipline-
specific content.

WHST.11-12.4 Produce clear and coherent writing in
which the development, organization, and style are ap-
propriate to task, purpose, and audience.

WHST.11-12.9 Draw evidence from informational texts
to support analysis, reflection, and research.

WHST.11-12.10 Write routinely over extended time
frames (time for reflection and revision) and shorter
time frames (a single sitting or a day or two) for a range
of discipline-specific tasks, purposes, and audiences.

English/Language Arts
Grades 9-10

RI1.9-10.1 Cite strong and thorough textual evidence to
support analysis of what the text says explicitly as well
as inferences drawn from the text.

RI.9-10.3 Analyze how the author unfolds an analysis
or series of ideas or events, including the order in which
the points are made, how they are introduced and devel-
oped, and the connections that are drawn

between them.

RI.9-10.4 Determine the meaning of words and
phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze the cumu-
lative impact of specific word choices on meaning and
tone (e.g., how the language of a court opinion differs
from that of a newspaper).

R1.9-10.5 Analyze in detail how an author’s ideas or
claims are developed and refined by particular sen-
tences, paragraphs, or larger portions of a text (e.g., a
section or chapter).

RI1.9-10.6 Determine an author’s point of view or pur-
pose in a text and analyze how an author uses rhetoric
to advance that point of view or purpose.

R1.9-10.8 Delineate and evaluate the argument and
specific claims in a text, assessing whether the reason-
ing is valid and the evidence is relevant and sufficient;
identify false statements and fallacious reasoning.

RI1.9-10.9 Analyze seminal U.S. documents of histori-
cal and literary significance (e.g., Washington’s Farewell
Address, the Gettysburg Address, Roosevelt’s Four
Freedoms speech, King’s “Letter from Birmingham Jail”),
including how they address related themes

and concepts.

RI1.9-10.10 By the end of grade 9, read and compre-
hend literary nonfiction in the grades 9-10 text com-
plexity band proficiently, with scaffolding as needed at
the high end of the range. By the end of grade 10, read
and comprehend literary nonfiction at the high end of
the grades 9-10 text complexity band independently
and proficiently.
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W.9-10.1 Write arguments to support claims in an anal-
ysis of substantive topics or texts, using valid reasoning
and relevant and sufficient evidence.

W.9-10.3 Write narratives to develop real or imagined
experiences or events using effective technique, well-
chosen details, and well-structured event sequences.

W.9-10.4 Produce clear and coherent writing in which
the development, organization, and style are appropriate
to task, purpose, and audience.

W.9-10.9b Draw evidence from literary or informational
texts to support analysis, reflection, and research. b. Ap-
ply grades 9-10 Reading standards to

literary nonfiction.

W.9-10.10 Write routinely over extended time frames
(time for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for a range
of tasks, purposes, and audiences.

SL.9-10.1 Initiate and participate effectively in a range
of collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on grades 9-10
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

SL.9-10.4 Present information, findings, and supporting
evidence clearly, concisely, and logically such that listen-
ers can follow the line of reasoning and the organization,
development, substance, and style are appropriate to
purpose, audience, and task.

L.9-10.6 Acquire and use accurately general academic
and domain-specific words and phrases, sufficient for
reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence
in gathering vocabulary knowledge when considering a
word or phrase important to comprehension

or expression.

Grades 11-12

RI.11-12.1 Cite strong and thorough textual evidence to
support analysis of what the text says explicitly as well
as inferences drawn from the text, including determining
where the text leaves matters uncertain.

RI.11-12.3 Analyze a complex set of ideas or sequence
of events and explain how specific individuals, ideas, or
events interact and develop over the course of the text.

RI1.11-12.4 Determine the meaning of words and
phrases as they are used in a text, including figura-
tive, connotative, and technical meanings; analyze how
an author uses and refines the meaning of a key term
or terms over the course of a text (e.g., how Madison
defines faction in Federalist No. 10).

RI.11-12.5 Analyze and evaluate the effectiveness of
the structure an author uses in his or her exposition or
argument, including whether the structure makes points
clear, convincing, and engaging.

RI.11-12.6 Determine an author’s point of view or
purpose in a text in which the rhetoric is particularly
effective, analyzing how style and content contribute to
the power, persuasiveness, or beauty of the text.

RI.11-12.8 Delineate and evaluate the reasoning in
seminal U.S. texts, including the application of constitu-
tional principles and use of legal reasoning (e.g., in U.S.
Supreme Court majority opinions and dissents) and the
premises, purposes, and arguments in works of public
advocacy (e.g., The Federalist, presidential addresses).

RI.11-12.9 Analyze seventeenth-, eighteenth-, and nine-
teenth-century foundational U.S. documents of historical
and literary significance (including The Declaration of
Independence, the Preamble to the Constitution, the Bill
of Rights, and Lincoln’s Second Inaugural Address) for
their themes, purposes, and rhetorical features.

RI.11-12.10 By the end of grade 11, read and compre-
hend literary nonfiction in the grades 11-CCR text com-
plexity band proficiently, with scaffolding as needed at
the high end of the range. By the end of grade 12, read
and comprehend literary nonfiction at the high end of
the grades 11-CCR text complexity band independently
and proficiently.

W.11-12.1 Write arguments to support claims in an
analysis of substantive topics or texts, using valid rea-
soning and relevant and sufficient evidence.
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W.11-12.3 Write narratives to develop real or imagined
experiences or events using effective technique, well-
chosen details, and well-structured event sequences.

W.11-12.4 Produce clear and coherent writing in which
the development, organization, and style are appropriate
to task, purpose, and audience.

W.11-12.9b Draw evidence from literary or informational
texts to support analysis, reflection, and research. b. Ap-
ply grades 11-12 Reading standards to

literary nonfiction.

W.11-12.10 Write routinely over extended time frames
(time for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for a range
of tasks, purposes, and audiences.

SL.11-12.1 Initiate and participate effectively in a range
of collaborative discussions (one-on-one, in groups,

and teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

SL.11-12.4 Present information, findings, and support-
ing evidence, conveying a clear and distinct perspective,
such that listeners can follow the line of reasoning,
alternative or opposing perspectives are addressed, and
the organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.

L.11-12.6 Acquire and use accurately general academic
and domain-specific words and phrases, sufficient for
reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence
in gathering vocabulary knowledge when considering a
word or phrase important to comprehension

or expression.

National United States History Content Standards
Grades 5-12

Era 5: Civil War and Reconstruction
Era 9: America in a New Global Age
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Unit Plan Overview

Abraham Lincoln is one of the most significant figures
in United States history, but it is important to under-
stand his motivations and ideas when studying his
achievements. The following lesson plans offer students
the opportunity to engage more deeply with the ideas
explored by the panelists during the Lincoln’s Legacy:
Race, Freedom and Equality of Opportunity Town Hall
Meeting.

The lessons in this plan are intended to help students
learn more about Abraham Lincoln and his relation-
ship with the noted abolitionist Frederick Douglass. The
lessons also offer an opportunity to explore not only
Lincoln’s efforts to save the Union and reconcile seem-
ingly irreconcilable philosophies but also how modern-
day citizens can learn from Lincoln’s legacy.

The lesson plans are flexible. They were written to pro-

vide all the necessary references a teacher might need.
They may be used as stand-alone lessons or in combi-
nation. Connecting students with ideas explored by the

renowned panelists at the 2009 Lincoln’s Legacy: Race,
Freedom and Equality of Opportunity Town Hall Meeting

is part of each lesson design.

Lesson Outline
Lesson 1: Lincoln and Douglass: Parallel Paths

Lesson 2: Lincoln and Douglass: Divergent Views
Lesson 3: Lincoln and Douglass: Changing Views

Lesson 4: With Malice Toward None: Lincoln’s Second
Inaugural Address

Lesson 5: Reconciliation and Justice: Modern Lessons
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Format

In each lesson plan, students will view video clips from
the Lincoln’s Legacy Bicentennial Town Hall meeting at
The Henry Ford in 2009. Images from the collections
atThe Henry Ford are included in each lesson plan.
Students will also read selections from Lincoln’s and
Douglass’ speeches and writings, and will complete ac-
tivities for each lesson. The final two lessons will focus
on the power of eloquent speech to reconcile opposing
views, as demonstrated by Lincoln’s Second Inaugural
Address, and how opposition groups can achieve reso-
lution in the aftermath of conflict.

contact yford. org. See

Lincoln’s Legacy | thehenryford.org/education

org for more information about Creative Commons.

37



Lesson 1 | Lincoln and Douglass: Parallel Paths

Overview

Students will learn about Abraham Lincoln and
Frederick Douglass and the difference between being
opposed to slavery and being an abolitionist.

Students will compare and contrast the two leaders by
developing an interpretation or conclusion based on
their similarities and differences.

Students will write an essay about their conclusions
and consider whether modern-day leaders have devel-
oped or would develop relationships with opinion lead-
ers like the relationship Lincoln had with Douglass.

Objectives

— Students will read passages about Lincoln and
Douglass and connect background knowledge about
them to new ideas from the video clips.

Materials

— Student Activity Sheet 1 Reading Passage - Lincoln
and Douglass

— Video Clip Lincoln Bicentennial Town Hall Meeting
Part 2 (5:30 to 7:59) from http://www.youtube.
com/watch?v=i1zhiSRcodl&feature=relmfu

Procedures
1. Show video clip from Lincoln Bicentennial Town Hall
Meeting Part 2 (5:30 to 7:59).

2. Students will read Student Activity Sheet 1, with
the passages about Abraham Lincoln and Frederick
Douglass. As they read the information about Fred-
erick Douglass, they will be alert to ways that he and
Lincoln are alike or different.

3. How are Abraham Lincoln and Frederick Douglass
alike? After students have finished reading the pas-
sages, they will report on similarities that they have
found. Draw out the students’ thoughts by asking
for clarification or extension of the responses — the
cause, effect, significance, implications, etc.

4. How are Abraham Lincoln and Frederick Douglass
different? Record differences, asking what each
difference signifies. Continue to ask extending ques-
tions about the cause, effect, significance or impli-
cations of each difference between the two men.

POSSIBLE ANSWERS: Lincoln was Caucasian, while
Douglass was African American. Lincoln was born a
free man, while Douglass was born a slave. Lincoln
was a lawyer and a politician, while Douglass was

a writer and newspaper publisher. Lincoln used
politics and his position as commander in chief

to abolish slavery, while Douglass published his
newspaper and gave speeches to influence public
opinion regarding slavery and women’s rights. Lin-
coln was assassinated, but Douglass died of natural
causes. Both opposed slavery, but Douglass was an
abolitionist and Lincoln was not.

(To clarify the distinction between being an abo-
litionist and simply opposing slavery, discuss the
following: Abolitionists believed that no person could
own another and that slavery should be abolished
by whatever means necessary. Lincoln, on the other
hand, believed that slavery was undesirable, should
not be extended to new territories and should be
abandoned if legal means could be found to do so.
Yet he believed slavery was nevertheless sanctioned
by the right to property in the Constitution. Lincoln
believed the war powers of the president, which he
invoked during the Civil War to issue the Emancipa-
tion Proclamation, allowed him to confiscate the
property of slaveholders and free the slaves by legal
means.)

5. Are there any common ideas that students find in
the important similarities and differences? For ex-
ample, many of the similarities and differences men-
tioned describe the backgrounds of the two men.
What other patterns of similarities and differences
do students find? After they have an opportunity to
reflect and write, ask for three or four responses.
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Lesson 1 | Lincoln and Douglass: Parallel Paths
Lesson 1 Overview

POSSIBLE ANSWERS: The two men’s childhoods, the
value they placed on education, their rise from poverty
to become self-made men in distinguished profes-
sions and their work to abolish slavery.

6. Students will consider what they have learned about
the two men by comparing and contrasting them.
What do the similarities and differences tell them
about Abraham Lincoln and Frederick Douglass?
In writing, students should express a conclusion or
interpretation that is suggested by important similari-
ties and differences in the lives of the two men. Ask
students to also identify the kind of statement they
are reading (comparison, contrast, cause/ effect,
generalization, etc.).

Extension

1. Use notes and ideas from the class-discussion
comparison of Lincoln and Douglass as the basis for
a main idea or conclusion of a one or two-page essay;
have students pay particular attention to Lincoln’s and
Douglass’ stances on slavery and abolition.

2. Ask students to consider contemporary leaders and
conduct a class discussion about whether a Lin-
coln/Douglass relationship could exist in present
times. Would a current leader be as open to outside
viewpoints as Lincoln was? Are there any “Frederick
Douglasses” in the current political arena?
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Reading Passages

1. Abraham Lincoln

Abraham Lincoln was born in Hardin County, Kentucky,
in 1809. His family moved to Spencer County, Indiana,
when he was 8 years old. Two years later, his mother
died. His father soon married Sarah Bush Johnston
Lincoln, who would become a strong supporter of
Lincoln. Since his family was very poor, it was neces-
sary for Lincoln to begin working at an early age. All

of the money Lincoln earned up to the age of 21 was
immediately allocated to his father, in accordance with
the law at the time. Although there were some schools
in the Indiana Territory, Lincoln received little formal
training and mostly taught himself to read and write.
Lincoln helped his father with carpentry jobs and
worked on a farm until he was 22 years old, when he
moved to Menard County,
lllinois, where he performed
many different jobs, includ-
ing store clerk. He also
served as a captain in the
Black Hawk War.

Lincoln moved to Spring-
field, lllinois, to practice law
in 1837. He was elected to
the lllinois state legislature
four times between 1834
and 1840. He served one
term in the U.S. House
of Representatives, from
1847 to 1849, then
returned to his Springfield
law practice. In 1860,
Abraham Lincoln was elected president of the United
States, partly on the promise that his party would not
allow slavery to expand into western states. He spent
the rest of his presidency, and his life, unifying the
states and commanding the Civil War.

Although he disapproved of slavery, Lincoln was not an
abolitionist (he did not initially believe slavery should
be illegal). As a lawyer, he understood that, accord-
ing to the law, slaves were property that slave owners
had paid for and it would be unjust to take them

away. However, in the context of winning the military
conflict, Lincoln eventually decided that freeing slaves
in the Confederate states would be advantageous. It

is true that Lincoln had little faith in equality and that
this was very much a military measure, but there is
substantial evidence that he was not a cynic nor had
he unduly delayed emancipation. Rather, he timed it
just right to gain public approval and have the de-
sired impact. On January 1, 1863, Lincoln signed the
Emancipation Proclamation, declaring all enslaved
people in any part of the United States controlled by
the Confederacy were thenceforward and forever free.
Abraham Lincoln was re-elected president in 1864 but
was assassinated in 1865.

2. Frederick Douglass

Frederick Douglass was born a slave in Tuckahoe,
Maryland, about 1818. He spent most of his early
years with his grandparents, because his mother, Harri-
et Bailey, was hired out to a distant farmer shortly after
his birth. She died sometime before Douglass was 8
years old. Douglass never met his father, but he knew
he was a white man. Frederick Douglass was sent to
live and work in Baltimore, where he was taught the
alphabet by his master’s wife. It was unlawful to teach
a slave to read. He realized that reading was a power-
ful tool and was an important difference between a
slave and a free man. Douglass was sent back to the
country to work on a farm for a brutal slave owner.

This prompted him to begin planning his escape to
freedom.

(Above) Print, Abraham Lincoln ID# THF57172. From the collections of The Henry Ford.
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In September 1838, Douglass covertly traveled by
train and steamboat to New York City. He moved to
Massachusetts and changed his name from Bailey
to Douglass. He hadn't intended to speak out about
his experience as a slave, but when he stood up and
spoke at an abolitionist meet-

p ing in 1841, the emotion came
bursting forth. His gut-wrenching
stories about life on the
plantation turned thousands
of skeptical Americans into
active abolitionists. In 1845,
Douglass wrote and published
his autobiography, Narrative of
the Life of Frederick Douglass,
an American Slave. Soon after,

he founded the North Star

newspaper in Rochester, New
York, advocating abolition and
supporting women'’s suffrage.

During the Civil War, Douglass
consulted with President
Lincoln on issues of slavery,
including the promise of equal wages, protection

and awards for black soldiers as for white soldiers.
Douglass also supported the Union by serving as a re-
cruiter for the 54th Massachusetts Regiment. In 1877,
President Hayes appointed Douglass a U.S. Marshal.
He also served as the U.S. consul to Haiti and was the
only African American to attend the first women’s con-
vention, in Seneca Falls, New York, held by Elizabeth

Cady Stanton and others. Frederick Douglass died in
1895.

(Above) Carte de Visite- Frederick Douglass ID# THF8996. From the
collections of The Henry Ford.

(Right) Logan County Courthouse, where Lincoln tried cases as a traveling

lawyer, now at Greenfield Village, The Henry Ford. ID# THF85655. From the
collections of The Henry Ford.
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3. Lincoln and Douglass Comparisons

Douglass was born a slave, but he escaped and
changed his name to distinguish his new life as a
free man. Lincoln was forced to give his father all of
his earnings until he was 21, when he moved away to
start a new life on his own.

Both men were born into poverty and worked very hard
to secure a future for themselves. Each of them ad-
mired and embodied the idea of the self-made man.

Both Lincoln and Douglass always spoke in a way to
appeal to the common man, though they were very

intelligent and somewhat separated from the rest of
society.

Lincoln and Douglass were talented writers and
speakers.

Both Lincoln and Douglass admired the Declaration of
Independence and the Founding Fathers.

Lincoln and Douglass both helped abolish slavery,

however each had a different strategy to accomplish
the goal.
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Lesson 2 | Lincoln and Douglass: Divergent Views

Overview

The North and South realized the coming war was
more than just a fight over the Union or secession.
Slowly, Lincoln came to realize what many people

had known all along: the War Between the States was
ultimately a conflict over slavery.

In 1858, Lincoln proclaimed,

“A house divided against itself cannot stand. | believe
this government cannot endure permanently half slave
and half free. ... do not expect the government

to fall, but | expect it will cease to be divided. It will
become all one thing, or all the other. “

House Divided Speech, Abraham Lincoln TeachingAmeri-
canHistory.org http://teachingamericanhistory.org/library/
indexasp?document=103

Douglass had long urged the emancipation of the
slaves in speeches and writings. Lincoln had to be
more cautious. As president, he had to write more
moderately in order to not alienate the border states
and many Northerners who opposed abolition. Lin-
coln’s first priority was to save the Union; he would
end slavery if that was required in order to save the
Union. The difference between Douglass’ moral argu-
ments and Lincoln’s political position are the focus of
this lesson.

Objectives

— Students will examine primary source writings and
speeches to view both sides of the emancipation
argument.

— Students will also identify contemporary issues that
have many different facets and can be considered
from multiple perspectives, such as human rights,
economic, political or other viewpoints.

Materials

— Student Activity Sheet 2 Reading Passages -
Douglass and Lincoln

— Video Clip Lincoln Bicentennial Town Hall Meeting
Part 3 (1:10 to 1:55) http://www.youtube.com/wat
ch?v=jKtFLmnuz6E&list=PL3C4E65741C27978C

Procedures
1. Students will watch the video clip from Lincoln Bi-
centennial Town Hall Meeting Part 3 (1:10 to 1:55)

2. Students will read the documents on Student Activ-
ity Sheet 2 and answer the questions that follow the
documents.
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Reading Passages Name

Document A

The first reading contains selected quotes from Frederick Douglass in

an 1853 circular promoting subscriptions to his abolitionist newspaper. NOTES oo
Douglass used his newspaper to spread abolitionist ideas and organize
those opposed to slavery. The circular demonstrates Douglass’ total
devotion to ending slavery regardless of political CONCEINS.

Circular, Frederick Douglass. e
Rochester, January, 1853.

DearReader: e ———————
... My paper] wil continue to advocate, as it has ever done, the .
mediate and unconditional emancipation of every slave in the COUNTIY e
and throughout the world. To this end it will bring before its readers all
the facts and arguments, which expose the legitimate abominations of
slavery, and that serve to show the slave system to be a crime and a
curse, incapable of excuse or palliation. ... It will maintain the doctrines
of the utter unconstitutionality of slavery, and show that the enactments s
in support of it, are no more to be respected as Laws, than are the ad-
opted rules of pirates and other robbers, who band themselves together \ P N
to plunder and murder mankind. ... ' s '_.'"-‘::L.-‘? ‘\”‘_' .

i

It will esteem the laws of God above the enactments of men; and when
the latter conflicts with the former, it
shall go for adhering to the “higher
law”... In a word, my columns shall be
devoted to a defene [sic] of all the just
rights of the human family, male and
female, black and white, and without

respect to country, nation or tongue. ... _L._Mﬁ———-—— W

[
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| ask you to give me your co-operation in
my enterprize [sic].
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Yours, truly,
Frederick Douglass
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Original document housed at Clements Library,
The University of Michigan, Ann Arbor. Reprinted in =~
full in Frederick Voss and Waldo Martin, Majestic in | e ==me==—r==mee Smmama
His Wrath: A Pictorial Life of Frederick Douglass.
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Document B
The second reading is Lincoln’s letter to Horace Greeley (editor of the

New York Herald) dated August 22, 1862. This letter was in reSPONSE  wwewesesesssssnn
to Greeley’s call for immediate emancipation. In the Civil War's second

year, Lincoln responded, “My paramount objective in this struggle is

to save the Union, and is not either to save or destroy slavery...” The .,
letter shows a President who has not yet realized the need for eman-
cipation or who felt that politically the time was not yet ripe for it. The
Emancipation Proclamation in 1863 would change all of this.

Letter to Horace Greeley, Abraham Lincoln s
August 22, 1862

Hon.Horace Greeley:

Dear Sir.
| have just read yours of the 19th. addressed to myself through the New

York Tribune. If there be in it any Statements, or assumptions Of faCt, ..............................................................
which | may know to be erroneous, | do not, now and here, controvert

them. If there be in it any inferences which | may believe to be falsely

drawn, | do not now and here, argue against them. If there be PErCEPL- orerrr
able [sic] in it an impatient and dictatorial tone, | waive it in deference

to an old friend, whose heart | have always supposed to be right.

As to the policy | “seem to be pursuing” as you say, | have not meant to
leave any one in doubL.
| would save the Union. | would save it the shortest way under the

Constitution.The sooner the national authority can be restored; the ..............................................................
nearer the Union will be “the Union as it was.” If there be those who

would not save the Union, unless they could at the same time save

slavery, | do not agree with them. If there be those Who would N0t SAVE  .eceeeiivii i
the Union unless they could at the same time destroy slavery, | do not
agree with them. My paramount object in this struggle is to save the
Union, and is not either to save or to destroy slavery. If | could save the

(Previous page, far left) Broadside advertising slaves for sale at auction, New Orleans, ca.

1850 ID# THF11636. From the collections of The Henry FOrd.  ssssssss
(Previous page, far left) Instrument of Torture Used by Slave Owners, illustration from Harper's ~ *7777777riiiiiirommrsrommmmmammmamma e e
Weekly, February 1862 ID# THF7382. From the collections of The Henry Ford.
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Union without freeing any slave | would do it, and if | could save it by

freeing all the slaves | would do it; and if | could save it by freeing SOMe  ................ccceviviveieeeeeeeeecce e
and leaving others alone | would also do that. What | do about slavery,

and the colored race, | do because | believe it helps to save the Unign; s
and what | forbear, | forbear because | do not believe it would help to

save the Union. | shall do less whenever | shall believe what | am doing

hurts the cause, and | shall do more whenever | shall believe doing ..............................................................
more will help the cause. | shall try to correct errors when shown to be

errors; and | shall adopt new views so fast as they shall appear to be

TUB VIBWS. s

I have here Stated my purpose aCCOdeng to my VIeW Of Offlclal duty; ..............................................................
and | intend no modification of my oft-expressed personal wish that all
men everywhere could be free.

Yours,
A. Lincoln.

Letter to Horace Greeley by Abraham Lincoln
From TeachingAmericanHistory.org
http://teachingamericanhistory.org/library/index.asp?document=1057

QUESTIONS L —————
On a separate sheet of paper, write a response to the followWing QUES-  wrvrrrerrmrnnni s
tions and discuss your answers in class.

1. Why do you think Lincoln was more interested in saving the Union ..o,
than freeing the slaves? Why might he think he had to first save the

Union before emancipation could take place? s
2. Why was Douglass more interested in freeing the slaves than say.
ing the Union? Why might he have thought the slaves had to be freed — «vrmrmn
before the Union could be saved?

3. One can see the problem is either to save the Union or free the oo
slaves. Eventually, Lincoln did free the slaves and save the Union. How

Were these tWO issues indivisible? Could one be accomplished Without ..............................................................
the Other? --------------------------------------------------------------
4. What are current issues that have many possib|e facets to them’? ..............................................................
For instance, the current debates about health care reform, tax cuts

and climate change have many social, economic, moral and political

considerations. Identify a contemporary issue and outline the vari- ..o
ous interests impacted by this issue, the positions that they might be

expected to take and their reasons

@@@ © 2013 The Henry Ford. Some Rights Reserved. This content is offered for personal and educational use through an “Attribution
@ o NeND NonCommercial No-Derivs” Creative Commons License. If you have any i or ing these ials, please Lincoln’s Legacy | thehenryford_org/education 45

contact yford. org. See i org for more information about Creative Commons.



http://teachingamericanhistory.org/library/index.asp?document=1057

Lesson 3 | Lincoln and Douglass: Changing Views

Overview

Lincoln, influenced by the writings of Douglass, Gree-
ley, and others, issued the Emancipation Proclama-
tion, which became law on Jan. 1, 1863. Although it
only freed slaves in the states in rebellion against the
Union, it paved the legal path for blacks to become
soldiers. Lincoln realized blacks would first have to be
declared citizens before they could be soldiers. The
war now openly became a struggle not only to save
the Union but also to free Southern slaves. Northern
blacks were invited to become liberators of their own
race. Lincoln, though still cautious, declared by his
Emancipation Proclamation that the causes of Union
and abolition were basically one and the same.

Douglass had a more practical and personal reason
for wanting blacks to be soldiers. He knew that it was
the only path open that would allow blacks to prove
they had a right to full citizenship. Douglass wrote,
“Let the Black man get upon his chest the letters ‘U.S!
and no one can deny his right to full citizenship.” So,
the two sides finally came together, although for very
different reasons.

Objectives

— Students will read the Lincoln and Douglass writings
and identify how and why factions who previously
seemed far apart on the issue of emancipation of
slaves ended up with the same goal.

— Students will then discuss other examples of seem-
ingly irreconcilable groups ending up on the same
side, either for idealistic reasons or for political
expediency.

Materials

— Student Activity Sheet 3 Reading Passage — Lincoln
and Douglass

— Video Clip Lincoln Bicentennial Town Hall Meeting
Part 3 (5:00 to 6:45 and 7:14 to 8:38)
http://www.youtube.com/watch?v=jKtFLmnuz6E&fe
ature=relmfu

Procedures

1. Have students view the video clip from Lincoln
Bicentennial Town Hall Meeting Part 3 (5:00 to
6:45 and 7:14 to 8:38).

2. Students will prepare a graphic organizer, such as a
Venn diagram, T-chart or similar organizer, to identify
the differences and similarities or cause-and-effect
relationships between the Lincoln and Douglass
arguments for emancipation of slaves and the com-
plete abolition of slavery.

3. Students will then prepare a second organizer on a
contemporary issue, identifying two opposing points
of view that require some form of bilateral agree-
ment between different parties. Examples might
include a local issue, such as new development
or preservation, regional issues like environmental
concerns, national issues like universal health care,
or world issues like climate change or
unstable regimes.
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Reading Passages NAME v

These passages show how Lincoln and Douglass influenced each other. Douglass realized that, by saving the Union,
slavery could not survive in Confederate states that returned to an emancipated Union. Douglass urged men to

join the regiment in Massachusetts, a state that had led the fight in the American Revolution and in the abolition of
slavery.

Document A

The first reading is from Abraham Lincoln and is a letter he sent to An-
drew Johnson of Tennessee, who would become Lincoln’s vice president
during his second presidential term. It reveals one of Lincoln’s motives
for freeing the slaves. The letter states, “The colored population ISThe s,
great available and yet unavailed of, force for restoring the Union”

Lincoln goes on to urge Johnson to raise black troops in the state of

TENNESSEE. e e

Letter to Governor Andrew Johnson, Abraham Lincoln, oo
March 26, 1863

My dear Sir: ..............................................................
| am told you have at least thought of raising a negro military force, In =TT
my opinion the country now needs no specific thing SO MUCh as SOME v,
man of your ability, and position, to go to this work. When | speak of
your position, | mean that of an eminent citizen of a slave-state, and
himself a slave-holder. The colored population is the great available
and yet unavailed of, force for restoring the Union. The bare sight of
flﬂy thousand armed, and dn”ed black SO|d|erS On the banks Of the ..............................................................
Mississippi, would end the rebellion at once. And who doubts that we

can present that sight, if we but take hold in earnest? If you have been

thinking of it please do not dismiss the thought_ ..............................................................

Yours truly

A. Lincoln

From Letter to Governor Andrew Johnson, Abraham Lincoln
TeachingAmericanHistory.org
http://teachingamericanhistory.org/library/index.asp?document=1071

@@@ © 2013 The Henry Ford. Some Rights Reserved. This content is offered for personal and educational use through an “Attribution
@ o NeND NonCommercial No-Derivs” Creative Commons License. If you have any i or ing these ials, please Lincoln’s Legacy | thehenryford.org/education

contact yford. org. See i org for more information about Creative Commons.

47


http://teachingamericanhistory.org/library/index.asp?document=1071 

Lesson 3 | Lincoln and Douglass: Changing Views
Student Activity Sheet 3
Page 2

Document B
The second reading is Douglass’ call for blacks to military service,
entitled “Men of Color, To Arms!” In this call, Douglass made a stirring
plea.

Speech, Frederick Douglass, e
March 21, 1863

Men of Color, TOArmS!
When first the rebel cannon shattered the walls of SUMter and drove s
away its starving garrison, | predicted that the war then and there inau-
gurated would not be fought out entirely by white men. Every month’s
experience during these dreary years has confirmed that opinion. A war — «oerrersrsrssssmsmssss e
undertaken and brazenly carried on for the perpetual enslavement of

colored men, calls logically and loudly for colored men to help sup-

press it. Only a moderate share of sagacity was needed to see thatthe .o
arm of the slave was the best defense against the arm of the slavehold-
er. Hence with every reverse to the national arms, with every exulting
shout of victory raised by the slaveholding rebels, | have implored the ...
imperiled nation to unchain against her foes, her powerful black hand.

Slowly and reluctantly that appeal is beginning to be heeded. Stop NOt s s
now to complain that it was not heeded sooner. It may or it may not

have been best that it should not. This is not the time to discuss that

question. Leave it to the future. When the war is over, the country IS e
saved, peace is established, and the black man’s rights are secured,

as they will be, history with an impartial hand will dispose of that and

sundry other questions. Action! Action! not criticism, is the plain dUty — ..oceeeeeeieeece e,
of this hour. Words are now useful only as they stimulate to blows. The
office of speech now is only to point out when, where, and how to strike
to the best advantage. There is no time to delay. The tide is at its flood
that leads on to fortune. From East to West, from North to South, the
sky is written all over, “Now or never.” Liberty won by white men would
lose half its luster. “Who would be free themselves must strike the
blow.” “Better even die free, than to live slaves.” This is the sentiment

of every brave colored man amongst us. There are weak and cowardly
men in all nations. We have them amongst us. They tell you this is the
“white man’s war”; and you will be “no better off after than before the
war”; that the getting of you into the army is to “sacrifice you on the
first opportunity” Believe them not; cowards themselves, they do not

Risht) President Abraham Lincoln and General George McClellan with officers at Antie-
tam, Maryland, October 1862 ID# THF57175. From the collections of The Henry Ford.
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wish to have their cowardice shamed by your brave example. LEave — .ooeee e
them to their timidity, or to whatever motive may hold them back. | have

not thought lightly of the words | am now addressing you. The Counsel |«
give comes of close observation of the great struggle now in progress,
and of the deep conviction that this is your hour and mine. In good ear-
nest then, and after the best de”beratiom | now fOf the first time during ..............................................................
this war feel at liberty to call and counsel you to arms. By every con-

sideration which binds you to your enslaved fellow — countrymen, and

the peace and welfare of your country; by every aspiration Which you ..o
cherish for the freedom and equality of yourselves and your children;
by all the ties of blood and identity which make us one with the brave
black men now fighting our battles in Louisiana and in South Carolina, |
urge you to fly to arms, and smite with death the power that would bury
the government and your Iiberty in the same hopeless grave. JWISH | rrrrerrrmmrre s
could tell you that the State of New York calls you to this high honor. For

the moment her constituted authorities are silent on the subject. They

will speak by and by, and doubtless on the right side; but we are NOt oo
compelled to wait for her. We can get at the throat of treason and slav-
ery through the State of Massachusetts. She was the first in the War of
Independence; first to break the chains of her slaves; first to make the
black man equal before the law; first to admit colored children to her
common schools, and she was first to answer with her blood the alarm — wrerrrerrressrrssrsrs s
cry of the nation, when its capital was menaced by rebels. You know her R

patriotic governor, and you know Charles Sumner. | need not add more.

Massachusetts now welcomes you to arms as soldiers. She has but a
small colored population from which to recruit. She has full leave of the
general government to send one regiment to the war, and she hasun- ...
dertaken to do it. Go quickly and help fill up the first colored regiment

from the North. | am authorized to assure you that you will receive the
same wages, the same rations, and the same equipments, the same
protection, the same treatment, and the same bounty, secured to the

white soldiers. You will be led by able and skillful officers, men who will ==+
take especial pride in your efficiency and success. They will be quick to

accord to you all the honor you shall merit by your valor, and see that

your rights and feelings are respected by other soldiers. | have assured ...
myself on these points, and can speak with authority. More than twenty

years of unswerving devotion to our common cause may give me some

humble claim to be trusted at this momentous crisis. | will not argue.

(Right) Photomontage showing President Lincoln with Congressional Supporters of the Proposed Anit-Slavery Constitutional Amendment, with Identifying
Key, 1865 ID# THF61508. From the collections of The Henry Ford.
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Lesson 3 | Lincoln and Douglass: Changing Views
Student Activity Sheet 3 Continued
Page 4

To do so implies hesitation and doubt, and you do not hesitate. You do  ....occeeeeeccee e
not doubt. The day dawns; the morning star is bright upon the horizon!

The iron gate of our prison stands half open. One gallant rush from s
the North will fling it wide open, while four millions of our brothers and
sisters shall march out into liberty. The chance is now given you to end
in a day the bondage Of centuries, and to rise in one bound from SOCial ..............................................................
degradation to the place of common equality with all other varieties of

men. Remember Denmark Vesey of Charleston; remember Nathaniel

Turner of Southampton; remember Shields Green and Copeland, Who oo,
followed noble John Brown, and fell as glorious martyrs for the cause
of the slave. Remember that in a contest with oppression, the Aimighty
has no attribute which can take sides with oppressors. The case is
before you. This is our golden opportunity. Let us accept it, and forever
wipe out the dark reproaches unsparingly hurled against us by our — soeeresssesmsssmssmsssss s
enemies. Let us win for ourselves the gratitude of our country, and the

best blessings of our posterity through all time. The nucleus of this first

regiment is now in camp at Readville, a short distance from BosSton. oo
| will under take to forward to Boston all persons adjudged fit to be
mustered into the regiment, who shall apply to me at any time within
the next two weeks.

Speech by Frederick Douglass TeachingAmericanHistory.org e
http://teachingamericanhistory.org/library/document/men-of-color-to-arms/

POST-READING ACTIVITY

Create a graphic organizer, such as a Venn diagram, T-chart or similar organizer, to identify the differences and simi-
larities or cause-and-effect relationships between the Lincoln and Douglass arguments for emancipation of slaves
and the complete abolition of slavery.

Create a second organizer on a contemporary issue, identifying two opposing points of view that require some form
of bilateral agreement between different parties. Examples might include a local issue such as new development or
preservation, regional issues like environmental concerns, national issues like universal health care, or world issues
like climate change or unstable regimes.
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Lesson 4 | With Malice Toward None: Lincoln’s Second

Inaugural Address

Overview

The previous lessons have given students a flavor of
the writings of Lincoln and the issues involved in the
Civil War. Many scholars have written about President
Lincoln’s Second Inaugural Address, as it is considered
one of the best speeches in the history of our country.
This speech differed greatly from any other speech he
gave during his presidency. He did not refer to him-
self or his accomplishments. He did not claim victory
over the South; he held all Americans responsible for
slavery and the war.

Objectives

— Students will understand the qualities and charac-
teristics of a great leader and orator.

— Students will analyze Lincoln’s Second Inaugural
Address and identify strengths, weaknesses and
themes in the speech.

Materials

— Video Clip Lincoln Bicentennial Town Hall Meeting
Part 4 (6:00 to 6:30) http://www.youtube.com/wa
tch?v=kwVREUOD3D4&Iist=PL3C4E65741C2797
8C

— Leadership PowerPoint by Dale Rutter

— A Word Fitly Spoken Interactive Timeline - click on
the Second Inaugural Address to hear the interac-
tive speech; students can follow the speech by
reading the text silently.

— White, Ronald C. The Eloquent President: A Portrait
of Lincoln Through His Words. New York: Random
House, 2005.

— Foner, Eric. The Fiery Trial. New York: W.W. Norton
and Company, 2010.

— Student Activity Sheet 4A Reading Passage - Sec-

ond Inaugural Address

Student Activity Sheet 4B Student Eloquence

Procedures
A. Leadership Attributes

1. Show the video clip from Lincoln Bicentennial Town
Hall Meeting Part 4 (6:00 to 6:30).

2. Discussion: Begin the class by asking students
“What makes a great leader?” A brief conversa-
tion to discuss the characteristics of outstanding
leadership could take place in small groups or as
whole class discussion. Continue by stating that
many historians consider Lincoln a great leader.

3. Show the PowerPoint created by Dale Rutter. Then
have a brief discussion about the leadership quali-
ties he describes. Do the students agree that these
are important qualities? What other leaders do stu-
dents know of who have some of these qualities?
Have leadership qualities changed today because
of technology?

B. Lincoln: The Eloquent Speaker

1. Present a portion of the book The Eloquent
President, where the author talks about Aristotle’s
Treatise on Rhetoric as continuing to “define the
elements of excellent speaking” It is interesting
to note that Aristotle believed that credibility was
the most powerful means of persuasion. Accord-
ing to Aristotle, three modes of persuasion can be
achieved by the spoken word when:

—The speaker is worthy of confidence due to his or
her character,

— Listeners are moved by the emotion of a speech
as the speaker understands their thoughts and
feelings, and

— A truth has been proven by persuasive argu-
ments.

2. Students should discuss current figures who are
positive or negative examples of these criteria. (Is
the president eloquent? Is your state governor elo-
quent? Is Bill Gates?) Are these modes of persua-
sion still relevant to any speaker, even today?
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Lesson 4 | With Malice Toward None: Lincoln’s Second Inaugural Address

C. Second Inaugural Address

1. Have students read and/or listen to the Second
Inaugural Address. Inform students that this four-
paragraph address was the second-shortest Second
Inaugural Address given. Its 703 words were hand-
written by Lincoln in two columns.

2. Discussion: What were the strengths of Lincoln’s
speech? What were the weaknesses? Could a presi-
dent today make so many references to God and
religion? What do you think Lincoln was trying to
accomplish by not referring to “winners” or “losers”
of the war?

Extension

1. Have students select and research a current issue
that interests them. Like Lincoln, they must under-
stand both positions of the issue in order to speak
eloquently.

Some examples of current issues:
+ Immigration laws

+ Gun control

- Gay marriage

+ Racial profiling

- Stem cell research

+ Death penalty

+ Abortion

+ War abroad

Have students write an essay on their thoughts
about both sides of the issue and the way to re-
solve it.

If time, have willing students give their speech orally
to the class.
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2. Another idea is to read pages about the Second

Inaugural Address from the book The Fiery Trial. The
following is a quote from the author, Eric Foner. This
would stimulate wonderful classroom discussion or
very thoughtful writing.

“What is interesting is to juxtapose the ending, mal-
ice toward none, etc., with the previous sentences
directing attention to the injustices done to the
slaves — 250 years of unrequited labor, every drop
of blood drawn by the lash, etc.

“What is the moral equation here, Lincoln is ask-
ing? | believe he felt reconciliation and justice must
come together. What would reconciliation among
whites mean for the future of the former slaves? He
did not answer these questions, but placed them
on the national agenda.” Foner, Eric. The Fiery Trial.
New York: W.W. Norton and Company, 2010.
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Lesson 4 | With Malice Toward None: Lincoln’s Second Inaugural Address
Student Activity Sheet 4A
Page 1

Reading Passages NAME oo s eeeeeeeeee

Second Inaugural Address, Abraham Lincoln,
March 4, 1865

Fellow Countrymen:

At this second appearing to take the oath of the presidential office, there is less occasion for an extended address
than there was at the first. Then a statement, somewhat in detail, of a course to be pursued, seemed fitting and
proper. Now, at the expiration of four years, during which public declarations have been constantly called forth on
every point and phase of the great contest which still absorbs the attention, and engrosses the energies of the na-
tion, little that is new could be presented. The progress of our arms, upon which all else chiefly depends, is as well
known to the public as to myself; and it is, | trust, reasonably satisfactory and encouraging to all. With high hope for
the future, no prediction in regard to it is ventured.

On the occasion corresponding to this four years ago, all thoughts were anxiously directed to an impending civil war.
All dreaded it, all sought to avert it. While the inaugeral[sic] address was being delivered from this place, devoted
altogether to saving the Union without war, insurgent agents were in the city seeking to destroy it without war —
seeking to dissole [sic] the Union, and divide effects, by negotiation. Both parties deprecated war; but one of them
would make war rather than let the nation survive; and the other would accept war rather than let it perish. And the
war came.

One-eighth of the whole population were colored slaves, not distributed generally over the Union, but
localized in the southern part of it. These slaves constituted a peculiar and powerful interest. All knew
\| that this interest was, somehow, the cause of the war. To strengthen, perpetuate, and extend this inter-
il est was the object for which the insurgents would rend the Union, even by war; while the government
claimed no right to do more than to restrict the territorial enlargement of it. Neither party expected
for the war, the magnitude, or the duration, which it has already attained. Neither anticipated that the
cause of the conflict might cease with, or even before, the conflict itself should cease. Each looked for
an easier triumph, and a result less fundamental and astounding. Both read the same Bible, and
pray to the same God; and each invokes His aid against the other. It may seem strange that
any men should dare to ask a just God’s assistance in wringing their bread from
the sweat of other men’s faces; but let us judge not that we be not judged. The

offences! for it must needs be that offences come; but woe to that man by
whom the offence cometh. If we shall suppose that American Slavery is one
of those offences which, in the providence of God, must needs come, but
which, having continued through His appointed time, He now wills to remove,
and that He gives to both North and South, this terrible war, as the woe due
to those by whom the offence came, shall we discern therein any departure
from those divine attributes which the believers in a Living God always
ascribe to Him? Fondly do we hope, fervently do we pray, that this mighty

(Left) The Lincoln Chair ID# THF51753. From the collections of The Henry Ford.
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Lesson 4 | With Malice Toward None: Lincoln’s Second Inaugural Address
Student Activity Sheet 4A
Page 2

scourge of war may speedily pass away. Yet, if God wills that it continue, until all the wealth piled by the bond-man’s
two hundred and fifty years of unrequited toil shall be sunk, and until every drop of blood drawn with the lash, shall
be paid by another drawn with the sword, as was said three thousand years ago, so still it must be said “the judg-
ments of the Lord, are true and righteous altogether.”

With malice toward none; with charity for all; with firmness in the right, as God gives us to see the right, let us strive
on to finish the work we are in; to bind up the nation’s wounds; to care for him who shall have borne the battle, and
for his widow, and his orphan — to do all which may achieve and cherish a just and lasting peace, among ourselves,
and with all nations.

Second Inaugural Address by Abraham Lincoln
TeachingAmericanHistory.org

http://teachingamericanhistory.org/library/index.asp?document=35
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Lesson 4 | With Malice Toward None: Lincoln’s Second Inaugural Address
Student Activity Sheet 4B

Student Eloquence NAME oo

Historians note that Lincoln lived the life his words describe: with malice toward none and charity for all. By refusing
to pit the North against the South in his famous Second Inaugural Address, Lincoln demonstrated his belief that
unity of our country was of ultimate importance.

There are many issues that divide our country today: immigration laws, gun control, gay marriage, racial profiling,
stem cell research, death penalty, abortion, war abroad.

1. Select a current issue that interests you and research the topic. Like Lincoln, you must understand both positions
of the issue in order to speak eloquently.

Write an essay on your thoughts about both sides of the issue and the way to resolve it.

2. Read about the Second Inaugural Address in the book The Fiery Trial. The following is a quote from the author,
Eric Foner. Write an essay on your thoughts about why Lincoln presented this “moral equation” without a solution. Do
you agree with the author? Do you think Lincoln was successful with the choice of words?

“What is interesting is to juxtapose the ending, malice toward none, etc., with the previous sentences directing
attention to the injustices done to the slaves — 250 years of unrequited labor, every drop of blood drawn by the
lash, etc. What is the moral equation here, Lincoln is asking? | believe he felt reconciliation and justice must come
together. What would reconciliation among whites mean for the future of the former slaves? He did not answer
these questions, but placed them on the national agenda.”

Foner, Eric. The Fiery Trial. New York: W.W. Norton and Company, 2010.
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Lesson 5 | Reconciliation and Justice: Modern Lessons

Overview

Conflict occurs when human differences cannot be
resolved through peaceful means. People have been
at war since humankind first began living in groups.
But when the conflict is resolved, the winners and

the losers must find a way to continue living together,
although perhaps in a very different context. It is
impossible to sustain a permanent relationship of
conqueror and conquered without perpetuating a cycle
of conflict.

So how do opposing groups reconcile their differences
fairly, with justice for all? Lincoln set the stage for
reconciliation of North and South, free and enslaved,
with his Second Inaugural Address. He did not live
long enough to see the horrors of Reconstruction and
of Jim Crow. Frederick Douglass continued on, well
after Lincoln’s death, trying to effect justice for African
Americans.

This lesson will examine the concept of reconcilia-
tion, justice and forgiveness, using the example of
post-apartheid South Africa’s Truth and Reconciliation
Commission.

Objectives

— Students will examine and understand that, after
any conflict, truth must be established, reconcili-
ation must begin and justice must be served, or
peace will be difficult to maintain.

— Students will understand social and political
circumstances from post-Civil War to the present
in the United States, and will make connections to
the Nuremberg trials after World War I, to the Truth
and Reconciliation Commission following the fall of
Apartheid in South Africa and in the aftermath of the
Rwandan Genocide to name a few.

— Students will debate and write about issues such as
whether the United States has ever really reconciled
the issues of discrimination against African Ameri-
cans that have continued since the time of slavery.

Materials

— Video Clips Lincoln Bicentennial Town Hall Meeting
Part 3 (3:30 to 4:10) http://www.youtube.com/
watch?v=jKtFLmnuz6E&feature=relmfu and Part
6 (1:19 to 1:50 and 3:15 to 3:36) http://www.
youtube.com/watch?v=MVDW_2gSkwY&list=PL3C4
E65741C27978C&index=6

— Student Activity Sheet 5 Reading Passage - Promo-
tion of National Unity and Reconciliation Act

Procedures

1. Show the following video clips from the Lincoln Bi-
centennial Town Hall Meeting Part 3 (3:30 to 4:10)
and Part 6 (1:19 to 1:50 and 3:15 to 3:36)

2. Give students Activity Sheet 5 with text from the
Promotion of National Unity and Reconciliation Act.
Inform students that this is the legal document that
outlines the goals of the Truth and Reconciliation
Commission in South Africa. Based on this docu-
ment, ask the students to explain the purpose of the
commission and ask them, “What were the benefits
and drawbacks of the procedure it went through?”

3. Ask students if they know of any similar tribunals to
the Truth and Reconciliation Commission. Use some
of the links below to inform them of the Nuremberg
Trials, the legal proceedings against German Nazis
at the end of World War Il, which created a model
for future generations. More recently, the UN-created
International Court of Justice has undertaken war-
crime tribunals relating to events in Yugoslavia and
Bosnia-Herzegovina and Rwanda. It has been sug-
gested that Guantanamo detainees could be tried
there. Have students research one or some of the
issues at stake in these cases.

— Truth and Reconciliation Commission

— Facing the Truth with Bill Moyers PBS Special

— Global Policy Forum International Justice

— International Court of Justice

— The United States Holocaust Memorial Museum
Holocaust History

— The Nuremberg Legacy: Pinochet and Beyond A
Lecture at the United States Holocaust Memorial

© 2013 The Henry Ford. Some Rights Reserved. This content is offered for personal and educational use through an “Attribution

@ NonCommercial No-Derivs” Creative Commons License. If you have any ions or

contact i yford. org. See

ing these ials, please

org for more information about Creative Commons.

Lincoln’s Legacy | thehenryford.org/education

56


http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=MVDW_2gSkwY&list=PL3C4E65741C27978C&index=6
http://www.youtube.com/watch?v=MVDW_2gSkwY&list=PL3C4E65741C27978C&index=6
http://www.youtube.com/watch?v=MVDW_2gSkwY&list=PL3C4E65741C27978C&index=6
http://www.youtube.com/watch?v=MVDW_2gSkwY&list=PL3C4E65741C27978C&index=6
http://www.youtube.com/watch?v=MVDW_2gSkwY&list=PL3C4E65741C27978C&index=6
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=jKtFLmnuz6E&feature=relmfu
http://www.youtube.com/watch?v=MVDW_2gSkwY&feature=relmfu
http://www.justice.gov.za/legislation/acts/1995-034.pdf
http://www.justice.gov.za/trc/
http://www.pbs.org/pov/tvraceinitiative/facingthetruth/
http://www.globalpolicy.org/international-justice.html
http://www.icj-cij.org/
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Lesson 5 | Reconciliation and Justice: Modern Lessons
Overview

Museum

4., Share with students that these events were all wars,
whereas apartheid was ongoing abuse by the people
in power against others, based mainly on race and
ethnicity. It has been suggested by some African-
American leaders that similar hearings should occur
in our country in order to openly discuss the roots of
American racism.

5. Working in groups, have students formulate a case
for and against having such a proceeding regarding
slavery in the United States. Encourage them to refer
again to South Africa’s Promotion of National Unity
and Reconciliation Act and to consider the benefits
and drawbacks of such a proceeding. They might
consider similarities and differences between the
situation in the United States and South Africa. After
providing students with a class period or more to
prepare, hold a debate between the groups.

6. After the debate, the students will complete the
Reconciliation and Slavery Reflection Essay about
what they learned via the debate. Perhaps they
were assigned to a side of the debate that didn’t
reflect their true views; if so, did they come to have
empathy for both sides of the argument? Their
responses should reflect a deeper understanding of
the complexities that face a nation after a period of
violence and great injustice.
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Lesson 5 | Reconciliation and Justice: Modern Lessons
Student Activity Sheet 5
Page 1

Reading Passages NAME v

Excerpts from the Promotion of National Unity and Reconciliation
Act 34 of 1995

To provide for the investigation and the establishment of as complete
a picture as possible of the nature, causes and extent of gross viola-
tiOﬂS Of human I’IghtS committed during the periOd from 1 March 1960 ..............................................................
to the cut-off date contemplated in the Constitution, within or outside

the Republic, emanating from the conflicts of the past, and the fate or

whereabouts of the victims of such violations; the granting of amnesty oo,
to persons who make full disclosure of all the relevant facts relating
to acts associated with a political objective committed in the course
of the conflicts of the past during the said period; affording victims an
opportunity to relate the violations they suffered; the taking of mea-
sures aimed at the granting Of reparation tO, and the rehab”itation and ..............................................................
the restoration of the human and civil dignity of, victims of violations

of human rights; reporting to the Nation about such violations and

victims; the making of recommendations aimed at the prevention of =~ oo
the commission of gross violations of human rights; and for the said
purposes to provide for the establishment of a Truth and Reconciliation
Commission, comprising a Committee on Human Rights Violations, a
Committee on Amnesty and a Committee on Reparation and Rehabili-
tation; and tO Confer Certain powers On, aSSign certain fUnCtionS tO and ..............................................................
impose certain duties upon that Commission and those Committees;

and to provide for matters connected therewith.

SINCE the Constitution of the Republic of South Africa, 1993 (Act
200 of 1993), provides a historic bridge between the past of a deeply
divided society characterized by strife, conflict, untold — .........coooveveiiiiceee
suffering and injustice, and a future founded on
the recognition of NUMAN rfights, demogragy s
and peaceful co-existence for all South e
NON- Africans, irrespective of colour, race, class,

Ul{}LEHE[ be“ef OF SEX; e
IS OUR AN .l
it is deemed necessary to
STRENGTH establish the truth in relation to past BVENTS  ..ooeviere e
w as well as the motives for and circumstances
in which gross violations of human rights have
> = occurred, and to make the findings known in order
to prevent a repetition of such acts in future;

(Above) Cesar Chavez Political Button ID# THF8260. From the collections of The Henry Ford.
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AND SINCE the Constitution states that the pursuit of national unity, the — .....cccoveii i,
well-being of all South African citizens and peace require reconciliation

between the people of South Africa and the reCONSLIUCHION of Sogiety; e
AND SINCE the Constitution states that there is a need for understang. T —

ing but not for Vengeance’ a need for reparation but not for reta"ation, ..............................................................
a need for ubuntu but not for victimization;

AND SINCE the Constitution states that in
order to advance such reconciliation and
reconstruction amnesty shall be granted in
respect of acts, omissions and offences as- ...
sociated with political objectives committed

in the course of the conflicts of the past;

AND SINCE the Consttution provides thay
Parliament shall under the Constitution
adopt a law which determines a firm
cut-off date, which shall be a date after s
8 October 1990 and before the cut-off ..,
date envisaged in the Constitution, and

providing for the mechanisms, criteria
and procedures, including tribunals, if

any, thiough which such amnesty shall b
dealt with;

BE ITTHEREFORE ENACTED by the Parlia- """
ment of the Republic of South Africa...

Promotion of National Unity and Reconciliation Act 34 of 1995

Department of Justice and Constitutional Development, REPUBLIC OF SOUTH AFRICA
http://www.justice.gov.za/legislation/acts/ 1995-034.pdf

Reconciliation and Slaverv Reflection Essav ..............................................................
Refloct in wiiing about what you learmed during the in-class debate T
about reconciliation and slavery in the United States. Perhaps you Were — oveveriinni,
assigned to a side of the debate that didn't reflect your true views; if

s0, did you come to have empathy for both sides of the argument?

(Above) Rosa Parks Quilt ID 2008.118.1. From the collections of The Henry Ford.
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